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CHAPTER I 

INTRODUCTION

There have been developed, over the past y ea rs , various programs 

and techniques th a t  have aided educators in  recognizing and help ing  

stu d en ts, who, because of various cond itions, d id  not gain f u l l  b e n e f it  

from educational programs, or because of p articu lar  problems, needed help  

from agencies o th er  than the sc h o o l. One area developed to help  in  the 

a lle v ia t io n  o f  th ese  conditions was the counseling program. As Rothney 

and Roens, however, pointed outr

These programs are so d iverse  in  kind and q u a lity  o f  
o ffer in g , so variab le  in  th e ir  adm inistrative arrangements, so  
varied in  statem ents o f o b je c t iv e s , and so lack in g  in  evidence  
o f  accomplishment of their  aims th at other than la b e ls , they 
have few elem ents in  common.

From t h i s  general statem ent o f counseling the idea was developed  

to  in vestiga te  c e r ta in  sp e c if ic  areas of counseling , namely, the use o f  

sch oo l psych o log ists as part o f  the counseling program and th e ir  r e la t io n 

sh ip  with other personnel connected d ir ec tly  or in d ir e c t ly  with the school 

guidance program.

Therefore, th is  led to th e  in v estig a tio n  o f  certa in  asp ects o f the 

psychological s e r v ic e s  in  a program o f  guidance and to the determining o f  

the values and weaknesses th at might r e su lt  when the psychological ser

v ic e s  were made use o f .

^Rothney, John W. M,, and Eoens, Bert Ax, Counseling the_ In d iv id u al,
p . 1 .
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Statem ent o f  Problem

The purpose o f  th is  in v e s t ig a t io n  was to  determine c e r ta in  charac

t e r i s t i c s  o f  p sych ologica l rep orts and th e ir  value to tea ch ers and prin

c ip a ls  a s an evaluation  o f  s p e c i f ic  d i f f i c u l t i e s  which p u p il r e fe r r a ls  

presented in  a var iety  o f  sch o o l s itu a tio n s*

In  order to develop the p o s s ib i l i t i e s  th is  general statem ent 

presen ted , cer ta in  s p e c if ic  problems were considered necessary  fo r  the 

com plete study o f the problem* These s p e c if ic  problems were:

1* What types o f  r e fe r r a ls  and how many were found a t  various 

grade le v e ls ?

2* How e f f e c t iv e  had the p sych olog ica l s e r v ic e s  been toward 

r e o r ie n ta t io n  o f pu p il r e fer r a ls?

3* To what ex ten t had the sch o o ls  been fo llo w in g  up the recom

mendations o f  the school p sy ch o lo g ists?

lj* What fa c to r s , i f  any, caused d i f f ic u lt y  in  the proper coopera

tio n  between the school and p sych o log ists?

5* What fa c to r s , i f  any, contributed to  the strengthening o f th is

program?

6* What were the op in ions o f  personnel, such as the teacher,

p r in c ip a l, and the parents concerning the value o f such a service?

?• In what ways could the p sych olog ica l s e r v ic e , as part o f  the

guidance fu n ction , be improved*
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Significance o f the Problem

With the increasing recognition  of the role which guidance played 

in  our public schools came the increasing need for various evaluative 

procedures that would determine how w ell the program was succeeding and 

what progress was being made* A study o f the data provided, within cer

ta in  narrow coniines, evaluative procedures by which i t  could be deter

mined how certain  areas of serv ice , fo r  example, the follow-up of psycho

lo g ic a l  reports, had succeeded. The sign ificance of th is  procedure was
2

pointed out by Wrenn and Kamm in  a report o f a University of Minnesota 

study which iso lated  lb  sp ecific  serv ices within the realm of a student- 

personnel program. They constructed.a form for the evaluation of these 

services* The authors stated that the development of such a form was the 

f i r s t  step  in  the evaluation of the student-personnel program. They f e l t  

that c r i t ic a l  evaluation by “appropriate11 research methods should follow#

Another point that should be brought out to show the significance  

o f the problem was the fact mentioned by Rothney and Roens^ that uncer

ta in ty  concerning the a c t iv it ie s  that counselors should undertake w ill  

continue u n t il  they have accepted the resp on sib ility  for evaluating their  

w rk  in  terms o f the objectives s e t  forth . Biey contended that the 

“paucity of evidence concerning the achievements of guidance workers makes 

i t  v ir tu a lly  impossible to determine which of the many types of programs 

would be most suitable for any particu lar in stitu tio n ,"

^Wrenn, C, Gilbert and Kamm, Robert B ,, "A Procedure for Evaluating 
a Student Personnel Program," School and Society 6?j266-270, April 3»
19k8.

3
Rothney and Roens, Og. C it . ,  p» 2.
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Having developed to some ex ten t the need fo r  eva lu ative  research , 

i t  became necessary to  be more sp e c if ic  as to  how th is  was r e la te d  to the 

immediate problem. In the past few years the Indianapolis public  school 

system has endeavored to in crease and improve serv ices  in  the area o f  

pupil personnel. One o f  these serv ices was the establishm ent o f  four  

psychological c e n te r s , b e tter  known as pupil personnel cen ters , where 

pupil r e fe r r a ls  could be sen t for  psychological counseling. This serv ice  

was availab le fo r  students from kindergarten through secondary sch oo l. 

Three o f the cen ters were provided with one psych ologist each and the 

fourth with two making a to ta l  o f  f iv e  in  the en tire  system.

The school a u th o r it ie s  responsib le for  the sending o f  r e fe r r a ls  

to the p sy ch o lo g ists  were the school p r in c ip a ls . Although the teacher or  

the parent could p resen t a request, i t  had to meet with the approval of 

the school p r in c ip a l.

This se t-u p  presented some problems as to the u t i l iz a t io n  o f  the 

psychological s e r v ic e s . For example, some schools, apparently, used  

th is  service to a considerable ex ten t, w hile others seldom, i f  ev er , 

availed them selves o f  t h is  opportunity.

D elim itation  o f  the Problem

1. This in v e s t ig a t io n  was lim ited  to the psych olog ica l se r v ic e s  

and to the sch oo ls w ith in  the Indianapolis public school system ,

2 , The study was lim ited  to the calendar year, September 1 , 1953 

to August 1, 195k, This l im it  was deemed necessary because: (a )  most o f  

the psych olog ica l serv ice  fo r  r e fe r r a ls  would have been completed fo r



www.manaraa.com

*

th at sch oo l year and enough time would have elapsed  to note any progress 

or reg ress io n  of the re fer r a ls  in  the study, and (b ) th is  time was recent  

enough to permit respondents to r e c a ll  fa c to r s  necessary fo r  the in v e s t i -  

gation  o f  certa in  areas*

3* The in v e stig a tio n  was lim ited  to those teachers who had made 

p sych olog ica l re fer r a ls  w ithin the calendar year mentioned above* This 

l im ita t io n  was made to be cer ta in  to  reach teachers who might have had 

experience with psych olog ica l r e fe r r a ls . The response o f  a l l  school 

p r in c ip a ls  was asked fo r  even though th e ir  school may not have made 

r e fe r r a ls  during th a t year*

Purpose o f  the Study

1* 1b determine the value o f  p sych o log ica l rep orts as an evalu

a tio n  o f  sp e c if ic  d i f f i c u l t i e s  which p u p il r e fe r r a ls  manifested*

2* To determine what takes place a fte r  the r e fe r r a ls  have been 

made and recommendations reported*

3* To obtain  the p sy ch o lo g ist's  op in ion  as to  the sch o o l's  fo llo w  

up o f  reports*

It* To determine the teach er's  and p r in c ip a l's  reaction  to psycho

lo g ic a l  recommendations*

5* To determine the e f fe c t iv e n e s s  o f communication between the 

school and the psychologists*

6* To determine what areas o f  recommendations proved most 

e f f e c t iv e  fo r  pu p il referra ls*
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D e fin it io n  o f  Terras

In  order to provide greater  c la r i t y  in  the in terp re ta tio n  o f  th is  

study c e r ta in  terms used h erein  were defined  as follow s*

The term psycho lo g ic a l  rep orts r e fe r s  to  a w ritten  or ora l rep ort  

or a combination o f  both made by the sch oo l p sy ch o lo g ist to  the school on 

pupilsiwho the sch ool had referred  because o f  some d if f ic u lty *  These 

rep orts contained  fin d in g s  made by the p sych o log ist and recommendations 

as to what should be done fo r  the pupil*

A p sy ch o lo g ist  i s  a p r o fess io n a l worker employed by the school 

system fo r  the d ir e c t  purpose o f  con su ltin g  w ith the representative  

sch oo ls regarding pu p ils th a t m anifested d i f f i c u l t i e s  th at may be beyond 

the scope o f  the school to  handle*

R eferra l i s  a term used to denote a p u p il referred  to the psychol

o g is t  fo r  stu d y .

Teacher r ea c tio n  r e fe r s  to  the expressed opin ion o f the teacher  

as to th e  value o f p sych o log ica l r ep o rts .

P r in c ip a l r ea c tio n  r e fe r s  to the expressed opinion o f  the prin

c ip a l as to the value o f  p sych o log ica l rep orts.

Parent rea c tio n  r e fe r s  to  the observed reaction  o f parents by 

teachers and p r in c ip a ls  to  the recommendations made by the p sych olog ist  

fo r  th e ir  c h i ld .

The term adaptations o f the school programs r e fe r s  to changes 

made in  a sc h o o l's  program in  an attem pt to fo llo w  the psych olog ists  

recommendation or to a l le v ia te  co n d itio n s th a t caused a Fupil d i f f i c u l t y .
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The In v estig a tio n  o f  areas where p sy ch o lo g ica l rep orts were or 

were not fo llow ed  r e fers  to areas in  the sch oo l program such as program 

and curriculum} area o f  personal adjustment} area o f  methods and 

m ateria ls o f  in stru ction } and area, o f in terp erso n a l re la tio n s*

P sychologica l in -se r v ic e  tra in in g  r e fe r s  to  tra in in g  given to  

teachers and p rin c ip a ls through conferen ces, workshops} and other media 

concerning the work o f the p sy ch o lo g ist and the reco g n itio n  o f  problems 

th a t could be brought to  the a tte n tio n  o f  those s p e c ia l i s t s .

Basic Assumptions o f the Study

The fo llow in g  major assumptions were made in  th is  study:

1* That teachers and p r in c ip a ls  would be b e s t  able to in d ic a te  

the value o f  psych o log ica l rep o rts  as to th e ir  im p lica tio n s fo r  guidance 

In the public sch oo ls.

2. That teachers and p r in c ip a ls , under d esira b le  co n d itio n s ,

would w ill in g ly  express th e ir  honest opinions*

3. That the school p sy ch o lo g is ts , under d esirab le  co n d itio n s , 

would w il l in g ly  express th e ir  hon est opinions*

h* That the in v e s t ig a t io n  o f  p sy ch o lo g ica l rep orts would require

weighing, analyzing and eva lu a tin g  o f  data before any recommendations 

fo r  improvement should be made*

5* That the c r ite r ia  s e t  up to measure improvement or  regression  

on p u p il adjustment or sch oo l program adaptations was as accurate and un

b iased  as i t  was p o ssib le  to obtain*
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6* That teacher and p r in c ip a l observation of parent rea c tio n  to 

the p sych o log ica l se rv ic e  would be a true and accurate account o f  such 

responses*

Procedures

The fo llo w in g  procedures were used in  the d esign  fo r  the study:

1 . A prelim inary in v e s t ig a t io n  o f research stu d ies  and lite r a tu r e  

was made*

2 , Perm ission was obtained from school o f f i c i a l s  fo r  a continu ation  

o f  the study*

3* P sych o log ica l records were obtained and stu d ied  for  fa c to r s  

necessary  to the study*

h* Based on the fa c to r s  obtained from psych olog ica l rep orts a 

prelim inary questionnaire was constructed*

5# The questionnaire was te s te d  by u sing  a t r i a l  run on personnel 

n o t involved  d ir e c t ly  w ith the study*

6* The questionnaire was given f in a l  rev is io n  and made ready for  

d is tr ib u t io n .

7* A second questionnaire was constructed , and te s ted  as above, 

and s e n t  to a l l  the p sy ch o lo g ists  in  the c i t y  o f Indianapolis*

8* The questionnaire was sen t to  a l l  teachers and p r in c ip a ls  

whose names appeared on p sych o log ica l reports e ith er  as the in i t ia t o r  o f  

the req uest fo r  the s e r v ic e , or as the r ec ip ie n t o f inform ation from the 

p sy c h o lo g is ts .

9* Follow-up l e t t e r s  were sen t to help  increase the number o f  

q u estion n a ires returned*
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10* Personal In terview s were held  with a random sample o f  teachers 

and p r in c ip a ls  to  t e s t  the v a l id ity  and r e l ia b i l i t y  o f  in fonnation  

obtained .

11 . S t a t i s t i c a l  analyses were made o f  the data received  from 

teach ers.

12 . S t a t i s t i c a l  analyses were made o f  the data received  from the 

p r in c ip a ls .

13* S t a t i s t i c a l  analyses were made o f  the data received  from the 

school p sy ch o lo g is ts .

L im itations o f  the Study

Following were lim ita t io n s  th at were recognized and mentioned for  

th is  study.

1 . Only those teachers who had made p sych o log ica l r e fe r r a ls  were 

used. Other teachers might have had opin ions th a t could have changed 

the f in d in g s .

2 . Only those data c o lle c te d  from personnel in  the In d ianapolis  

public sch oo ls were used and as a r e s u lt  no claim s are made th at fin d in gs  

r e f le c te d  n ation a l trend s.

3 . The p sych o log ica l reports from one pu p il personnel cen ter  did  

not take in  the e n tire  time between September 1, 1953 to August 1 , 195 U. 

This was due to a change in  p sy ch o lo g ists  fo r  th a t se c t io n  o f  the c i t y .

U« Infonnation used was obtained through the questionnaire method 

and may contain  errors due to  misunderstanding, errors o f  om ission , and 

other in h eren t weaknesses o f the questionnaire as a data gathering device  

even though checks fo r  th is  were employed to reduce these d iscrep an c ies.
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Need fo r  the Study and I t s  Values

At the time there was a need in  the e x is t in g  school program fo r  

assistan ce  fo r  those students who m a n ifestly  were too d i f f i c u l t  a problem 

fo r  the school to handle adequately w ithout a ss is ta n ce  from a s p e c ia l i s t ,  

such as the school psychologist*  This by no means im plied th a t the school 

shirked r e s p o n s ib ili ty , but merely was understood to mean th a t teamwork 

was necessary in  order th a t the sch oo l could provide a r e a l i s t i c  program 

fo r  such students*

The f i r s t  s te p , i t  was lo g ic a l ly  assumed, would be to  determine i f  

p sych olog ica l reports to the referr in g  schools were o f  va lue, and i f  not, 

what fa c to r s  were involved  that hindered the e ffe c t iv e n e ss  o f  these  

reports*

Strang^ pointed out th a t a common complaint o f  p sych o log ists  was 

th a t th e ir  recommendations were not fo llow ed  by school personnel and th at  

the valuable time o f  s p e c ia l i s t s ,  and a lso  money were wasted because o f  

t h is .  I t  was f e l t ,  th erefore , th a t determ ination o f  the cause or causes 

fo r  such a con d ition  could lead to  b e tter  teamwork among resource persons* 

The th ird  s te p  would be to recognize the importance o f  when to  

refer  in d iv id u a ls  needing a s p e c ia l i s t ' s  help  and thereby obtaining  

needed inform ation fo r  the r e fe r r a l in  order to  carry out adequate 

treatment fo r  an in d iv id u a l or a group.

^Strang, Ruth, The Role o f  the Daacher in  Personnel Work, p. 73*
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5
More s p e c i f ic a l ly  as pointed  out by Palmer in  h is  study, the 

fo llow in g  fa c to r s  contributed  to  the value o f  t h is  study o f  the psycho

lo g ic a l  s e r v ic e s  o f  the In d ian ap o lis public sch oo ls:

1 . No such previous study had been made w ith in  Indianapolis*

2* The most h e lp fu l fa c to r s  o f  the p sych o log ica l s e r v ic e s  needed 

to be id e n tif ie d *

3* The le s s  h e lp fu l fa c to r s  o f  the p sych o log ica l se r v ic e s  which 

should be m odified or e lim in ated  needed to  be revealed*

1* The study should stim u late  fu rth er  in t e r e s t  in  and a more 

in te n siv e  study in to  a continuous ev a lu a tio n  o f  guidance a c t iv i t ie s *

Summary

This study proposed to  determine c er ta in  c h a r a c te r is t ic s  o f  

p sych o log ica l rep orts and th e ir  value to teachers and p r in c ip a ls  as an 

eva lu ation  o f  s p e c if ic  d i f f i c u l t i e s  which pu p il r e fe r r a ls  presented in  a 

v a r ie ty  o f  sch oo l s itu a tio n s*

I t  was d esired  th a t t h i s  study should be o f  use to those charged 

with the r e s p o n s ib ility  o f  guiding stu dents who a t  tim es m anifested by 

th e ir  responses to  th e ir  environment th a t they required help  from 

s p e c ia lis t s *  I t  was a lso  hoped th a t a l l  personnel involved  and concerned 

w ith the improvement o f  such se r v ic e s  in  the In d ian ap olis public  sch oo ls  

would be aided by the f u l l  development o f  these guidance serv ices*

^Palmer, Wayne Robert, A Study o f  E x istin g  and Desired Supervisory  
S erv ices in  the In d ian ap o lis P ublic Schools, Dec to r 1s t h e s is ,  School o f  
Education, Indiana U n iv e r s ity ," Bloomington, 1951*, 156 pp*, typed.
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CHAPTER II

REVIEW OF RELATED LITERATURE AND RESEARCH

The actu a l research perta in ing to  the sp e c if ic  area o f the problem 

was exceedingly lim ited* The approach made here was to point ou t various 

stu d ies and lite r a tu r e  th a t  would serve as a frame-work to the organisation  

o f the study. Such re la ted n ess varied  to  a considerable degree depending 

upon the inform ation contained therein*

Taking in to  consideration  the personnel involved in  the study and 

a lso  th e ir  many re la tio n sh ip s  to d if fe r e n t  asp ects of the broad general 

f i e ld  of guidance, the amount o f  inform ation then became voluminous* 

A ctually , the organization  o f background m ater ia l f e l l  roughly in to  the 

areas of the teacher and adm inistrator r e la tio n sh ip  to the guidance pro

gram; the teacher and h is  or her response or reaction  to problem children; 

the p sych o log ist and h is  r e la t io n sh ip  to  the school; and various adapta

tio n s  that were made by the schools and parents toward o r ien ta tio n  o f  

those ch ild ren  that were referred  fo r  various reasons to  resource persons 

outside the school*

Rie Teacher

Quite n atu ra lly  i t  was assumed the key person in  the guidance team 

was the teacher* And because -they have th is  key p o s itio n , i t  was impor

ta n t to  determine the a t t itu d e s  th a t teach ers had toward the understand

ing and guidance o f ch ild ren . For example, Wicfcman'a1 study in  1928

^Wickman, E. K*, "Children's Behavior and Teacher's A ttitu d es,"
New York* The Commonwealth Fund, D iv is io n  o f  P u b lica tion s, 1?28,
p* 128*
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showed th a t teachers and c l i n i c a l  p sy ch o lo g ists  d iffe re d  considerab ly  in  

th e ir  r a tin g  o f  the most ser io u s o f  various kinds o f  behavior* The 

p sy ch o lo g is ts  l i s t e d  u n so c ia ln ess , su sp ic io u sn ess , unhappiness, r e se n t

fu ln e s s , and the l ik e  as being very important problems from the stand

po in t o f  adjustment* These were not considered as ser io u s by teachers  

who p laced , in s te a d , such p r a c tic e s  as h eterosexual a c t iv i t y ,  s te a lin g ,  

m asturbation, or  t o i l e t  ta lk  h igh  on the l i s t  o f  problem behavior* The 

im p lica tio n  from the study would seem to be th a t  teachers d id not always

recognize the kinds o f  behavior which were in d ic a tiv e  o f  poor adjustm ent.
o

A fo llow -u p  study by M itc h e ll, however, in  19)42 c le a r ly  in d ica ted  

th a t mental hj& enists and teachers were coming more c lo s e ly  togeth er in  

th a t the hagienist was becoming more conservative and the teacher was 

 ̂ consid erin g  non-aggressive t r a i t s  more ser io u s than did teachers in  

Wickman1 s study*

Lewis^ in  a study in  19h7t however, found th a t lack  o f  t id in e s s  

or r e s is ta n c e  to teacher au th ority  were mentioned as problems, rath er  

than extreme shyness or withdrawal which the c l in ic ia n  would regard as 

se r io u s . Y et, the teach er, although disturbed by these problems 

mentioned above, did have considerable in s ig h t  in to  con stru ctive  measures 

for  a c h ild  once the problem was recognized and the seriou sness o f  the

M itch e ll, John C ., "A Study o f  Teacher's and Mental H ygenists 
R atings o f  C ertain Behavior Problems o f Children," Journal o f  Educational 
Research 36:292-307, December, 19U2,

\ e w i s ,  W illiam Drayton, "Some C h a ra cter is tic s  o f  Children  
Designated a3 M entally Retarded, as Problems and as Geniuses by Teachers," 
Journal o f  G enetic Psychology 70:29-51 , March, 19)47*
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m anifesta tion  was estab lish ed *  Along th is  l in e  Steadier,** through a free  

response questionnaire, found th a t on the whole teachers recognized con

s tr u c tiv e  measures* They favored such procedures as ad ju stin g  the work, 

p ra isin g  or encouraging, and studying the c h ild  to f in d  causes o f  behavior* 

Arbuckle^ f e l t ,  to o , th a t a g rea t d is se r v ic e  had been done by the 

•'p ro fession a lly  trained" who played down the r o le  o f  the teach er in  

guidance* He held th at the teacher was the m ost im portant guidance per

son in  the school. He gave, however, seven reasons why the teacher had 

not reached "the topi" (1 )  wrong th inking regarding problem behavior;

(2 )  keeping the teach er's  records ra th er  than records o f  the ch ild ;

(3 )  tendency to look outward rather than inward; (h ) teaching a su b ject  

fo r  the sake o f  the su b ject; (5 )  f a i l in g  to know p erson a lly  many students;

(6 )  regarding school as l i f e  i t s e l f  rather than preparation fo r  .life ;  and

(7 )  fa i l in g  to  see the value in  ex tra -cu rr icu la r  a c t iv i t ie s *

From another approach, that o f  the v o c a tio n a l area, the teacher  

again was considered the key f ig u r e . Shainman^ f e l t  th a t the teacher was 

in  the important ro le  in  the area o f  guiding retarded p u p ils  to permanent 

success because he was paramount in  help ing the student to equip h im self  

to  meet the standards o f  the public employment bureaus to which the 

s p e c ia l is t s  o ften  sent him*

**Stendler, C elia  B*, "How W ell Do Elementary School Teachers Under
stand Child Behavior?" Journal o f Educational Psychology Ii0ti*d9~lt98, 
December, 19U9*

^Arbuckle, Dugold S . ,  "Guidance* Seven O pportunities Neglected by 
Classroom Teachers," C learing House 23*lhO*lU2, November, 19i*8»

^Shainman, George, "The Import o f  Guidance and Placement on the 
Classroom Teacher," Occupational Education 6*65-75> December, 191*6*
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In  a program to promote understanding between teacher and counselor, 

Frazier^ l i s t e d  the fo llo w in g  e s s e n t ia ls  necessary: ( l )  the teacher must

understand the counseling process and the r e la tio n sh ip  between counselor-  

student and counselor-teach eri (2 ) the counselor should understand and 

help  the teacher make use o f  the op p ortu n ities f o r  therapy th a t l i e  in  

the classroom*

In order to develop a b e tte r  understanding by the teacher fo r  prob

lems th a t m anifested them selves in  the classroom, Patterson® l i s t e d  and 

d iscu ssed  c h a r a c te r is t ic s  o f  em otional d istu rb ances, and "do's and don'ts"  

fo r  teachers who would provide an atmosphere in  which disturbed ch ild ren  

might f in d  them selves. Tapp? a lso  c it e d  examples o f symptom complexes 

found in  preadolescent ch ild ren  which might be observed by teachers and 

referred  to p sy c h ia tr is ts  or p h y sic ia n s.

From another approach, th at o f  measuring teacher a t t itu d e s  toward 

ch ild ren  w ith problems, two stu d ies  attempted to  measure by an a n a ly s is  

o f  cumulative records. W o lfe ,^  fo r  example, measured the p o s it iv e  and 

negative a tt itu d e s  o f teachers towards ch ildren  by analyzing cumulative 

rep orts w r itte n  by the teach er.

^F razier, Alexander, "Hie Teacher and Counselor-Friends and Enemies," 
N ational Education A ssocia tion  Journal 38:10U-1C£>, February, 19U9*

O
P atterson , C. H ., "The Classroom Teacher and the B notional Prob

lems o f  Children," Understanding the Child 21:67-72 , June, 19i|2.

^Tapp, Robert F .,  "Preadolescent B notional D i f f i c u l t i e s  are the  
Teacher's Enemies," Educational A dm inistration and Supervision ,
38:1i8-53 , January, 1952.

1(V o lfe , Stanley W., An In v e s tig a tio n  o f Teachers A ttitu d es  
Revealed by Analyzing Cumulative Reports, Maiter^ s th e s is .  Ohio S ta te  
U n iversity , Columbus, I^ir77- l^ r* p p 7 7 ^ p ed .
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In one o f  the b e tte r  known stu d ies  in  education concerning tea ch er 's  

a tt itu d e s  toward ch ildren--"H elp ing Teachers Understand Children, 

w ritten  cumulative rep orts were u t i l iz e d  as a point o f  departure in  

attem pting to f in d  out how the teachers r e a l ly  f e l t *  I t  was found th a t  

there was a tendency to record on ly  generalized  statem ents with very few  

supporting fa c ts*  Most o f  the g en e ra liz a tio n s  were eva lu a tive  rather  

than genuinely d e sc r ip tiv e .

One a sp ect o f  th is  review  regarding the r o le  o f  the teacher was 

the in flu en ce  o f  the teacher on p u p il p e r so n a lity . La Rue1^ presented a 

study to in d ic a te  th a t good teachers tended to e x h ib it  superior m ental 

health* He stud ied  the em otional ten dencies o f  good and poor teachers—a 

p o s s ib i l i t y  th a t suggested the "carry over" o f  those good q u a l it ie s  o f  the 

superior teacher to the pupil* Perkins-^ to ld  how teacher p a r tic ip a tio n  

in  the adm in istration  o f  h is  sch oo l contributed to the morale o f  the s ta f f ;  

he pointed o u t th a t ch ild ren  cannot be trained in  democratic s o c ia l  l iv in g  

i f  au tocratic  r e la t io n s  p rev a il between p r in c ip a ls  and teach ers.

Rothney-^4 a lso  c le a r ly  in d ica ted  the important r e sp o n s ib ility  o f  

the teacher in  the teach er-stu d en t r e la t io n sh ip . He gave examples o f

^ •Helping Teachers Understand Children, By the S ta f f  o f  the 
D iv is io n  on Child Development and Teacher Personnel, Washington, D .C ., 
American Council on Education, 191*5 •

•^La Rue, D aniel, "©notional D ifferen ces Between Superior Teachers 
and In fe r io r  Teachers," The N ational Elementary P rin cip a l 15*395-1*02,
Ju ly , 1936.

^ P e r k in s , Hugh W*, "Teacher Growth Thru P a rtic ip a tio n  in  School 
Control," The N ational Elementary P rin cip a l 15:1*10-1*17# July, JL936*

^•Rothney, John W. M., The High School Student, p. 253.



www.manaraa.com

17

what the teacher can do to improve teacher-student r e la tio n sh ip s:

Teachers w i l l  r e a liz e  th at they must make keen diagnoses o f  
the hazards th at students face in  developing good re la tio n sh ip s  
w ith other persona (p a r ticu la r ly  w ith  a d u lts ) , but the whole pro
cedure o f diagnoses and treatm ent i s  l ik e ly  to be most e f fe c t iv e  
when teachers u ltim a te ly  r ea liz e  th a t the development o f good 
teacher-stud en t r e la tio n sh ip s  depends la rg e ly  upon the teach er.
I t  i s  a two party problem, but the in i t ia t iv e  fo r  action  i s  the 
r e sp o n s ib ility  o f the teacher* 15

Aside from the r e la tio n sh ip  o f  the teacher with the p u p il, another 

important asp ect was the re la tio n sh ip  o f  the teacher to the guidance 

program*

Hefferman-^ brought ou t the p o in t th a t there were sev era l miscon

cep tion s about the fu n ction  o f the teacher in  guidance. She f e l t  that c er ta in  

teachers have come to b e liev e  th a t th e ir  own fun ction  was to make 

“referra ls"  in stea d  o f  meeting many o f the maladjustments apparent in  

every classroom group them selves. M s  concept caused an overloading o f  

guidance workers with an innumerable case study load. She a lso  expressed:

S p ec ia lly  q u a lif ie d  personnel were needed, but prim arily in  
the cap acity  o f  consu ltan ts to the only persons who could most 
continuously bring about change in  the c h ild 's  behavior or meet h is  
problems—h is  parents and h is  teacher. The parents might remove 
causes o f fr u s tr a t io n  in  th e ir  work w ith the ch ild  a t  home, o r , i f  
t h is  were not p o ss ib le , bring greater understanding to the condi
t io n s  responsib le  fo r  the behavior* The teacher could adjust the 
curriculum to the c h ild 's  needs and in te r e s ts  so th at he might 
experience a greater fe e l in g  o f adequacy in  r e la t io n  to h is  school 
task s.17

■ Îb id . , p. 253*

•^Heffetman, Helen, "The Role o f the Teacher in  Guidance," The 
N ational Elementary P rin cip a l 3^:60-69, September, 195U*

Mpp. c i t », p. 62
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Strang-*-® a lso  f e l t  th a t the teacher held the key ro le  in  the guid

ance program by w ield in g  a cumulative in flu en ce on h is  (the p u p il) psycho

lo g ic a l  growth.

P r o f f i t t ,1  ̂ in  a summary of a 70 c ity  report in d ica ted  the major 

problems in  guidance, pointed out th a t one o f  the major problems was the 

d i f f i c u l t y  o f  g e ttin g  s t a f f  members to see the fa cto rs r e la ted  to guid

ance. This was one o f  f iv e  major problem areas. Also in  an attempt to
20bring about an a l le v ia t io n  o f  the cond ition  s e t  forth  above, Douglass

developed an o u tlin e  o f nine f ie ld s  in  in -se r v ic e  tra in in g  necessary for
Pia growing program o f  personnel work. Along th is  same lin e  Strang x 

in d ica ted  the areas necessary for a teacher who w i l l  use a l l  the guidance 

resources in  the sch oo l and community.

In many a r t ic le s  there was an expression  o f  f e e l in g  concerning 

whether the teacher can perform a l l  the required guidance fu n ction s in  the 

sch oo l. Some o f the a r t ic le s  ind icated  there was not complete agreement 

among teachers th a t a l l  teachers looked with favor upon th e ir  ro le  as 

cou n selors.

iQ
Strang, Ruth M., The Role o f  the Teacher in  Personnel Work,

U91 pp*

^ P r o f f i t t ,  Maris M*, "Guidance Problems in . C ity Schools,"  School 
L ife ,  22*19-20, September, 1936.

^°Douglass, Harl R ,, "Developing S ta ff  P artic ip a tion  in  Personnel 
Work," B u lle tin  o f  N ational A ssociation  of Secondary School P rincip als  
32*8h-90, March,

^ S tran g , Ruth M.,"Guidance While Teaching," The Journal o f  
Education 130:10-11, January, 19U7.



www.manaraa.com

19
/

S o r r e l ls ,22 for  example, pointed  out th at not a l l  teachers looked 

w ith  favor upon th e ir  r o le  in  guidance work. Another, Crow and Crow2  ̂

referred  to the fe e lin g  among some teach ers that the re lea se  o f  some o f  

th e ir  fe llo w s from teaching d u tie s  fo r  guidance work co n stitu ted  part o f  

the "rack et.,r

As has been mentioned p rev io u sly , the c h a r a c te r is t ic s  o f  the good 

teacher and the good counselor were, according to many a r t i c le s ,  alm ost 

ex a ctly  the same. This in d ica ted  the changing ro le  o f the teacher which 

was in  e f f e c t  th at the teacher i s  a m ental h y g ie n is t  or guidance worker 

whether he th in ks he i s  or n o t. For example, LeFever, T u rrell, and 

W eitzel*^ have ind icated  th a t  some fu ll- t im e  teachers have guidance 

fun ction s to perform as an in te g r a l  part o f  the classroom  in s tr u c tio n , 

and Shostrom and Brammer2  ̂ pointed  out th a t some schools even b e lie v e  

th a t one must have an academic r e la t io n sh ip  in  order to be e f f e c t iv e  as 

a counselor.

The P rin c ip a l

As has been sta ted  in  Chapter I ,  t h i s  study a lso  involved  another 

key person in  the guidance area, th a t o f the school adm inistrator or

2?S o r r e l ls ,  David J . ,  "Guidance a Challenge to the Small School,"  
Personnel and Guidance Journal 31*108-112, November, 1952.

^Crow, L ester D ., and Crow, A lice  V ., An Introduction  to Guidance: 
P rin c ip les and P ra ctices , U30 pp.

^L eFever, David W.j T u rre ll, Arch M.j and W eitzel, Heniy J . ,  
P rin cip les and Techniques o f  Guidance, 577 pp«

2^Shostrom, E verett L ., and Brammer, Lawrence M., The Dynamics o f  
the Counseling Process, 213 PP*
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principal* In  reviewing lite r a tu r e  in vo lv in g  the re la tio n sh ip  o f the 

p rin c ip a l, i t  was kept in  mind that the background o f  inform ation involved  

would be e s s e n t ia l ly  the same as that o f  the teacher* Although th e ir  

p articu lar  fu n ction s would d if f e r ,  the background stu d ies and l ite r a tu r e  

would be approached from sim ilar  angles*

Strang2^ f e i t  th a t the adm inistrator had two b asic  fu n ctio n s . In  

the narrower sense he created  conditions that made e ffe c t iv e  guidance 

p o ssib le , and secondly, acted in  the capacity  o f  counselor, both to 

teacher and students, and frequently  parents.

Moon and Dickinson2? looked upon the p r in c ip a l as the a r c h ite c t  

o f the sch oo l’s guidance program. They l i s t e d  10 aspects th at r e f le c te d  

an a r c h ite c t 's  design*

1 . The general atmosphere he created , whether he has an open or 

closed  door p o licy , and whether he placed emphasis on p erfection  or upon 

growth.

2 . The pattern he s e t  by h is  example.

3 . The type o f organization he s e t  up—-autocratic  or dem ocratic.

it. The b asis  on which he se lec ted  h is  s t a f f .

5* The values demonstrated in  the budget th at he prepared.

6 . The school program.

7 . The educational techniques emphasized.

8. The m aterials used .

PA°Strang, Op. c i t . ,  p . 69.

2?Moon, James V ., and Dickinson, Ruth A ., "The Adm inistrator as 
A rch itect o f the School Guidance Program," The N ational Elementary 
P rincip al 3U:30-3h> September, 195>li.
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9. Home-school cooperation.

10. Interpretation  of the sch oo l's needs, a c t iv i t ie s ,  and purposes 

to the community.

Lucas pointed out another function by describing how the mental 

health o f a teacher was an important influence in  the conditioning of  

pupil behavior and emphasized that i t  was the duty of the principal to 

organize h is  school so that teachers may develop a sense of belonging, 

secu rity , and mutual respect.

Erickson2  ̂ f e l t  that the a le r t  administrator had also the respon

s ib i l i t y  of development o f the s ta f f  in  the building o f a guidance program.

The importance o f the principal in  exercising  h is  function as a 

part o f the personnel program was stressed  in  two "source” books. F ir st, 

as Kbos and Kefauver contended:

I f  a t one extreme h is school i s  so large that most admin
is tr a t iv e  r e sp o n s ib ilit ie s—even guidance a c t iv it ie s  among them— 
must be delegated to others, he must have an adequate understand
ing o f  the sign ifican ce and scope of guidance and an in te ll ig e n t  
appreciation of the means to be used. I f  a t the other extreme 
the high school has a small s ta f f  and enrollment, h is  connection 
i s  more d irec t in  that he must be the person or one of the persons 
d ir ec tly  engaging in  the guidance a c t iv it ie s .3 0

Secondly, Leê "*- argued fo r  the importance of th is  point in  an even more 

p ositive  manner.

2®Lucas, W. C., "The Principal and Teachers Mental H ealth,"
American School Board Journal 115:33-3U, September, 19h7*

29Erickson, C lifford  E ., A Basic text for  Guidance Workers, 5U? PP*

3®Koos, Leonard V., and Grayson N. Kefauver, Guidance in  Secondary 
Schools, 576 pp.

^■Lee, Edwin A ., "C ritica l Issu es in  Guidance and Personnel," 
Occupations 5:692, May, 1936.
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Lee contended th at the key to any e ffe c t iv e  program in  occupational 

adjustment resided in  superintendents and p rin cip a ls o f  schools* They 

must be convinced o f the n ecess ity  for  adequate consideration o f the prob- 

Jjem o f occupational adjustment in  the budget, in  the se le c t io n  o f person

n e l, in  curriculum r ev is io n , and in  adm inistrative organization and 

practice* This p ra c tica l issu e  ex ce lled  a l l  others in  importance for  

u n less progress takes place in  th is  realm, achievement in  the remaining 

is su e s  was stopped autom atically* I t  was a t  th is  point, therefore, that 

a l l  guidance and personnel workers focused th e ir  immediate a tten tion , 

L eavitt and Hinds3  ̂ stressed  the idea that the r e su lt  o f admin

is t r a t iv e  r e sp o n s ib ility  in  guidance should be indicated  by wholesome 

re la tio n sh ip s  between pupil and teachers, pupil and p u p il, teacher and 

fe llo w  workers* Those re la tio n sh ip s when developed, showed th at the 

r e s p o n s ib ili t ie s  o f the school p rincip al had been f u l f i l l e d  and good 

guidance was being practiced ,
3  ■a

The authors, L eavitt and H i n d s , a l s o  brought out the point that  

i t  was the r e sp o n s ib ility  o f the princip al to  know the agencies in  the 

school, the c ity ,  and the sta te  to which cases needing remedial a s s is t 

ance might be referred . These avenues of re fer r a ls  should also be known 

to the teachers and to parent groups.

32 ̂ L eav itt, Jerome E ., and Hinds, Richard W*, "Guidance i s  Part o f  
Adm inistrative R esp on sib ility ,"  The National Elementary Principal 
33*12-16, September, 195>li*

33I b id „  p. Hi.
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The P sychologist

I t  i s  in  apparent common agreement th at the important part 
played by psychology in  current educational procedures makes i t  
im perative th a t a l l  teachers and p r in c ip a ls  be w e ll versed in  the 
f ie ld *  Increasing recogn ition  i s  being given to the f a c t  that 
the classroom teacher and adm inistrator must have the competence 
o f  a good g e n e r a lis t  with reference to most o f the problems arisin g  
in  the usual sch oo l sometime but that the classroom teacher cannot 
be expected to  have the sp ec ia lized  tra in in g  necessary to  deal 
appropriately' w ith the unusually complex types o f  cases or s itu 
ations* The teacher and the p r in c ip a l should be capable o f decid
ing  when th e ir  own e f fo r t s  need supplementing with the assistan ce  
o f  sp ec ia lis ts* 3 U

The background or development of ch ild  guidance c l in ic s  or the 

placement o f  p sych o log ists  in  schools began near the turn o f  the century* 

L o u tt it^  sta ted  th a t the f i r s t  p sych ologica l c l in ic  was e stab lish ed  a t  

the U niversity  o f  Pennsylvania in  1896* O tto ^  sa id  in  some communities 

the se rv ic e s  o f  s p e c ia l i s t s ,  p a rticu la r ly  those o f p sych o log ists , were 

made ava ilab le  to  schools by adding such persons to the school staff*  

Other sources revealed  th a t in  some cases p sych o log ists were added to 

personnel o f research bureaus; in  o th ers, separate departments of ch ild  

study were organized*

S c h u l t z ^  reported in  1938 th at f iv e  o f the 16 c i t i e s  studied by 

him had in tegrated  pupil-adjusbnent departments and th at a l l  16 had one 

or more p sych o log ists on the s t a f f .  In seven o f the 16 c i t i e s  the

■^^Otto, Henry J . ,  Elementary School Organization and Administra
t io n , 719 PP*

•^ L ou ttit, C. L*, C lin ic a l Psychology, p, 10*

-^O tto, ojg. c i t . ,  p. 3lj2.

37Schultz, J . L ., An A nalysis o f Present P ractices in  City 
Attendance Work, pp. 55-577
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r•
psych olog ists were members o f the attendance department. Nine o f  the 

c i t i e s  provided psych iatric  se r v ic e ; in  three o f them the p sy ch ia tr is t  

was a member of the attendance department. In the other s ix  c i t i e s  the 

psych iatric  service was availab le through other departments o f the school 

system.
qp

According to L ou ttlt some school d is t r ic t s  maintained a psycho

lo g ic a l  c l in ic ;  whereas others operated an educational c l in ic ,  or both.

He f e l t  there was some overlapping on the part of these c l in ic s  on cer

ta in  cases .

H ild reth ^  obtained by questionnaire a tabulation  of the functions  

o f s p e c ia lis t s  now a t work in  th is  f ie ld  in  the schools of the country. 

She a lso  analyzed the reports in  p ro fession a l litera tu re  o f the actual 

and the th e o re tica l functions of child-guldance s p e c ia lis t s  and research  

bureaus in  educational in s t itu t io n s  and in  pub lic-sch ool practice*

Stevenson^0 reported the developnent o f child-guidance c l in ic s .

Hie f i r s t  o f th ese , the Child Juvenile Psychopathic In s t itu te , was 

estab lish ed  In 1909 through private sponsorship. The Commonwealth Fund 

financed e ig h t demonstration c l in ic s .  These demonstration c l in ic s  

started  in  S t. Iou i3 , Norfolk, and Monmouth County, New Jersey, in  1922; 

in  D allas and M inneapolis-St. Paul in  1923; in  Los Angeles and Cleveland 

in  1921;; and in  Philadelphia in  1925.

L o u ttlt , op. c i t . ,  p. 10,

^ H ild re th , G. H., Psychological Service for  School Problems,
317 PP.

k°Stevenson, G. S .,  Child Guidance C lin ic s , Ch. IV.
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At the present tim e, W illiamson and Hahn^ reported th a t school 

psych olog ists are r e la t iv e ly  rare in  in d iv id u a l sch oo ls but common in  

some school system s.

Hie fu n ctions of sch o o l p sych o log ists  vary w idely according to 

the s iz e  and com plexity o f the school system and the stage o f  maturity 

the system has a tta ined  in  i t s  guidance program. S tran g^  pointed out 

that the psych olog ist could help the teacher to improve methods, and 

could ’'stand by" i f  com plications a ro se . The psych olog ist could also  

exp la in  treatment and d iagn osis; ex p la in  r e su lts  o f  t e s t s  th a t  had been 

administered; and a s s is t  the teacher in  making and using inform al te s t s  

for  teaching as w e ll  as fo r  d iagn ostic  purposes. Strang a lso  f e l t  the 

psych olog ist was a resource, not a cru tch .

Larkin^ l i s t e d  four ca tegories o f  c l in ic a l  serv ices  usu a lly  per

formed by the psych olog istsr

1. Gathering inform ation through t e s t s ,  in terv iew s, and 

in sp ection  o f records.

2 . In terpretation  to  the p u p il, h is  parents, and h is  teachers 

to increase mutual understanding.

3 . R eferra ls to o ther resources such as ph ysic ian s, fam ily  

counseling agen cies, group work agen cies, tu tors, or  sp ec ia l c la s s e s .

h. Development o f  other resources w ithin  the l im its  o f  the 

p r a c tic a l s itu a tio n  to meet the c h i ld 's  sp ec ia l needs.

^W illiam son, E. G., and Hahn, M. E ., Introduction to High School 
Counseling, p. 251. ----------------------------- --------------

^ S tran g , ojo. c i t . ,  p . 86.
^L arkin , A lice , "From the F i le s  o f a School P sychologist,"  

N ational Elementary P rincip al 33:117-130, September, i95k*
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H a sk e ll^  recommended th a t the school p sych o log ist function  in  a 

broader area of u se fu ln ess . She f e l t  th a t too o fte n  they were function

in g  ju st as psychom etri3ts, and th at they should broaden in to  hearing or

audio problems and a lso  p erson a lity  problems. 
m;

B u rlin g ^  d iscussed  the fun ction  o f  the school p sych o log ist. From 

the data studied he concluded th at the fu n ction s d if fe r  markedly from 

school to sch oo l. In some p laces he was almost purely a d ia g n o stic ia n .

In others he undertook remedial in s tr u c tio n . Again in  some cases he 

found the psychologist's most important work to be th at o f educating the 

classroom teach ers, while o cca sio n a lly  h is  c h ie f  function  was research  

on educational problems.

C o rn e ll^  sta ted  th at id e a lly  the p sych olog ist should be confined  

to the d iagn ostic  p sych olog ica l fu n ctions o f d iscovering and in terp retin g  

to teachers the m ental, em otional, and so c ia l  causes of in d iv id u a l mal

adjustments.

The work of the school p sych o log ist in  the vocation a l area wa3
j  n

discussed  by Di M ichael. This w riter  f e l t  th a t a psych o log ist could

^ H a sk e ll, J essica  M., "The School P sychologist Counsels,"  
C aliforn ia  Journal o f  Secondary Education 21:88-91, February, 19J46.

^ B u r lin g , Temple, "How the S p e c ia lis t s  in  the School May Aid 
P rin cip a l and Teachers," The Elementary School P rin cip a l lS:551i-£60,
Ju ly , 1936*

^ C o r n e ll, E thel L ., "The School P sycholog ists Contribution,"
The Elementary School P rin cip a l l$ :5 6 l-5 6 6 , July, 1936.

^ D i M ichael, Salvatore G., "C haracteristics o f a Desirable  
P sycholog ica l Report to the V ocational Counselor," Journal o f  Consulting 
Psychology 12sU32—ii37> November, December, 19MJ«
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do h is  beat work with a c l ie n t  referred to him for  vocation al evaluation , 

but i f  the report of h is  findings was poor then h is  work was o f no value 

to the vocational counselor. He f e l t  that the psych olog ist ro le in  th is  

instance was th at of the teacher in  th a t he must "put across" h is  informa

tion .

The id e a l  report, stated the author, would be compiled in  f iv e  

section s: (1 )  observation of the c l ie n t s  behavior; (2 )  tech n ica l re su lts ;

(3 )  in terp reta tion  o f the techn ica l r e su lts ;  (h) recommendations; and 

(5 )  summary.
1 Q

Mathews, Tulchin, Rogers and others also  ca lled  fo r  the e f fe c t iv e  

functioning in  a broader area by c l in ic a l  p sych o log ists. They pointed out  

that th is  i s  d ir e c t ly  applicable to  the f ie ld  o f the school p sych o log ist.

From the determination of the fun ction  o f the school p sych olog ist, 

arose the question o f the understanding o f the re la tion sh ip  o f the 

psychologist to  the t o ta l  school area. Frensch, for  example, made a 

study o f  719 psychological examinations made by f iv e  d iffe r e n t  psychol

o g is ts  in  the period 193ii-19l4i, o f pupils ranging from the primary grades 

to the senior high school. He attempted to determine what teachers 

actu a lly  wanted when they asked fo r  psychological examinations o f  p u p ils . 

He concluded th a t the reasons given fo r  requesting examinations pointed 

up the need fo r  teachers to have a b e tter  understanding o f the psycho

lo g ic a l  serv ices and to use and understand the p r in c ip les  o f guidance.

I p
A symposium by Mathews, Tulchin, Rogers and others in  July,

19h2, American Journal o f Orthopsychiatry.

^Frensch, Edwin A ., "A Study o f  Psychological Reports in  a School 
System," Education and Psychological Measurement 6:21:9-252, Summer, 19l:6.
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Oftentimes th is  re la tion sh ip  between educator and p sych ologist 

was hampered by d i f f i c u l t i e s  in  communication* Barker'*0 d iscussed  th is  

poin t by bringing out the factors th a t hampered th is  communication* He 

f e l t  that c u ltu ra l background of teachers, forces in  the teaching s itu 

a tio n , the academic sta tu s hierarchy, d ifferen ces in  emphasis for psychol

o g is t s  and teachers were the fa c to rs  that hampered the co-ordinating  

a c t iv i t ie s  o f  educators and psychologists*

Sailer-**1 reported th a t misunderstandings can o ften  be ironed out 

by conferences in  which interchange was valuable and the teacher could  

understand and accept defian t behavior more f u l ly  when she rea lized  i t s  

sig n ifica n ce  in  the treatment o f the child*

The Child

The previous d iscu ssion  in  the review has d ea lt prim arily with the 

persons involved in  the l i f e  of the ch ild  regardless o f  whether the ch ild  

m anifested need fo r  sp ec ia l treatment* To complete the to ta l  picture i t  

was necessary to include the r e su lts  o f what lite ra tu re  and research  

ind icated  about children who were in  circumstances th a t resu lted  in  

th e ir  needing help  from s p e c ia l is t s  or others*

In order e f fe c t iv e ly  to d iscu ss th is  area of the review , i t  was 

f e l t  th a t cer ta in  ca tegorisa tion s were necessary* For example, what were

-*°Barker, Roger G*, " D iff ic u lt ie s  o f  Communication Between Educa
to rs and Psychologists* Some Speculations," Journal o f  Educational 
Psychology 33*1*16-1426, September, 191*2*

^^Sailer, Agnes, "The Psychologist in  a Snail Cooperative Day 
School," The National Elementary P rincipal 33t 133, September, 19$h»
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the problems ch ild ren  encountered th a t could be c a lle d  to  the a tten tio n  

o f  the s p e c ia l is t?  Spence^2 reported that these problems f e l l  in to  e ig h t  

greupst (1 )  ch ild ren  who showed aggression  too marked fo r  e ith e r  in d i

v idu al or group w elfare; (2 )  ch ild ren  too withdrawn or shy to p articipate  

e f f e c t iv e ly  in  the sch oo l program; (3 )  ch ild ren  whose academic perform

ance was fa r  below ca p a c ity , e s p e c ia l ly  in  reading; (1*) ch ild ren  about 

whom teachers noted a demanding, p o sse ss iv e , or p ro tec tiv e  m other-child  

re la tio n sh ip ; (5 )  ch ild ren  who made ex cess iv e  use o f the school c l in ic  

fo r  com plaints th a t had no p h y sica l b a s is ;  (6 )  ch ild ren  whose handicaps 

meant r e fe r r a l to  the department o f sp e c ia l education; (7 )  ch ild ren  who 

needed f in a n c ia l  help  for  lunches, or c lo th in g; and (8 )  ch ildren  whose 

attendance was poor.

Although lim ite d  to the n in e-y ea r-o ld s , Larkin' s ^  study l i s t e d  

four problem areas. Ihey included  ch ildren  w ith  super abundant energy, 

w ith in a b i l i t y  to read , w ith  superior in te ll ig e n c e , and those w ith  

em otional d isturbances th a t grew out o f troubled fam ily  r e la tio n sh ip s .

Wang^ made a study the r e su lts  o f which in d ica ted  four major 

types o f sch oo l pnoblens: poor academic performance, d i f f i c u l t i e s  with

reading or  ar ith m etic , truancy, and behavior problems. She found th a t  

the la r g e s t  proportion was e ith e r  a behavior or an academic problem.

^ S p en ce , L ouise, "Child Guidance A c t iv i t ie s  o f  the School Worker," 
The N ational Elementary P rin c ip a l 33:112, September, 195h*

^ L ark in , ojg. c i t . ,  p . 112.

^Wang, Anchen, "Elementary School Children w ith School Problems," 
Clearinghouse fo r  Research in  Child L ife , C h ildren's Bureau, Washington, 
t).C ., February, 1?50*
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Five reasons were found for  the school problems* mental lim ita tio n s, 

physical handicaps, inadequate home environment, personality d i f f i c u l t i e s ,  

and the school s itu a tio n  i t s e l f .

The categorisation  of ch ild ren 's problems indicated a great deal 

o f s im ila r ity , although the l is t in g s  were from d ifferen t sources. The 

question of who needed help arose. Murphy^ believed  that alm ost every 

child  a t  some poin t could b e n e fit  by psychiatric help, and th at emotional 

problems were as normal as budget problems in  modern l i f e ,

Wattenburg£6 reported that since there were not nearly enough 

q u a lified  personnel workers to handle a l l  problems which came to their  

atten tion , there must be o b je c tiv ity  in  seeing th at available serv ices  

reached those who could p ro fit most from counseling. He d eta iled  c r ite r ia  

for  determining these cases .

From another viewpoint in  the d iscussion o f  cases that should be 

referred for sp ec ia l help, Bauer-^ believed that there were no problem 

children--only problem parents. He f e l t  that the proper orientation  of 

parents would a lle v ia te  many problems that were usually  manifested by 

children. He stressed  in  particu lar, neg lect, wrong kinds of d is c ip lin e ,  

and the fe e lin g s  o f insecurity  in  children brought on by mis-handling 

by parents.

^Murphy, Lois, "Who are the Children Who Heed Psychiatric Guid
ance," Journal o f  Home Economics 39:27-29, January, 19h7.

-^Wattenberg, Ytm. W., "Who Needs Counseling?" The Rsrsonnel and 
Guidance Journal 32:2CG-20£, December, 1953.

■^'Bauer, Via. W», Stop Annoying Your Children, 277 PP«
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Clayton**® ca lled  fo r  more exact term inology in  c la s s ify in g  cases .

He f e l t  th a t for  the purpose o f  c la r ity  and because o f  the emotional 

e f f e c t  o f  such words as ''lazy" we needed to develop the use of more 

accurate |  l e s s  in c lu siv e  terms.

Newell**^ made a study in  191*7 o f the contributing  fa c to r s  o f  

mental i l l n e s s  in  young people. He reported that these included a great 

lack  of se c u r ity , p erson ality  d e fec ts  in  parents and ch ild ren , ignorance 

o f  the needs o f  ch ildren  and su itab le  guidance o f youth, immorality of 

parents, and fa ilu r e  o f the community to  d e te c t  these children in  time.

Schumacher^ d iscussed  more s p e c i f ic a l ly  the causes of d isturb

ances in  adolescence. He held th at mental or emotional disturbances at 

t h is  p articu lar  time o f l i f e  were due to  home and school maladjustment, 

sex  ignorance, homesickness, n o sta lg ia , i l l n e s s ,  and physical d isturbances. 

He believed  th a t whatever the cause, the treatm ent must be in  the lig h t  

o f  complete knowledge o f the ad o lescen t's  background* Patience and time 

he regarded as the important fa cto rs  in  dealing  with adolescent disturb

ances.

In the area or sc h o la stic  or educational problems, both o f the 

f a i l in g  and g ifte d  student, S tran g^  d iscu ssed  the sp e c ia l problems of

^®Clayton, Frank L ., "Let's Quit C allin g  P up il's Names," The 
Clearing House 22:36-38, November, 191*7.

^ N ew e ll, N. J . ,  "Mental Health and 111 Health Among Youth," 
Understanding the Child 16:3-6 , January, 191*7•

^Schumacher, Henry C ., "Mental and EJnotional Disturbances in  
A dolescence," Journal o f  Child Psychiatry 1:113-120, F a ll ,  191*8.

^ S tra n g , Ruth, "Guidance o f the G ifted ,"  The Personnel and 
Guidance Journal 21:26-30, October, 1952.
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the g if te d  ch ild ren  and th e ir  p a rticu la r  need for  guidance# She thought 

th at the counselor was responsib le for  id e n tify in g  the g if te d  and recog

n iz in g  th e ir  problems, for  help ing teachers to create a favorable environ

ment and fo r  counseling on in d iv id u a l student problems#

M artin^ made a study in  an attempt to determine 3ome character

i s t i c s  o f f a i l in g  stu d en ts, and some o f  the e f f e c t s  o f  in terview ing a t  

mid-semester# I t  was concluded th at in terv iew in g  had some morale e f f e c t  

but accounted for  l i t t l e  sc h o la stic  Improvement. Along sim ilar  l in e s  o f  

thought pertain ing to sc h o la stic  problems, Stromwaid and Wrenn^ reported  

th at sc h o la stic  adjustment im plied  th at the student accepts the responsi

b i l i t y  for  a tta in in g  h is  optimum p rofic ien cy  in  various areas o f liv in g*  

They also  held th at the counselor may s e t  up the fo llow in g  d iagn ostic  

constructs: (1 )  m isc la s s if ic a t io n j  (2 )  inadequate educational background;

(3 )  inadequate command o f  study s k i l l s  and h ab its; (b ) inadequate use o f  

time; and (5 )  in terferen ce  with study by problems outsid e the sc h o la stic  

realm# The authors concluded th a t ca re fu l a tten tio n  to the adjustment 

problems o f  students tended to decrease the number o f maladjusted stu 

dents who f a i l  and stim ulated able students to perform on a le v e l  com

mensurate with th e ir  a b i l i ty .

62Martin, Glenn C ., “Interview ing the F a ilin g  S tu dent,11 Journal o f  
Educational Research 1*6:53-60, September, 1952#

6^Stromwaid, Stanley A ., and Wrenn, C# G ilb ert, "Counseling 
Students Toward S ch o lastic  Adjustment," Educational and Psychological 
Measurement 8:57-65, Spring, 191*8#
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Summary

As has been sta ted  before, the l ite r a tu r e  re la ted  here has been  

broad in  scope bringing in to  focu s the in d iv id u a ls  concerned with the 

areas under study. These in d iv id u a ls  included the teacher, the p r in c ip a l, 

the p sych o log ist, and the child* Another important person, the parent, 

was not included as a separate fa c to r , but was included w ith in  the scope 

o f  the above personnel as they rela ted  to s p e c if ic  functions o f  in d iv id u a ls  

involved .

The changing concept o f  the role o f the teacher in  guidance and 

her re la tio n sh ip  to other persons involved was brought ou t. This included  

also  the change in  teacher a tt itu d e s  toward ch ildren  with problems which 

dated roughly from Wickman's study to the present time. This a ttitu d e  

change was found to run concurrently with the increasing  r e sp o n s ib ility  

o f  the teacher in  the guidance area.

The r e s p o n s ib il i t ie s  o f  the p r in c ip a l or school adm inistrator in  

the guidance area were developed b r ie f ly .  I t  was found that the b asic  

fun ctions were the development o f  wholesome re la tio n sh ip s between per

sonnel under h is  in flu en ce , an understanding o f  the guidance program, 

and a thorough knowledge o f agencies and s p e c ia l is t s  th a t he can bring  

to bear upon problems that are beyond the p ro fession a l scope o f h im self 

or the teacher*

A h is to r ic a l  account o f psych olog ica l s e r v ic e s , or more sp ec if

i c a l ly ,  the development o f ch ild  guidance c l in ic s  was g iven . The changing 

functions o f  sch oo l p sych o log ists were noted. This revealed an expansion 

o f  serv ices from the ro le  o f  psychom etrist to the expanding area o f  

learning and p erson a lity  d i f f i c u l t i e s .  The causes o f poor r e la tio n sh ip s
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between, the psychologist and the educator were mentioned and included, 

mainly, the idea that cu ltu ra l background and a hierarchy ex is ted  which 

prevented adequate communication between the twD professions* One source 

revealed that th is  communication can be improved by conferences and by 

working together on common problems.

Next to be noted were the children who in  various ways manifested 

problems th at present d i f f ic u lt ie s  which u su ally  require sp ec ia l treat

ment* The litera tu re  in  th is  broad area was voluminous and necessita ted  

p ractica l lim itations* Problems therefore were arb itrarily  categorized  

and pertinent sources were noted. The categories included the exceptional 

ch ild , both the superior and retarded, the behavior problem, and the 

academic problems not n ecessarily  rela ted  to the exceptional child* Some 

sources included personality disorders under behavior, others categorized  

personality disorders in  more detail*  Some included truancy as a separate 

category.

Various recommendations were given to a ffe c t  re-orien ta tion  of 

these cases . The most notable point revealed was the marked sim ilar ity  

in  suggestions regarding the p o s s ib i l i t ie s  o f e ffe c tin g  adjustments.
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CHAPTER III  

METHODS AND PROCEDURES

Certain procedures were used and described as they rela ted  to the 

follow ing areas: (1 ) c o lle c tio n  o f case-study reports by the psychol

o g is ts  from August, 1953 to September, 195bj (2 ) construction o f the 

questionnaire, (3 )  c o lle c t io n  o f data from the principals and teachers, 

(b) c o llec tio n  o f  data from the psychologists, (5 )  va lid ation  o f the 

questionnaires, (6 )  information concerning the psychological case- 

stu d ies , and (7 ) information concerning the respondents.

C ollection o f Psychological Reports

The f i r s t  step  was to secure permission from the Pupil Personnel 

D ivision of the Indianapolis public schools to obtain the f i l e s  o f the 

school psychologists in  order that the psychological reports could be 

studied and tabulated. The second step was to make appointments with the  

psychologists fo r  the co llec tio n  o f these data.

The follow ing information was used from the psychological reports: 

(1 )  the grade o f  the re ferra l, (2 ) the sex of the referra l, (3 )  the 

teacher and principal who referred the student, (b ) the school o f the 

re fer r a l, (5) reasons for referrin g , and (6 ) the recommendations of the 

psychologists.

S ix  hundred and s ix ty -e ig h t usable reports were c o llec ted  from 

the f iv e  psychological cen ters. These reports were about the students 

who had been referred between the previously mentioned dates.
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This inform ation, concerning psychological r e fe r r a ls , was then  

categorized in to  areas covering the types o f problems th at the r e fe r r a ls  

m anifested, such as, academic fa ilu r e s , behavior and emotional problems, 

the retarded ch ild , and the g ifte d  student.

Also obtained from these psychological reports were the names 

and school loca tion  o f  teachers and p rin cip a ls who had made re fer r a ls  

during the previously  mentioned time, A l i s t  o f these teachers and prin

c ip a ls  was then compiled in  order to determine the number o f  possib le  

respondents.

Construction of the Questionnaire

Considering the number o f people to be contacted and the type of  

infoim ation to  be obtained, i t  was decided th at the best instrument to  

use was the c h e c k -lls t  questionnaire.

The one outstanding fa cto r  in  determining th is  procedure was the 

large number o f people involved . As Good, Barr, and Scates^ mentioned, 

the questionnaire procedure normally comes into use when one cannot 

read ily  see , personally, a l l  the people from whom responses are d esired . 

Also considerable a tten tion  was given to certa in  c r it e r ia  in  con

stru ctin g  the questionnaire. Aside from the important f a c t  that a high  

percentage o f  responses was d esirab le , other basic  c r i t e r ia  were con

sidered e s s e n t ia l ,  Koos2 g ives as the basic and e s se n t ia l c r ite r ia  for

^Good, Carter C., Barr, A, S .,  and Scates, Douglas E*, The 
Methodology o f  Educational Research, p, 325,

2 Koos, Leonard V*, The Questionnaire in  Education, p, 99,
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a good questionnaire (a )  the a b i l i ty ,  and (b ) the w illin g n ess o f the 

persons approached to give r e lia b le  answers* Whipple^ l i s t s  seven 

c r it e r ia :  (1 ) be comprehensible, (2 )  minimal amount o f w ritin g ,

(3 )  d irected  to ascertainable f a c t s ,  (U) e l i c i t  unequivocal r e p lie s ,

(5 ) d ea l with m atters worth in v e stig a tin g , (6 )  stim ulate supplementary 

communications, and (7 )  should promise the respondent a copy o f the 

published r e s u lt s .

Next, the mechanical factors of the c h e c k lis t  were taken in to  

consideration* They were as fo llow s:

1. Questionnaire was printed fo r  easy rea d a b ility  and a ttr a c t iv e 

ness*

2 . D irections for  marking were c lea r  and concise*

3* A ll s ig n if ic a n t  items were included*

h* Construction was such as to make checking sim ple.

5* Space was provided fo r  comments o f respondents*

The b asic  idea involved in  the above mechanical fa c to r s  was to  

e l i c i t  a high per cent o f  returns. Most a u th orities  agreed th at th is  

was e s s e n t ia l  and th at the physica l and mechanical make-up determined to 

a great ex ten t the percentage o f returns* Nixon^ f e l t  that the emphasis 

should be placed on consideration for  the respondents, including every  

inducement conceivable that would get a response from them.

IWo c h e c k lis t  questionnaires (Appendixes B and C) were constructed  

based on the previously  mentioned c r i t e r ia  for  gathering data* In

■^Whipple, Gertrude, "The Improvement o f Educational Research," 
School and S ociety  28:21:9-250, 1927*

^Nixon, J . B ., "The Mechanics o f Questionnaire Construction,"  
Journal o f Educational Research 1:7:1:86-1:87, March, 1951i*
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constructing these questionnaires a detailed  an alysis was made of  

psychological reports and the litera tu re  pertaining to provisions made 

for  pupils needing psychological help . In addition psychological cases 

were categorized for c la s s if ic a t io n  purposes.

The f i r s t  questionnaire, sent to teachers and p rin cip a ls, was 

constructed to secure'' information as follows* (1 ) general information 

about teachers and prin cip a ls, (2 ) respondent’s opinions as to  the e ffe c 

tiven ess o f psychological reports, (3 )  accomplishments resu ltin g  in  

changing the school program 33 recommended by the psychological reports, 

(U) factors that prevented follow -up o f psycho lo g ic a l recommendations,

(5 ) determination of r e su lts  o f follow ing psychological recommendations,

(6 ) d i f f ic u l t ie s  experienced with the psychological serv ices , and

(7 ) observation of parent reaction  to psychological recommendations.

The second questionnaire was constructed for gathering data from 

p sych olog ists. The information desired was as follows* (1 ) determina

tio n  of school follow-up o f psychological recommendations, (2 )  factors  

that prevented recommendations from being follow ed, (3 ) types o f cases 

and comparative frequency seen by the psychologists, and (U) frequency 

o f  requests from d ifferen t school personnel.

After preliminary construction of the questionnaires, copies were 

sent to ten teachers, one psychologist, four adm inistrators, one high 

school counselor, and fa cu lty  members a t Butler and Indiana U n iv ersitie s . 

From these sources numerous suggestions were obtained for the improvement 

o f  the instruments. Several rev ision s of the questionnaire were made 

from these suggestions. After f in a l  rev ision s were made, the question

naires were printed and d istr ibuted  to respondents by mail*
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C ollection  of the Data

Permission was obtained from the school o f f i c i a l s  o f the Indianapolis  

public schools to c o l l e c t  data w ithin  the school c i t y .

As previously  mentioned, from the psych ologica l rep orts, the names 

o f  the teachers and p rin c ip a ls who had made psychological re ferra ls  were 

l i s t e d  as p ossib le  respondents* These included a l l  requests between the 

dates o f  August, 1953 and September, I9$h» A check was then made to  

e lin ln a te  from the l i s t  a l l  teachers or prin cip a ls who had resigned or  

l e f t  the school system a t  any time during or fo llow in g  these in c lu siv e  

dates* A ll  the remaining teachers and p rin cip a ls were then asked to 

participate*  This number included 235 teachers, 80 p rin cip a ls and f iv e  

p sy ch o lo g ists . The discrepancy between the number o f psychological 

reports (668) and the number o f  teachers p artic ip a tin g  (235) was caused 

by the fa c t  th at severa l teachers had made more than one request, severa l 

reports did not give a teach er's name, and some requests were made by 

teachers who had l e f t  the school system.

A le t t e r  was received from the superintendent o f schools explaining

the procedure and i t s  d e s ir a b ili ty  to the schools in  the c i t y .  The le t t e r

a lso  assured complete anonymity. The questionnaire, along w ith the le t t e r

from the superintendent, was mailed to the school addresses o f  the teachers  

and p rin c ip a ls on A pril 11, 1955 • A se lf-ad d ressed , stanped envelope was

included with each questionnaire. The p sy ch o lo g ist's  questionnaire was 

mailed to th e ir  o f f ic e s  on A pril 18, 1955. Both questionnaires used an 

anonymous procedure fo r  c o lle c t in g  data.

A reminder card was mailed to a l l  respondents on A pril 25, 1955.
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A follow -up  l e t t e r  and second questionnaire was mailed to a l l  

respondents on May 9 , 1955*

I t  was not necessary to send a follow -up l e t t e r  to the psych olog ists  

sin ce  a 100 per cen t return was made w ithin three weeks o f the f i r s t  m ail

in g .

Bata from the teachers and p rin c ip a ls were punched on H olerith  

cards and tabulated on In tern a tion a l Business Machines* Responses from 

the p sych o log ists  were hand tabulated.

S t a t i s t i c a l  analyses were made o f a l l  data and presented in  

tabular form*

V alidation  o f  the Instruments

A fo llow -up  in terv iew  o f  a random sampling o f  the respondents was 

used to v a lid a te  the questionnaire* Approximately U  per cen t of the 

teachers and 10 per cen t o f the p r in c ip a ls were interviewed* These 

in terv iew s had been arranged by phone and were h e ld , in  most ca ses, 

during a fte r -sc h o o l hours and a t the schools o f the respondents.

Certain item s in  the questionnaire were used as a b a s is  fo r  v a l i 

dation* These item s were r e la t iv e ly  free from personal influence*  

Interview ing was continued u n t i l  a pattern o f  response was established*  

Through t h is  method the questionnaire responses were deteimined to be 

valid*
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D escription of the Subjects

P sychological reports made and processed during the period of  

August, 1953 and September, 195U were categorized  and tabulated. Categor

iz a t io n  was made by putting each case in to  one o f  the fo llow in g  general 

areas: behavior problems, academic problems, m entally retarded, m entally

superior, personal adjustment problems, and requests fo r  inform ation.

These ca tegories were obtained by the fo llow in g  processes:

1 . Study and tabu lation  of each case h isto ry  in  the psychological

f i l e s .

2* Use o f the annual report by the p sych olog ists to the pupil 

personnel o f f i c e .

3* Use o f  Notice Ho. 1>13, dated June, 1953, (see Appendix D) and 

issu ed  by the pupil personnel o f f ic e  to p r in c ip a ls for evaluation  o f  

p sych ologica l se r v ic e s .

U. Requested opinions o f others fam iliar  with the psychological 

se r v ic e s . These persons were asked to categorize cases as they were 

brought to  th e ir  a tten tio n ,

5 . By requesting inform ation from the p sych o log ists  through 

part o f  the questionnaire sent to them. They agreed to the ca tegories  

l i s t e d  above.

D efin itio n  o f  Categories

Behavior problems were those cases in  which behavior m anifestations  

emerged as the most d ir e c t  or important problem. Behavior was defined as 

a maladjustment which caused disturbance, not on ly  with the in d iv id u al
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involved, but with others in  the school or community environment, such 

as the classrooms, the teachers, the parents, and so fo rth .

Academic problems were those cases in  which the in d iv id u al had the 

mental capacity to do acceptable school work, but was fa i l in g  to do so 

fo r  various reasons other than behavior or personal adjustment problems.

Mentally retarded were those in d iv idu als who lacked the mental 

capacity to do acceptable school work and who required sp ec ia l c la s s  

placement or  in s t itu t io n a l care.

Mentally superior were those in d iv id u als who q u a lif ied , through 

superior mental a b i l i ty ,  for  placement in  g ifte d  c la s se s .

Personal adjustment problems were those cases th a t manifested prob

lems o f adjustment involving only them selves. They d iffered  from behavior 

problems in  that they, apparently, did not disturb th e ir  immediate environ

ment. These tended to withdraw from the group.

Requests for information were in q u ir ies from teachers and prin

c ip a ls  on procedures, m ateria ls, and so forth . This category was 

numerically very sm all.

There was considerable overlapping in  a number o f  the case stu d ies . 

For example, a behavior problem frequently had academic d i f f i c u l t i e s ,  or, 

a retarded ch ild  frequently manifested serious maladjustments. This 

situ a tio n  often  showed a wide variation  between the reasons given for  

the r e fe r r a l and the recommendations made by the psych olog ists. In order 

to avoid confusion in  reporting, each case was c la s s if ie d  according to 

the find ings o f the psychologist.

Between the dates previously mentioned, a to ta l  o f  668 usable 

case h is to r ie s  was studied and tabulated. Of th is  to ta l  67 per cent,
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or 1*50 c a se s , were boys and 33 per cen t, or 218 cases, were g i r l s .  As 

in d icated  in  Table 1 the la r g e st  c la s s i f ic a t io n s  were the academic 

problems and the m entally retarded, each accounting fo r  30 per cen t and 

making a t o t a l  o f  60 per cent o f  a l l  the cases«

TABLE 1 . PERCENTAGE AND NUMBER DISTRIBUTION OF THE 668 CASES AS TO SEX 
AND CASE PROBLEM CLASSIFICATION

Case c la s s i f ic a t io n Number Per cen t

Boys G irls

Behavior 82 25 17

Academic 11*9 59 30

Retardation 139 69 30

Superior 19 29 8

Personal adjustment 56 31 13

Request fo r  inform ation 5 5 2

Total 1*50 218 100

Behavior problems amounted to 17 per cen t, personal adjustment 

problems 13 per cen t, and Hie superior m ental cases and requests for  

inform ation e ig h t and two per cen t r e sp e c tiv e ly . In only one c la s s i f ic a 

tio n , the superior m ental, the g ir l s  numbered more than the boys.

Table 2 shows the d is tr ib u tio n  o f case problems by grade. As 

in d ica ted , Grade 1* had the la rg e st  t o t a l ,  108 cases or 16 per cen t,
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Grade 5 was second with lQli cases or 16 per cen t. The la rg est number o f  

behavior problems was found in  Grades 1 and 3» academic problems in  

Grade 1, m entally retarded in  Grade 5# mentalJy superior in  Grade h ( i t  

i s  a t th is  grade le v e l  th at pupils are tested  for  placement in  the 

c la sse s  fo r  the g ifte d )!  and personal adjustment in  Grade 6*
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TABLE 2. PERCENTAGE AND NUMBER DISTRIBUTION OF 668 PSYCHOLOGICAL CASES BY GRADE, AND BY CASE 
CLASSIFICATION

Grade Behavior
problems

Academic
problems

Mentally
retarded

Mentally
superior

Personal
adjustment

Request fo r  
information

Kg 6 7 9 0 3
1 15 30 32 0 6
2 10 2k 18 0 7
3 15 26 21 1 6
h 27 32 27 6

5 13 29 3h 17 10 1
6 7 22 23 2 16 0
7 10 28 23 1 13 2
8 6 11 6 0 0* 0
9 3 0 0 3 0

10 1 1 0 0 1* 0
11 0 0 0 0 3 0
12 0 0 0 0 1 1

Special 3 0 10 0 0 6

Number N '■ P N P N P N P N P N P
and 

per cent 107 16 208 30 208 30 L8 7 89 13 10 1



www.manaraa.com

1*6

Respondents

Questionnaires were sent to 80 p rincip als, 235 teachers and f iv e  

psych olog ists. As shown in  Table 3, more than three fourths of the 

principals participated , 60 per cent o f the teachers returned the  

questionnaires, and a l l  the psychologists responded.

TABLE 3. PERCENTAGE DISTRIBUTION OF QUESTIONNAIRE RETURNS OF PRINCIPALS, 
TEACHERS, AND PSYCHOLOGISTS

Respondents Number o f Per cent o f
returns returns

Principals 62 78

Teachers 11*3 60

Psychologists 5 100

P rincip als. Of the principals twho participated , 31 per cent were 

male and 69 per cent fem ale, AH had a co llege  degree with 100 per cent 

reporting having a m aster's degree of above. The range o f teaching  

experience was from two years to 1*7 years in  the elementary school. Four

teen principals indicated secondary school experience th at ranged from 

one year to 12 years. The median year o f  experience at the elementary 

le v e l  was 2l*,5. The median amount of experience at the secondary le v e l  

was three years.

Over h a lf  o f the princip als were over 55 years o f age and nearly

h a lf o f  these were in  the "over 60" age bracket. A third o f those reported

were between the ages o f 1*5-55. Only s ix  principals were under 1*5 years 

of age.
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S ix ty -e ig h t per cent graduated from co llege  during the 1930-39 period, 

and 23 per cent during 1920-29 and nine per cent during the 1910-ii9 period. 

Two principals reported a 1950 co llege  graduation,

Uhe 62 p rincip als were asked to in d icate  the number o f co llege  

cred it hours earned in  courses in  the guidance area. According to Table U» 

56 per cent ind icated  th at they had from four to s ix  c r e d it  hours in  guid

ance. Twenty per cent had 13 or more hours, while one per cent showed 

over 22 cred it  hours in  th is  area. None of the 62 p r in c ip a ls , however, 

reported having a graduate degree in  guidance.

TABLE iu PERCENTAGE DISTRIBUTION OF 
GUIDANCE HELD BY 62 PRINCIPALS

THE NUMBER OF CREDIT HOURS IN

Credit hours in  guidance Percentage

None 8

1-3 5

U-6 26

7-9 30

13-15 10

16-18 10

19-21 1

Over 22 1

No response 9
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The p r in c ip a ls  were asked to in d ica te  the type o f  guidance fu n ction s  

they performed as reg u la r ly  assigned d u t ie s . As shown in  Table 5* 58 per 

cen t in d ica ted  they p a rtic ip a ted  in  counseling  a c t i v i t i e s ,  hS per cen t  

l i s t e d  t e s t in g  as reg u la r ly  assigned  d u t ie s . Twenty-six per cen t in d ica ted  

they did not perform any guidance functions*

TABLE 5. PERCENTAGE DISTRIBUTION OF 62 PRINCIPALS ACCORDING TO TYH2 OF 
GUIDANCE FUNCTIONS PERFORMED AS REGULARLY ASSIGNED DUTIES

Guidance fu n ction s Iter cen t

None 26

T esting  (Group and in d iv id u a l) h$

Counseling 58

S erv ice  on guidance committee 10

Home room guidance 5

Give occu pational inform ation 5

V ocational placement l

Other guidance a c t iv i t i e s 5

No response 15

These p r in c ip a ls  were a lso  asked to estim ate the approximate 

number o f hours per week devoted to d u tie s  re la ted  d ir e c t ly  to guidance 

a c t i v i t i e s .

A3 in d ica ted  in  Table 6 , tw en ty -six  per cen t o f  the p r in c ip a ls  

devoted more than f iv e  hours per week performing guidance a c t iv i t i e s .
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T hirty-seven  per cen t in d ica ted  they performed d u tie s  ranging from 1-3  

hours and 16 per cen t reported U-5 hours o f  guidance a c t i v i t i e s  per 

'week.

TABLE 6 . PERCENTAGE DISTRIBUTION OF THE 62 PRINCIPALS ACCORDING TO 
NUMBER OF HOURS PER WEEK DEVOTED TO GUIDANCE ACTIVITIES

Number o f  hours in  
guidance a c t iv i t i e s

Per cent

1 hour 6

2 hours 13

3 hours 16

1* hours 13

5 hours 3

More than 5 26

No response 21

Teachers. Q uestionnaires were se n t to 235 teachers and from th is  

number 11*3 usable responses were returned. Of the 11*3 teach ers, 21 were 

male and 122 were fem ale.

Forty per cen t reported having a m aster's degree or above. A ll  

ll*3 in d ica ted  having a t  l e a s t  a b a ch e lo r 's  degree.

Table 7 shows the age d is tr ib u tio n  o f  the teacher respondents.

As in d ica ted  29 per cen t were between the ages o f  1*0 50, 27 per cen t

from  50 -60 , 20 per cen t were between the age3 o f  30-1*0, 15 per cen t were 

under 30, and seven per cent were over 60 years o f  age.
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TABLE 7 . PERCENTAGE DISTRIBUTION OF W  TEACHERS, ACCORDING TO THEIR 
AGES

Age Per ci

20-2U 6

25-29 9

30-31; 11

35-39 9

Uo-lU; 111

Ii5-li9 35

50-51i 17

55-59 10

Over 60 7

No response 2

The teachers were asked to in d ica te  the number o f c re d it  hours they 

had in  guidance courses* As shown in  Table 8, 21 per cent l is t e d  having 

between U-6 hours o f  guidance, 17 per cen t reported both 1-3 hours and 

7-9 hours, but 19 per cent in d ica ted  that they had no guidance courses th at  

they recognized as such* Two per cent reported having over 22 hours o f  

gu id an ce.T w o teachers reported they had a graduate degree in  guidance. 

Five ind icated  having a graduate degree in  educational psychology.
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TABLE 8 . PERCENTAGE DISTRIBUTION OF 11*3 TEACHERS ACCORDING TO THE HUMBER 
OF CREDIT HOURS IN GUIDANCE

Number o f  Per cent
c r e d it  hours

None 19

L-3 17

Ji-6 21

7-9 17

13-15 9

16-18 1

19-21 2

Over 22 2

No response 12

The teachers were asked to in d ica te  the grade le v e l  they were now 

teaching. According to Table 9 a d is tr ib u tio n  o f percentage range was 

shown from Grade 1 to 8, Twenty per cent o f  the teachers were teaching 

a t  the Junior high school le v e l  (7 and 8 grades). Forty per cent were 

a t the Uth and $th grade le v e ls  and three per cent were in  secondary 

school.
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TABLE 9. PERCENTAGE DISTRIBUTION CF lU3 TEACHERS ACCORDING TO THE GRADE 
IEVEI. TAUGHT

Grade le v e l  
taught

Per cent

Kindergarten 2

1 7

2 11

3 8

1* 20

5 20

6 9

7 10

8 10

9-12 3

No response 1

The 11*3 teachers were asked to in d ica te  the amount o f teaching  

experience they had had a t  the elementary or secondary le v e l .  The amount 

o f  experience ranged from two years to 1*6 years experience a t  the elemen

tary  lev e l and from one to 27 years a t the secondary le v e l .  The median 

o f  the years o f experience at the elementary le v e l  (Grades 1 -8 ) was 19.5 

and a t  the secondary le v e l  i t  was $.5*

The types o f sp e c if ic  guidance a c t iv i t ie s  th a t were performed as 

regularly assigned duty was asked o f  the teacher-respondents. As shown 

in  Table 10, 59 per cent in d icated  they partic ip ated  in  group and
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in d iv idu al te s t in g , hk per cent performed home room guidance assignments, 

15 per cent indicated counseling a c t iv i t ie s  and 13 per cen t reported  

they had not participated  in  any guidance a c t iv i t ie s ,

TABLE 10. PERCENTAGE DISTRIBUTION OF 1U3 TEACHERS ACCORDING TO 
PERFORMANCE OF GUIDANCE FUNCTIONS AS REGULARLY ASSIGNED DUTY

Guidance function performed Per cent

Testing (group and in d iv id u a l) 59

Counseling 15

Service on a guidance committee 3

Home room guidance UU

Give occupational information 8

Vocational placement 1

Others pertaining to guidance 5

Nona 33

No response 5

The teachers were a lso  asked to in d ica te  the approximate number o f  

hours per week they devoted to du ties rela ted  d ir e c t ly  to guidance activ 

i t i e s .  As ind icated  in  Table 11, 3U per cent approximated one hour per 

week for guidance a c t iv i t ie s ,  15 per cent two hours, 38 per cent did not 

respond as to the number o f hours they spent in  guidance a c t iv i t ie s .
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TABLE 11. IERCENTAGE DISTRIBUTION OF li;3 TEACHERS ACCORDING TO AMOUNT OF 
HOURS SPENT PER WEEK IN GUIDANCE ACTIVITIES

Amount hours 
per week

Per cent

1 hour 3h

2 hours

3 hours 5

k hours h

5 hours 3

More than $ hours h

No response 35

P sych o log ists . The f iv e  psych ologists were not sen t the same 

questionnaire as was sen t to the p rincip als and teachers. The opinion- 

naire sen t to them did not contain background inform ation. (See Appendix 

B). The psych olog ists were asked to check the comparative frequency o f  

certa in  type3 o f cases that came to th e ir  a tten tio n . This check l i s t  

contained the fo llow ing p o s s ib i l i t ie s :  (1 )  Frequent, (2 )  Seldom, and

(3 )  Never. The types o f ca ses l is te d  were a3 fo llow s: behavior problems,

academic problems, the m entally retarded, the m entally superior, personal 

adjustment problems, request fo r  inform ation, and other types o f  cases  

not l i s t e d  previou sly .

AH f iv e  p sych o log ists checked as having seen  "frequently11 the 

fo llow in g: behavior problems, academic problems, m entally retarded, and

personal adjustment problems. Three in d ica ted  that they "seldom" saw
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the mentally superior or had requests for  information. The other two 

psychologists l is t e d  these two c la s s if ic a t io n s  as being seen "frequently."
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CHAPTER IV 

ANALYSIS OF THE DATA

Questionnaires were sent to 235 teachers and 80 principals* From 

th is  t o t a l  1L3 teachers and 62 principals responded* These responses 

indicated opinions on certa in  areas that related  to the function of  

psychological reports and their  im plication for guidance serv ices per

formed in  the public school* These areas included the follow ing: the

opinions o f  the respondents on the psychological reportsj the adaptation 

o f  the school program as recommended by these reports; r e su lts  in  fo llow 

ing the psychological recommendations; factors that prevented follow -up  

of these recommendations; d i f f ic u lt ie s  experienced with the psychological 

service and the amount o f help needed along with the amount o f help  

received; the observation of parents reactions, and d i f f ic u l t i e s  experlerced  

with parents in  re la tio n  to psychological recommendations; and, suggestions 

fo r  improvement o f the psychological serv ice .

Opinions o f 62 Principals as to Psychological 
Reports and Their Im plications 

for Guidance Services

In the survey, 62 principals were asked to check statements th at  

indicated th e ir  opinion o f  psychological reports and the im plications for  

guidance serv ices they may have performed* They were asked to check one 

o f four p o s s ib i l i t ie s  for  each statement* These p o s s ib i l i t ie s  were l is te d  

as "Always," "Often," "Seldom," or "Never." (See Appendix B)* Percentage 

d istr ib u tion  for each item was computed and se t  up to give a numerical 

in d ica tion  of the responses for  th is  group.
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Psychological rep orts.  As shown in  Table 12, 71 per cent of the 

prin cip a ls indicated  that the psychological reports e ith er  "always” or 

"often" were sp e c if ic  in  th e ir  recommendations. Twenty-one per cent 

reported that the reports "seldom” were s p e c if ic .  When asked to respond 

to whether the reports were w ritten  in  general terms, 32 per cent 

ind icated  they "often" were and 31 per cent reported that they "seldom" 

were general in  th e ir  recommendations.

E igh ty -six  per cent o f the 62 principals thought th a t the psycho

lo g ic a l  reports were always or nearly always w ritten  in  understandable 

language. E ighty-five per cent f e l t  these reports were "often" or 

"always" re la ted  to school procedures. As to whether i t  was possib le  

for  these recommendations to be carried  out w ith in  lim ita tio n s of time, 

equipment and s k i l l s ,  i t  was found th at h5 per cen t indicated i t  "often" 

was, while 1*2 per cent f e l t  that i t  "seldom" was.

As noted, the principals reported favorably on a l l  item s in d ica t

ing the value o f psychological rep orts. To show th is ,  85 per cent 

believed  that these reports were " r e a lis t ic a lly "  in  lin e  with public 

school philosophy* likew ise  the 3arae percentage f e l t  that the reports 

were r e la t iv e ly  free  from im plications th at the teacher or principal 

should be completely permissive in  h is  re la tion sh ip  with students.
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Are sp e c if ic  in  th e ir  recommendations u 2 1 2 13 21 30 as lit 23
Are general in  th e ir  recommendations 11 18 5 7 19 31 20 32 7 12
Are expressed in  understandable language 1 2 0 0 7 12 25 Uo 29 1*6
Are related  to school procedure 3 5 0 0 7 12 32 52 20 33
Are possib le to  carry out within lim ita tion s

o f  tim e, equipment, and s k i l l s 2 3 1 2 26 hz 28 16 5 8

Are free  from im plications that teachers are
a t  fa u lt 3 5 0 0 7 12 25 1*0 27 k3

Explains what diagnosis and treatment are given 1 2 5 8 IS 2L 27 1*3 li* 23
Explains r e su lts  of t e s t s  that are given 1 2 l 2 6 9 2k 39 30 W
Recommends, where necessary, the help o f other

sp e c ia lis ts 1 2 3 5 8 13 3U 55 16 25
Are r e a l is t ic a l ly  in  lin e  w ith public school

philosophy 2 3 1 2 6 9 37 59 16 26
Make you f e e l  insecure as to  your method of

d isc ip lin e  and standards of conduct 1 2 33 52 18 30 8 13 2 3
Imply that you should be completely permissive 5 8 26 1*2 22 35 9 IS 0 0
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Adaptations of the school programs. The principals were asked to

check item s in  the questionnaire to ind icate  what they had been able to

accomplish in  adapting the school program based on possib le  recommenda

tio n s made by the p sych o log ists . These item s were to be checked as 

fo llow s: ’’Always," "Often," "Seldom," or "Never." Values were assigned

to each o f the above, such a s, "Never" = 0, "Seldom" s  1, "Often" = 2,

and "Always" -  3 . To compute weighted to ta ls  for each item and a lso  to

determine rank order, the percentages of responses to each item were 

m ultip lied  by the corresponding assigned value, and the products were 

to ta led  and recorded in  the weighted to ta ls  columns.

Change in  program and curriculum. As shown in  Table 13, the

p rin c ip a ls tended to ind icate  th e ir  grea test accomplishment was in

placing the student in  c la sse s  with pupils o f sim ilar a b i l i ty .  C losely  

ranked with th is  was the enrichment of Hie stu dent's program. Sixty-nine  

per cent o f the p rin cip a ls were able to accomplish the change o f c la ss  

placement "often" or "always" while 68 per cen t accomplished an enrich

ment of the stu d en t's  program.

The change in  lengthening the noon hour ranked la s t .  Two-thirds 

f e l t  that they e ith er  "never" or "seldom" accomplished th is  change.

S ixty-four per cent ind icated  they "never" or "seldom" accomplished

lim itin g  the school day for  students needing such an arrangement. This 

may be due to the tendency o f the elementary school program to be in f le x 

ib le  as to time spent per day; or, in  the lack o f need for such a 

recommendation in  schools other than sp ec ia l schools s e t  up for the 

p h ysica lly  handicapped.
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TABLE 13. PERCENTAGE DISTRIBUTION, WEIGHTED TOTALS, RANK ORDER OF ACCOMPLISHMENTS IN PROGRAM AND
CURRICULUM CHANGES ACCORDING TO THE OPINION OF 62 PRINCIPALS

Program and curriculum change
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Substitu tion  of courses 18 2 9 8 13 10 16 25 kO 1 2 102 5

Curriculum changes regarding
students in te r e s t 12 19 a 6 17 28 29 kl 0 0 122 3

Change to d ifferen t c la s s  in  lin e
with a b il ity k 6 1 2 15 2k 39 63 3 5 165 1

Enrichment o f  the students program 6 10 1 2 12 19 39 63 k 6 163 2

lig h te r  extra-curricu lar a c t iv i t ie s
load 20 32 7 11 15 2b 20 32 0 0 88 6

Addition o f  club or group
a c t iv i t ie s 16 29 8 13 11 18 21 3U k 6 ioa k

Limited school day 20 32 25 UO 15 2k 2 k 0 0 32 7
Lengthened noon hour 20 32 3h 55 7 11 1 2 0 0 15 8
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Changes fo r  personal adjustment.  As in d ica ted  in  Table lij> the 

62 principals l i s t e d  as th e ir  most important accomplishment that o f 

ind iv idual counseling w ith in  the b u ild in g . Ninety per cent o f them 

ind icated  th is  as most o ften  accomplished w ithin  th is  area o f personal 

adjustment. Over tw o-thirds f e l t  th a t re ferra l o f  students to  the 

guidance c l in ic  when necessary was an accomplished fa c t .  Ranking la s t  

was the change that resu lted  in  exclu sion  from school. Almost three- 

fourths ind icated  that th is  was seldom, i f  ever , used. S ix ty -e ig h t per 

cent also f e l t  th a t a change in  home environment was "seldom” or "never" 

accomplished. This probably r e flec ted  factors over which no one con

nected with the schools had sp e c if ic  con tro l.
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TABLE lit. PERCENTAGE DISTRIBUTION, WEIGHTED TOTALS, RANK ORDER OF ACCOMPLISHMENTS IN CHANGES FOR
PERSONAL ADJUSTMENT ACCORDING TO THE OPINION OF 62 PRINCIPALS

Personal adjustment changes
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Changes in  methods and m ateria ls o f in s tr u c tio n . The p rincip als  

were asked to check th is  area o f adapting the school program. As seen 

in  Table 15, the 62 p rin c ip a ls f e l t  th e ir  grea test accomplishment in  

th is  area was in  having assignments adjusted to the in d iv id u a ls , and 

s im p lified  in str u c tio n , based on more s k i l l f u l  an a ly sis  o f the learning  

process. Seventy-three per cent ind icated  th at they were “o ften 1' able 

to make changes in  the two areas above. C losely  fo llow in g , 69 per cent 

showed th at they were "often" able to give more in d iv id u a lized  in stru c

t io n . The area showing the le a s t  change was in  providing opportunities  

for  work experience. Almost 50 per cen t sa id  they "seldom" or "never" 

made th is  change. H iis may be due to  the age o f  the student r e fe r r a ls ,  

although almost a third indicated  th a t they were "often" or "always" 

able to accomplish th is .
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TABLE 15. PERCENTAGE DISTRIBUTION, WEI (Si TED TOTALS, RANK ORDER OF ACCOMPLISHMENTS IN CHANGES IN METHODS
AND MATERIALS OF INSTRUCTION ACCORDING TO THE OPINION OF 62 HUNCIPALS
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M aterials and method changes
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Changes in  in terp erson al r e la t io n s * Table 16 in d ic a te s  the 

opin ion o f  the 62 p rin cip a ls concerning the area th a t r e f le c te d  changes 

in  in terp erson al relation s*  As shown, the p r in c ip a ls f e l t  th a t provid

in g  opportunity fo r  the student to m aintain a constan t, fr ie n d ly , wann 

re la tio n sh ip  with some one person was e a s ie s t  accomplished. Ninety-two 

per cent o f  them ind icated  th at t h is  area was most o ften  done, while 8U 

per cent showed that they '•often” or "always" provided provisions o f  

opp ortu n ities for  the student to use sp e c ia l a b i l i t y  to achieve recog

n it io n  and a sense o f worth* A ll other items were c lo s e ly  a lign ed , and 

two were even in  ranking; however, the respondents f e l t  th a t the induc

t io n  of the student in to  a sm all, congenial group was an area in  which 

they were le a s t  able to accomplish anything worth w hile. However, one 

h a lf  said they were "often" able to do th is*

/
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■TABLE 16. PERCENTAGE DISTRIBUTION, WEIGHTED TOTALS, RANK ORDER OF ACCOMPLISHMENTS IN CHANGES IN
INTERPERSONAL RELATIONS ACCORDING TO 62 PRINCIPALS

Interpersonal r e la tio n s  changes
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Induction o f  the student in to  a
sm all, congenial group 8 13 1 2 22 35 31 50 0 0 135 6

Provision o f  opportunities for
the student to use sp ec ia l
a b i l i ty  to achieve recog
n itio n  and a sense o f  worth 3 5 0 0 7 11 15 73 7 11 190 2

Provision for  In stru ctio n  in
sp ec ia l s o c ia l,  a th le t ic ,
or other s k i l l s  th at w il l
help him to take h is  place
as an acceptable member of
the group 6 10 1 2 7 11 15 72 3 5 170 3..
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TABLE 16 (Continued)

Interpersonal re la tio n s  changes

Accomplishments
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Enlistment o f fe llo w  students to
aid in  an in d iv id u a l’s so c ia l
development 7 11 1 2 10 16 1*0 65 1* 6 161* 5

Provisions o f opportunities for
leadership $ 8 1 2 9 15 1*1* 71 3 5 172 3.5

Opportunity for the student to
maintain a constant, warm,
fr ien d ly  re la tion sh ip  with
some one person 2 3 0 0 3 5 1*9 79 8 13 202 1
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Changes in  a ttitu d es  of parents and teachers toward the in d iv id u a l* 

The princip als were asked to check three items concerning th is  area* As 

ind icated  in  Table 17, a l l  three item s were very c lo se ly  ranked; however, 

the p rin cip a ls believed they were most o ften  able to get the parents and 

teachers to provide a genuine atmosphere o f  a ffec tio n  for the individual*  

Percentagewise 73 per cent o f the p r in c ip a ls f e l t  th a t they "often" were 

able to develop the a ttitu d e  of expecting to make good on the part o f  

parents and teachers toward the referral*  Over tw o-thirds ind icated  they 

"often" were able to bring about a change in  a ttitu d e of acceptance o f  

the in d iv idu al by parents and teachers*



www.manaraa.com

70

TABLE 17. PERCENTAGE DISTRIBUTION, WEIGHTED TOTALS, RANK ORDER OF 
ACCOMPLISHMENTS IN CHANGES IN ATTITUDE OF PARENTS AND TEACHERS TOWARDS 
THE INDIVIDUAL ACCORDING TO THE OPINION OF 62 PRINCIPALS

A c c o m p lish m e n ts

Changes In a t t itu d e  o f  
parents and teach ers
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An a tt itu d e  o f  exp ecting  
the in d iv id u a l to  make 
good

An a tt itu d e  o f  acceptance  
o f  the in d iv id u a l as a 
whole

Genuine a f fe c t io n  fo r  
the in d iv id u a l

8
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38
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68

61 10

10

11
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18U

182

188
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Rrevention o f  p sych o log ica l fo llow -u p . In the fo llo w in g  se c t io n s  

the 62 p r in c ip a ls  were asked to g ive  th e ir  op in ion  on c e r ta in  item s th a t  

may have prevented any or p a r t ia l  fo llo w  through o f p sy ch o lo g ica l recom

m endations. This s e c t io n  was d iv ided  in to  two main areas: the area o f

learn in g  d i f f i c u l t i e s ,  and area o f  behavior d i f f i c u l t i e s .  As b efo re , 

the respondents were given one o f four p o s s i b i l i t i e s  to  check. These 

p o s s i b i l i t i e s  were as fo llo w s: "always," " often ,"  "seldom," and "never.”
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In order to determine rank and percentage d istr ib u tion s th a t could b est  

describe the re la tiv e  importance of each item, arbitrary weights were 

given to the four p o s s ib i l i t ie s  as fo llow s: "never" = 0, "seldom" -  1,

"often" -  2, and "always" = 3. These weights were m ultip lied  by the 

percentages, the product of these being a weighted total* This gave 

rank to each item.

Area o f  learning d i f f i c u l t i e s . As shown in  Table 18, the 62 

principals l is t e d  the item over-crowded classroom as the most frequent 

occurring factor that prevented follow  through o f the recommendation made 

by the psychologist. Almost two-thirds checked th is  as occurring most 

o ften . S ix ty -fiv e  per cent checked "often" on the environment of the 

pupil as a cause for lack of follow -up.

Over h a lf marked "often" on the fa c to rs , 'lack  of cooperation on 

the pu p il's p art', 'parents uncooperative1 and 'inadequate f a c i l i t i e s ' .

As shown, the principals f e l t  that disagreement with psychological recom

mendations and lack of cooperation from teachers were the le a s t  important 

factors causing disruption o f the p sych o log ist's recommendation. S ixty  

per cent and s ix ty -s ix  per cent checked "never" and "seldom" resp ectively  

on these la s t  two item s.



www.manaraa.com

TABLE IB* PERCENTAGE DISTRIBUTION, WEIGHTED TOTALS, RANK ORDER OF FACTORS CAUSING ANY OR PARTIAL 
FOLLOW THROUGH OF PSYCHOLOGICAL RECOMMENDATIONS ACCORDING TO THE OPINION OF 62 HU NCI PALS

t
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W
eig

ht
ed

 
to

ta
ls

Ra
nk

No 
re

sp
on

se

N
ev

er

£o
3
3 O

ft
en

A
lw

ay
s

Q)
1
* Pe
r 

ce
n

t

Nu
m

be
r

Pe
r 

ce
n

t

Nu
m

be
r

Pe
r 

ce
n

t

Nu
m

be
r

Pe
r 

ce
nt

Nu
m

be
r

Pe
r 

ce
n

t

Lack o f  cooperation on the p u p il1 s
part 9 15 2 3 18 29 33 53 0 0 135 1*

Lack o f  p ro fession a l experience 23 37 9 15 15 21* 15 2k 0 0 72 9
Parent uncooperative 10 17 2 3 13 29 32 51 0 0 131 5
Inadequate f a c i l i t i e s 13 22 3 5 7 11 35 56 1* 6 11*1 3
Over-crowded classrooms 7 11 2 3 7 11 39 61* 7 11 172 1

Inappropriate m aterials o f .

in stru ction 19 31 0 0 17 27 25 1*0 1 2 113 6
Disagreed with psychological

recommendations 20 32 11 18 26 1*2 5 8 0 0 58 io .5
lack o f cooperation from other

teachers 17 27 15 2L 26 L2 3 5 1 2 58 io ,5
Environment o f  the pupil 9 u* 0 0 12 19 1*0 65 1 2 155 2
P hysical condition o f the pupil 15 21* l 2 29 1*7 17 27 0 0 101 7
Irregular attendance 17 27 6 10 16 26 23 37 0 0 100 8
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Area o f  behavior d i f f i c u l t y . Table 19 i l lu s t r a t e s  th at the 62 

p rincip als b e lieved  th a t the home environment o f  the p ip il  was the 

g rea test cause for  fa ilu r e  o f achieving r e su lts  from psych olog ica l 

recommendations. Seventy-one per cen t ind icated  th at inadequate f a c i l i 

t i e s  to handle such cases ranked second in  importance as a d isru ptive  

factor* Ranked as le a s t  contrib utive to the lack  o f  fo llow  through was 

lack of cooperation from the teachers. Over tw o-thirds f e l t  th at th is  

"seldom” or "never” was a contributing fa c to r . The same idea was con

veyed when 66 per cent ind icated  th at the psych olog ica l recommendations 

themselves were "seldom" or "never" causes fo r  lack o f fo llow  through 

in  th is  area*

r



www.manaraa.com

TABLE 1 5 . FERCENTAGE DISTRIBUTION, WEIGHTED TOTALS, RANK ORDER OF FACTORS PREVENTING ANY OR PARTIAL
FOLLOW THROUGH OF PSYCHOLOGICAL RECOMMENDATIONS ACCORDING TO THE OPINION OF 62 PRINCIPALS
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Pupil uncooperative 10 16 3 5 22 35 2k 39 3 5 128 3
Parent uncooperative 11 18 3 5 2U 39 22 35 2 3 118 k

Lack o f experience in  dealing with
types o f behavior 17 27 5 8 29 k7 11 18 0 0 83 6

Inadequate f a c i l i t i e s  to handle
such cases 9 15 2 3 10 16 37 60 k 6 15k 2

Psychological recommendation not
appropriate 18 29 7 11 28 hS 8 13 1 2 77 7

Physical condition of pupil 18 29 1 2 29 hi Ik 22 0 0 91 5

Home environment o f pupil 8 13 0 0 8 13 kk 71 2 3 16k l

Lack o f cooperation from other
teachers 17 27 12 19 30 1*8 3 5 0 0 58 8
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R esults o f  P sychological Follow-up

The 62 p r in c ip a ls were asked to check fa c to rs  which ind icated  any 

r e su lts  they might have achieved by fo llow in g  p sych olog ica l recommenda

tions* Three main areas were included in  th is  section* These were the  

area o f  learning d i f f i c u l t i e s ,  area o f  behavior d i f f i c u l t i e s ,  and area o f  

so c ia l  development. One o f four p o s s ib i l i t i e s  was to be checked. These 

four were "none," " l i t t l e ,"  "some," and "much." Computation to find  

weighted to ta ls  and rank were the same as has been previously  used based 

on "none" = 0, " l it t le "  = 1, "some" -  2, and "much" -  3*

Area o f  learning d i f f i c u l t i e s . As in d ica ted  in  Table 20 the 62 

p rin cip a ls thou {lit the g rea test r e s u lt  was in  a b e tter  understanding o f  

pupil achievement. S ix ty -f iv e  per cent o f the p r in c ip a ls in d icated  there 

was "some" or "much" improvement in  th is  sp e c if ic  area. S ix ty  per cent 

also  noted improvement in  school progress and the same per cen t Indicated  

improvement in  pupil in te r e s t .  Nearly h a lf o f the p rin c ip a ls saw improve

ment in  a i l  other item s l is t e d  fo r  checking. The le a s t  improvement noted 

in  a iy  one area was in  pupil attendance. Thirty-one per cen t o f the 

p rin cip a ls noted l i t t l e  or no improvement in  th i3  p articu lar area.
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TABLE 2 0 . PERCENTAGE DISTRIBUTION, WEIGHTED TOTALS, RANK ORDER OF RESULTS OBTAINED IN FOLLOWING
PSYCHOLOGICAL RECOMMENDATIONS ACCORDING TO THE OPINION OF 62 PRINCIPAI5

Results obtained
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Scholarship improved 12 19 h 7 12 19 30 ii8 U 7 136 5

School progress improved 9 IS 1 2 IS 2h 29 h7 8 13 157 2

Achievement le v e l  raised 10 l£ 2 3 20 33 23 37 7 11 UtO h

Pupil more industrious 12 19 5 8 IS 2U 21* 39 6 10 132 6

Special a b i l i t ie s  discovered 16 26 6 10 12 19 23 37 5 8 117 8

Pupil attendance improved IB 29 S 8 Ih 23 IS 2k 10 16 119 7

Pupil in te re st increased 10 16 3 5 12 19 28 16 9 IS 1SU 3

Better understanding o f pupil
achievement 8 13 h 6 10 16 26 U2 ll*

1 2j>
169 1
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Area o f  behavior d if f ic u lt ie s *  As shown in  Table 21 the princi

pals f e l t  that the greatest r e su lts  were in  improvement in  parent 

cooperation* S ix ty -e igh t per cent o f the principals indicated "some" 

or 'touch" improvement along th is  line* Over 60 per cent o f the prin

c ip a ls  noted "soiub" or "much" improvement in  behavior m anifestations, 

emotional m anifestations, and pupil in te r e s t . The area showing le a s t  

improvement was the p u p il's  home environment. T h irty-six  per cent of  

the principals saw l i t t l e  or no improvement in  th is  particu lar area.
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TABLE 2 1 . PERCENTAGE DISTRIBUTION, WEIGHTED TOTALS, RANK ORDER OF RESULTS OBTAINED FROM FOLLOWING
PSYCHOLOGICAL RBCO>5MENDATTONS ACCORDING TO THE OPINION OF 62 PRINCIPALS

Area of behavior d if f ic u lty
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Behavior m anifestations improved 8 13 3 r'0 lb 23 26 b2 11 16 161 2

Parent cooperation improved _ 6 10 3 5 11 18 26 bZ 16 26 180 1

Attendance improved 19 31 b 6 11 18 17 27 11 18 12U 6

Pupil home environment improved 17 27 13 21 9 15 20 32 3 5 9k 7

Classroom atmosphere improved 18 28 1 2 8 13 26 hZ 9 15 1bZ 5

Emotional m anifestations improved 7 11 8 13 10 16 31 50 6 10 M h

In terest improved , 9 19 6 10 10 16 28 b5 9 15 151 3
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Area of social development. As shown in Table 22, 69 per cent of 

the principals thought the greatest improvement was in the feeling of 

belonging on the part of the referral. Closely following this, 67 per 

cent noted improvement in school relations. Over half indicated "some" 

or "much" improvement in the referrals social attitude. Over UO per 

cent saw " B o r n e "  or "much" improvement in social standards, social skills, 

and in the family relations of the pupil. The least improvement was 

noted in the areas of increased extra-curricular activity and freedom 

from anti-30cial tendencies. Thirty-four per cent of the principals saw 

"little" or "no" increase in extra-curricular activities and thirty-four 

per cent also noted "little" or "no" improvement in the referrals being 

free from anti-social tendencies*
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TABLE 22, HSRCEHTAGE DISTRIBUTION, WEIGHTED TOTALS, RANK ORDER OF RESULTS OBTAINED FROM FOLLOWING
PSYCHOLOGICAL RECOMMENDATIONS ACCORDING TO THE OPINION OF 62 PRINCIPALS

Area o f  so c ia l  development
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S o c ia l a ttitu d e  improved 11 18 I 2 16 25 2b 39 10 16 151 3

F eeling o f  belln ging improved 7 11 1 2 11 18 30 U8 13 21 177 1

Free from a n t i- s o c ia l  tendencies 16 26 3 5 18 29 23 37 2 3 112 7

S o c ia l standards improved 16 26 a 6 l k 23 25 ho 3 5 118 5

S o c ia l s k i l l s  improved 18 29 5 8 11 18 25 bo 3 5 113 6

Family r e la tio n s  improved l k 23 8 13 11 18 2b 39 5 8 120 U

School r e la tio n s  improved 8 13 i 2 11 18 32 51 10 16 168 2

Increase in  extra-cu rricu lar -

a c t iv i t ie s 2k 39 6 10 15 2b 17 27 0
. . .  _.

0 88 8
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P sycholog ica l s e r v ic e .  The p r in c ip a ls  were asked to check s ta te 

ments o f  d i f f i c u l t i e s  th a t they may have experienced concerning the 

p sych o log ica l service*  They were asked to do two th ings w ith  each prob

lem: 1. Check the amount o f help  they needed. 2 . Check the amount o f

help they rece iv ed . Under each of th ese  two area3 they were to check 

one o f four p o s s ib i l i t i e s  l i s t e d  as fo llow s: "n on e/1 " l i t t l e ,"  "some,"

and "much." A rbitrary w eights were g iven  these p o s s i b i l i t i e s ,  such as, 

"none" -  0, " l i t t le "  = 1, "some" = 2, and "much" = 3 . These were m ulti

p lie d  by the percentage of response fo r  each item and the products gave 

the weighted t o t a ls .

As shown in  Table 23, 69 per cen t o f  the p r in c ip a ls  sa id  they  

needed "some" or "much" help in  case conferences w ith p a r t ie s  that were 

involved  in  the r e fe r r a ls , although Ul per cent sa id  they received  "some" 

or "much" help  in  th is  area. S ix ty -fo u r  per cen t in d ica ted  they needed 

"some" or "much" help  in  in -se r v ic e  tra in in g  in  the p sych o log ica l area 

and UO per cen t reported that they have received " l i t t le "  or "no" h elp . 

Almost th ree-fou rth s (73 per c e n t)  o f  the p r in c ip a ls  noted they needed 

"some" or "much" help  in  working e f f e c t iv e ly  with the p sy ch o lo g istsj how- 

over, 67 per cen t reported rece iv in g  "some" or "much" in  th is  area. 

F ifty -th r e e  per cen t in d ica ted  needing "some" or "much" h elp  in  under

standing causes o f  p sych o log ica l m a n ifesta tion s, whereas, 31 per cent 

reported having rece ived  " l i t t le "  or "no" help  for  t h is  item .

Another v a r ia tio n  th a t became apparent between the h e lp  needed 

column and h elp  received  column was in  securing appropriate m a ter ia ls . 

Almost h a lf  o f  the p r in c ip a ls  (h8 per c e n t)  needed "some" or  "much" help , 

while 39 per cen t reported rece iv in g  " l i t t l e "  or "no" help  in  th is  area.
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TABLE 23. PERCENTAGE DISTRIBUTION, WEIGHTED TOTALS, RANK ORDER OF DIFFICULTIES EXPERIENCED CONCERNING
PSYCHOLOGICAL SERVICES ACCORDING TO THE OPINION OF 62 PRINCIPALS

Amount o f  help  needed Amount o f help received
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Working e f fe c t iv e ly  “with psychologists 13 6 8 11 2 9 183 i 18 2 13 13 21 171 1
Aid in  recognizing problem cases 16 26 13 39 6 109 9. 8 18 10 37 23 123 2
Understanding records and reports 16 22 26 26 10 108 11 21 22 35 31 11 n o 1
Planning a c t iv i t ie s  for  psychological re ferra ls 31 13 13 27 16 115 8 3k 22 15 21 8 81 8
Securing appropriate m ateria ls 26 10 16 16 32 111 3 3k 23 32 11 2 6'0 n

In -serv ice  tra in ing in  the psychological area 29 11 13 3k 13 120 7 32 27 13 26 2 71 10
Understanding and in terp retin g  t e s t s  r e su lts 16 13 18 17 6 130 6 21 22 11 37 8 109 5
Understanding the work o f  other agencies 21 6 10 18 12 112 k 27 18 15 32 8 103 6
Understanding psychological recommendations 
Understanding causes o f psychological

29 13 13 39 6 131 9. 37 39 13 27 1 79 9

m anifestations 29 8 10 37 16 132 5 32 15 36 29 8 98 7
Case conference with p arties involved 35 8 8 35 3h 180 2 31 12 16 23 18 116 3
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R eactions o f  parents to p sy ch o lo g ica l recommendation3 . The prin

c ip a ls  were asked to check one o f four p o s s ib i l i t i e s ,  "always," "often ,"  

"seldom," and "never" on item s th at were l i s t e d  to show th e ir  op in ion  on 

the rea c tio n  o f  parents to  psycho .Logical recommendations* The same pro

cedure, as was used b efore , was employed to determine weighted to ta ls  

and rank*

The 62 p r in c ip a ls  noted th a t the parents were h igh ly  cooperative« 

Over th ree-fou rth s (See Table 2U) sa id  th is  occurred "always" or "often". 

F if ty  per cen t reported th a t the parents although a t f i r s t  d isturbed  

became cooperative la te r  on* E ighty-four per cent "seldom" or "never" 

thought th a t parents withdrew or tran sferred  th e ir  ch ild ren  to another 

area. Seventy-nine per cen t o f the p r in c ip a ls  noted th a t "seldom" or 

"never" did th e  parents r e je c t  any su ggestion  throughout the e n tire  time* 

Approximately th ree-fou rth s of the p r in c ip a ls  checked "seldom" or "never" 

as to whether the parents became over-dependent on e ith e r  them or the 

p sy ch o lo g ist, or th a t the parent became susp icious or r e s is ta n t ,  or was 

in d if fe r e n t  throughout the counseling tim e.

The p r in c ip a ls  were a lso  to check, w ith a s im ila r  procedure 

previou sly  used , th e ir  opinion as to  what were the reasons fo r  d i f f i 

c u l t ie s  experienced w ith parents regarding the p sych olog ica l serv ices*
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TABLE 21*. PERCENTAGE DISTRIBUTION, WEIGHTED TOTALS, RANK ORDER OF OBSERVED REACTION OF PARENTS TO
PSYCHOLOGICAL RECOMMENDATIONS ACCORDING TO IRE OPINION OF 62 PRINCIPALS

Parent reaction to psychological 
recorame ndations
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Parents were at f i r s t  disquieted but
became highly cooperative 7 11 6 10 18 29 27 1*1* L 6 135 2

Were highly cooperative at a l l  times 7 11 0 0 13 21 35 57 7 11 168 1
Became over-dependent e ith er  with you

or the psychologist 8 13 16 25 32 52 6 10 0 0 72 5
Rejected any suggestions or recommen

dations throughout the entire time 9 IS 22 35 27 1*1* k 6 0 0 56 8
Became suspicious or r e s is ta n t at

times 8 13 20 32 28 1*5 6 10 0 0 65 6

Had u n rea lis tic  expectations of the
psychological serv ices 10 16 12 19 26 1*2 11* 23 0 0 88 3

Withdrew th e ir  children from school
or transferred them to another
area 10 16 1*1* 71 8 13 0 1 0 0 0 13 9
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TABLE 2U (C o n tin u e d )

Parent reaction to psychological 
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Were highly cooperative u n til
recommendations were made 12 19 IS 2h 19 31 Hi 23 2 3 86 h

Were completely in d ifferen t
throughout as to outcome of
psychological services 9 15 23 3? 23 37 7 11 0 0 59 7
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Table 25 has shown th at the principals believed  that misunderstand

ing due to inadequacy of the parents ranked f ir s t*  Thirty-nine per cent 

noted that th is  occurred "often” or "always." The majority o f  the prin

c ip a ls noted that the other reasons l is te d  as possib le  d i f f ic u lt ie s  

seldom i f  ever occurred.
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TABLE 25. PERCENTAGE DISTRIBUTION, WEIGHTED TOTALS, RANK ORDER OF POSSIBLE REASONS FOR DIFFICULTIES
EXPERIENCED WITH PARENTS REGARDING THE PSYCHOLOGICAL SERVICES ACCORDING TO THE OPINION OF 62 HYLNCIBLLS
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Misunderstanding due to lack o f
preparation for psychological
serv ices 13 21 15 2k 17 27 16 26 1 2 85 h

Misunderstanding due to inadequacy
o f  parents 10 16 0 15 19 31 23 37 1 2 i n 1

In d ifferen t a ttitu d e o f  parents to
the welfare o f th e ir  children 10 16 13 21 25 ho I t 23 0 0 86 2.5

Intimate atmosphere o f the school
e ffec ted  a resistan ce due to fear
th e ir  ch ild  might be d iffe r e n t 16 29 1h 23 22 35 8 13 0 0 61 d✓

S ocia l pressure o f  maintaining
sta tu s in  the community 10 16 13 21 26 L2 12 19 1 2 86 2.5
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Recommendations Offered by the P rin c ip a ls  
fo r  Improving the P sych olog ica l 

Services

The p r in c ip a ls  were asked to  w rite  in  any suggestions or  recommen

dations which they f e l t  would improve the p sych o log ica l serv ices*  As 

in d ica ted  in  Table 26, the 62 p r in c ip a ls  l i s t e d  37 recommendations*

These su ggestion s were categorized , according to  percentage d istr ib u tio n *

Eleven per cen t o f those responding suggested that b e tte r  provision  

fo r  p lacin g  p u p ils in  sp e c ia l education be employed* None o f these sug

g estio n s in d ica ted  the type o f  sp e c ia l tra in in g  d esired . I t  i s  assumed 

by many in  In d ian ap olis th a t s p e c ia l  education re fers  to  the slow or  

m entally  retarded. F ive p r in c ip a ls  recommended more fo llow -ups o f  

p sych o log ica l c a ses  be made by the home v i s i t o r  and psychologist*  Four 

p r in c ip a ls  suggested having more conference time with a l l  persons con

cerned*

Three p r in c ip a ls  suggested the p sy ch o lo g ist have some teaching  

experience and two p r in c ip a ls  suggested that parents be b e tter  informed 

on the in te n t  and purposes o f  the p sych olog ica l s e r v ic e s . S ix teen  per 

cen t o f  the p r in c ip a ls  recommended m iscellaneous item s that in  some cases  

r e f le c te d  thq same id eas th at had been l is t e d  in  Table 26 or had a t  th is  

time no p r a c tic a l value*
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TABLE 26. PERCENTAGE DISTRIBUTION OF THE 62 PRINCIPALS RECOMMENDATIONS
ACCORDING TO THEIR OPINION ON IMPROVING THE PSYCHOLOGICAL SERVICE

Suggestions
Frequency Rank

Number Iter cent

Better provisions for placing pupils 
in  sp ecia l education 7 11 1

More follow-up by the psychologist 5 8 2

More conference time with a l l  
persons concerned U 6 3.5

Increase number of personnel in  
order to get service when needed a 6 3

Psychologist have teaching 
experience 3 5 5

Reduce case load of home v is ito r 2 3 6.5

Provide more information to parents 
regarding psychological service 2 3 8

Miscellaneous 10 16

Total 37 58

Opinions of 1L3 Teachers as to Psychological 
Reports and Their Im plication  

for Guidance Service

In the survey 1L3 teachers were asked to check statements that 

indicated th e ir  opinion o f psychological reportB. They were asked to 

check on four p o s s ib i l it ie s  for each statement. These p o s s ib i l it ie s  

were l is te d  as "always," "often,11 "seldom," or "never". Percentage
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d is tr ib u tio n  fo r  each item  was computed and se t  up to give a numerical 

in d ic a tio n  o f  the responses fo r  th is  group#

P sycholog ica l rep orts# As shown in  Table 27 the teachers 

responded to item s regarding cer ta in  c h a r a c te r is t ic s  o f  psychological 

rep orts. Of the llj3 teachers almost h a lf  thought the reports were 

sp e c if ic  in  th e ir  recommendations. Thirty-four per cent said  they  

"seldom" or "never" were. When asked i f  the rep orts were general in  

th e ir  recommendations, 61 per cen t noted th at they "often" or "always" 

were, while 17 per cent in d icated  they "seldom" or "never" f e l l  in to  

th is  c la s s i f ic a t io n .  On whether the reports were expressed in  under

standable language, 78 per cent sa id  they were, and e ig h t per cen t sa id  

the reports "seldom" or "never" were w ritten  understandably. Over h a lf  

checked th a t the reports were "often" or "always" re la ted  to school 

procedures*

As to the question whether i t  was p ossib le  to carry out the 

reports w ith in  lim ita tio n s  o f tim e, equipnent, and s k i l l ,  almost h a lf  

noted th at i t  was "never" or "seldom" possib le  to do this# T h irty -six  

per cen t sa id  th a t i t  was p ossib le  w ith in  these l im ita t io n s . As to 

whether the reports were free  from im p lication s th a t the teachers were 

a t  f a u lt ,  79 per cen t said they wore and only e ig h t per cent noted th at  

they were not#
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TABUS 27. PERCENTAGE DISTRIBUTION, WEIGHTED TOTALS, RANK ORDER OF THE VALUE OF PSYCHOLOGICAL REPORTS
ACCORDING TO THE OPINION OF Ui3 TEACHERS
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Are sp ec if ic  in  th e ir  recommendations 26 18 2 1 hi 33 55 39 13 9 138 8
Are general in  th e ir  recommendations 32 23 3 2 21 15 73 51 lii 10 Hi7 6
Are expressed in  understandable

language 20 111 1 1 10 7 66 li6 ii6 32 195 2
Are related  to school procedure 2k 17 li 3 37 26 58 h i 20 Hi 150 5
Are p ossib le  to carry out w ithin

lim ita tio n s o f tim e, equipment,
and s k i l l s 22 15 7 5 63 liii liii 31 7 5 121 10

Free from im plications th at teachers
are a t fa u lt 19 13 1 1 10 7 56 39 57 ko 205 l

Explains what diagnosis and trea t
ment are given 25 18 10 7 39 27 1*5 32 2k 17 1k2 7

Explains r e su lts  o f  te s t s  that are
given 19 13 U 3 20 Hi U7 33 53 37 191 3
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TABLE 27 (Continued)

Psychological reports
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Recommends, where necessary, the
help o f other s p e c ia lis t s 25 18 20 lli 2 9 20 U7 33 22 IS 131 9

Are r e a l is t ic a l ly  in  l in e  with
public school philosophy 25 18 5 6 30 21 59 U1 2U 17 1SU h

Make you f e e l  insecure as to your
methods o f d isc ip lin e  and
standards o f conduct 18 13 US 32 51 36 26 18 3 2 78 11

Imply that you should be
completely pennissive 32 23 uu 31 39 27

2“
17 h 3 70 12
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F in a lly , 68 per cent o f the teachers reported that the reports 

did not make them f e e l  insecure in  th e ir  methods, and 58 per cen t o f  the 

teachers did not f e e l  that the reports Implied th at they should he com

p le te ly  permissive w ith students. Twenty per cent o f the teachers in  

each o f  the above two areas stated  that reports ’’often" or "always" made 

them f e e l  insecure or implied perm issiveness in  th e ir  re la tion sh ip  with  

st\idents.

Adaptations o f the school program.  In the follow ing section s the 

1h3; teachers were asked to evaluate and check statements concerning changes 

in  the program and curriculum, for personal adjustment, in  methods and 

m aterials o f in stru ctio n , in  interpersonal re la tio n sh ip s, and in  a ttitu d es  

o f  the teacher and parent toward the student. These statements in  each 

o f the above areas were possib le recommendations made by the psychologist 

fo r  student r e fe r r a ls . The teachers were asked to check one of four 

p o s s ib i l i t ie s ,  "always," "often," "seldom," or "never" as a means to 

determine what they had done to adapt the school program to meet the 

needs of these particu lar p u p ils. To obtain a numerical rating  and rank 

order, arbitrary w ig h ts  were given the four p o s s ib i l i t ie s  as follow s:

"always" = 3, "often" -  2, "seldom" = 1, and "never" = 0. These weights

were then m ultip lied  by the percentage of response for  each p o s s ib il ity ,  

the product to serve as a weighted to ta l .

Change in  program and curriculum. As determined in  Table 28,

approximately one-fourth to one-third of the teachers did not respond

due perhaps to  the fa c t  that many of the items did not apply to th e ir  

particu lar s itu a tio n . Of those that were able to respond i t  i s  shown 

that the teachers were b est able to bring about enrichment o f  a student’s
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program. Forty-seven per cent were able to accomplish th is  "always" or 

"often," while 2i* per cen t ind icated  they were not able to  do th is  

freq u en tly .

The le a s t  accomplished was in  changes in volv ing  lim itin g  the 

school day ana lengthening the noon hour. Over h a lf  (Sh per c e n t)  were 

not able to  l im it  the school day and 62 per cent in d ica ted  they "seldom" 

or "never" lengthened the noon hour. Considering the f a c t  th at 60 per 

cent did not respond, the percentages are predominantly in  the negative  

regarding these two changes.

Curriculum change regarding students in te r e s t  ranked second in  

importance as noted by the Ul per cen t who said they were "often" or 

"always" able to make th is  change. Forty-four per cent checked th at  

they were ab le to accomplish the placement o f a student in  c la s s  groups 

o f  those xdth sim ilar a b i l i t y .
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TAB IE  2 8 ,  PERCENTAGE DISTRIBUTION, WEIGHTED TOTALS, RANK ORDER OF ACCOMPLISHMENTS IN CHANGING THE
PROGRAM AND CURRICULUM ACCORDING TO THE OPINIONS OF 11*3 TEACHERS

Program and curriculum change
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S u bstitu tion  o f  courses 1*5 30 30 21 32 23 32 23 1* 3 78 1*

Curriculum change regarding
students in te r e s t 36 25 16 11 33 23 53 37 5 a 109 2

Change to d iffe r e n t c la s s  in
lin e  with a b i l i ty 33 23 21* 17 23 16 57 1*0 6 a 108 3

Enrichment o f the students program 1*2 29 11* 10 20 Ih 60 1*2 7 5 113 1

Lighter extra-cu rricu lar a c t iv i t ie s
load 53 37 30 21 23 16 33 23 1* 3 71 5

Addition o f  club or group a c t iv i t ie s 53 37 28 20 31 21 26 20 3 2 67 6
Limited school day v 51 36 61* 1*5 13 8 lii 10 1 1 31 7
Lengthened noon hour 1*9 3U 81 57 7 5 li 3 2 1 H* 8
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Change3 fo r  personal ad justm ent. As shown in  Table 2J7, the pre

dominant accomplishment in  th is  area  was th a t the teachers were able to  

do in d iv id u a l cou n selin g  w ithin each b u ild in g . Almost h a lf  (U8 per c e n t)  

were ab le to do th is  freq u en tly . The le a s t  amount o f  changes was in  

excluding a student from school. S ixty-tw o per cen t reported  th at t h i s  

change was "seldom" or "never" done. Twenty-eight per cen t had pu p il 

r e fe r r a ls  sen t to  a guidance c l i n i c ,  while h$ per cent reported th is  

"seldom" or "never" happened in  th e ir  ca se . Between 50 and 60 per cen t  

o f the teachers "seldom" or "never" in d ica ted  any accomplishment in  

counseling  with p sy ch o lo g is ts , change in  home environment, and r e fe r r a l  

to physician  or c l i n i c .
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TABLE 2 9 .  PERCENTAGE DISTRIBUTION, WEIGHTED TOTALS, RANK ORDER OF ACCOMPLISHMENTS IN  CHANGES FOR
PERSONAL ADJUSTMENT ACCORDING TO THE OPINION OF 11*3 TEACHERS

Personal adjustments
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Exclusion from school h6 33 67 hi 22 16 8 a 0 0 2a 7
Referral to guidance c l in ic ao 28 27 IS 36 25 36 25 a 3 8a 2
Change o f schools Ui 31 a i 2 9 36 25 22 35 0 0 55 ’ 3
Individual counseling -within

building 39 26 18 13 19 13 52 37 35 11 120 1

Continued counseling with other
psychologists he 32 aa 31 31 22 22 15 0 0 52 5

Change of home env5.ro one nt a7 33 53 37 31 22 12 8 0 0 38 6
Referral to physician or c l in ic ,

i . e . ,  brain damage, neurological
impairment, e tc . aii 31 a6 32 30 21 21 15 2 1 5a a
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Changes in  m aterials and methods ol' in s tr u c tio n . The teachers 

were asked to check statements regarding th e ir  accomplishments in  the 

area of methods and m aterials o f in stru ctio n . As shown in  Table 30,

70 per cent were '•always1' or "often" able to adjust assignments to the 

in d iv id u a l. S ixty-three per cent "always" or "often" tr ied  sim p lified  

in stru ctio n , based on a more s k i l l f u l  an alysis o f the learning process; 

while 61 per cent gave more ind ividualized  in stru ctio n  for pupil r e fe r r a ls .

The le a s t  accomplished in  th is  general area was in  providing 

opportunities for  work experience having educational value. Including 

38 per cent who did not respond, an additional US per cent "seldom" or 

"never" accomplished th is  for r e fe r r a ls . As previously noted th is  was 

perhaps due to the predominant number of teachers having pupils below 

the normal working age.

I t  was to be noted that over h a lf (5h per cen t) provided reading 

m aterial covering a wide range of in te r e s t  and reading d if f ic u lty .



www.manaraa.com

TAB IE  3 0 .  PERCENTAGE DISTRIBUTION, WEIGHTED TOTALS, RANK ORDER OF ACCOMPLISHMENTS IN CHANGES IN
METHODS AND MATERIALS OF INSTRUCTION ACCORDING TO THE OPINION OF 1L3 TEACHERS
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Assignments adjusted to the 
ind iv idual 25 18 5 3 Hi 10 72 50 27 15 167 1

Sim plified  in stru ctio n , based 
on more s k i l l f u l  an a lysis o f  
the learning process 3U 2h 6 h 13 9 71 50 15 13 lli8 2.5

More ind iv idu alized  in stru ctio n 2 9 20 8 6 19 13 68 h8 15 13 H;8 2.5

Provide opportunities for  
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d if f ic u lty U3 30 8 6 IS 11 51* 38 23 15 132 U
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TABUS 30 (Continued)

Accomplishments
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Provision o f equipment and m aterials  
for handwork, shopwork, games, 
and sports needed by in d iv id u a l 
students h i 33 26 18 32 23 30 22 8 6 85 6

Opportunities for work experience
5khaving educational value 38 37 26 27 15 23 16 2 1 5h 7
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Changes in  interpersonal re la tio n s. The teachers were asked to 

check statements regarding th e ir  accomplishments in  the area of making 

changes for the referra l in  their  interpersonal re la tion sh ip s. As 

indicated in  Table 31* the teachers f e l t  that providing opportunity for 

the student to maintain a constant, warm, friend ly  relation sh ip  with some 

one person was accomplished most often . F ifty -e ig h t per cent o f the 

teachers "often” or "always" were able to accomplish th is . Also $9 per 

cent indicated they "often" or "always" provided opportunities fo r  the 

student to use h is  sp ecia l a b il ity  to achieve recognition and to aid in  

the development o f a sense o f worth. Although the items in  th is  area 

were reasonably c lo se  in  ranking, the providing for in stru ction  in  

sp ec ia l so c ia l, a th le t ic , or other s k i l l s  in  order to make the re ferra l  

f e e l  to be an acceptable member of the group was ranked la s t .  Twenty- 

eight per cent, however, accomplished th is  item "always" or "often."  

Forty-four per cent were able to put the referra l in to  small congenial 

groups, probably within the larger c la ss group. F ifty  per cent reported 

favorably on being able to e n l is t  the aid of fe llow  students in  d ev e lo p  

ing the referra ls  so c ia l s k i l l s  and U2 per cent were "always" or "often" 

able to provide opportunities for leadership within the c la ss  grouping.
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TABLE 31. PERCENTAGE DISTRIBUTION, WEIGHTED TOTALS, RANK ORDER OF ACCOMPLISHMENTS IN CHANCES IN
INTERPERSONAL RELATIONSHIPS ACCORDING TO THE OPINION OF ld3 TEACHERS
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Induction of the student in to  a
small, congenial group hii 31 16 11 21 Id 55 39 7 5 107 5

Provision o f opportunities for the
student to use sp ec ia l a b il ity  to
achieve recognition and a sense
of worth 35 25 12 8 11 8 66 d6 19 13 139 l

Provision for instruction  in
sp ec ia l so c ia l, a th le t ic , or
other s k i l ls 50 35 Id 10 25 18 dO 28 Id 10 l o d 6

Enlistment o f  fellow  students
to aid in  an ind ividual1 s
so c ia l development d o 28 15 11 17 12 55 38 16 11 121 3

30
1



www.manaraa.com

TABLE 3 1  (C o n t in u e d )
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Provision of opportunities for
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one person 36 25 8 6 17 12 65 U5 17 12 138 2
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Changes in attitude of parents and teacher toward the individual. 

The teachers were asked to check statements to determine their accomplish

ments in changing their own attitude or that of the parents toward the 

pupil referral. This, of course, applied where there may have been a 

need for attitude changing.

As indicated in  Table 32, the teachers noted accomplishments in  

th is  area since tw o-thirds checked "often" or "always" as to changes in

attitude of acceptance of the individual in general and as to having
/

genuine affection for the individual. Fifty-eight per cent noted a 
change frequently in the attitude of expecting the individual to make 

good. In general, the items ranked fairly even; however, there is no 

distinction between whether the change reflects different parental 

attitudes or changes in the teachers' attitudes. The item reflects 

perhaps the sum total of both observed parent attitude and of teachers' 

opinions as to their own attitude change.
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TABLE 3 2 .  fERCENTAGE DISTRIBUTION, WEIGHTED TOTALS, RANK ORDER OF
ACCOMPLISHMENTS IN CHANGING THE ATTITUDE OF THE TEACHER AND PARENT
TOWARD THE INDIVIDUAL ACCORDING TO THE OPINION OF 1U3 TEACHERS

Attitude change
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An a ttitu d e  of expecting
to make good 36 25 5 3 20 U* 6 i* 55 18 13 1U3 3

An attitu de of accept
ance o f the in d i
vidual as a whole 3U 2U 3 2 10 7 73 51 23 16 157 1.5

Genuine a ffec tio n  for
the ind ividual 36 25 2 1 13 9 67 57 25 18 157 1.5

Prevention of fo llow  through on psychological recommendations.

The teachers were given a l i s t  of item s to check that could give some 

idea as to the factors that prevented any or p a r tia l fo llow  through o f  

psychological recommendations. These item s were divided in to  two main 

areas: the area o f learning d i f f ic u lt ie s  and the area o f behavior d i f f i 

c u lt ie s .  For each item the lh3 teachers were given a choice o f one o f  

four p o s s ib i l i t ie s  to check. These were "always,” "often," "seldom," and 

"never." The same formula was used for the previous section s to find  the 

weighted to ta ls  and rank order.
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Area o f learning d i f f i c u l t i e s * As shown in  Table 33 the teachers 

indicated that overcrowded classrooms were the most proh ib itive  factor  in  

follow ing up psychological recommendations* S ixty-nine per cent checked 

th is  as occurring ''always11 or "often." S ix ty-four per cent "always" or 

"often" thought that the environment of the pupil was a prohib itive  

fa cto r , w hile 58 per cent saw inadequate f a c i l i t i e s  for  dealing with 

such cases as the most important cause* F ifty -n in e  per cen t f e l t  that  

the psychological recommendations wei*e "seldom" or "never" a cause for  

lack of follow -up, and 60 per cent indicated that lack of cooperation  

from other teachers "seldom" or "never" was a factor in  lack o f psycho

lo g ic a l  follow-up*
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TABLE 33. TERCENIAGE DISTRIBUTION, WEI S i  TED TOTALS, RANK ORDER OF FACTORS THAT PREVENTED ANY OR
PARTIAL FOLLOW THROUGH OF PSYCHOLOGICAL RECCMM32TOATIONS ACCORDING TO THE OPINION OF 11x3 TEACHERS

Area o f  learning d i f f i c u l t i e s
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Lack o f  cooperation on the pu p il’ s
part 1x2 29 7 5 35 25 56 39 3 2 109 7

Lack o f  profession a l experience Sh 37 17 12 1x2 30 28 20 2 1 73 9
Parents uncooperative 3U 23 7 5 3ti 2L 67 1x7 1 1 121 lx
Inadequate f a c i l i t i e s h2 30 lx 3 is 10 67 1x7 is 10 13!x 3
Over-crowded classrooms 33 23 h 3 8 6 66 1x6 32 22 1

Inappropriate m aterials o f
in stru ction 1x5 31 7 5 35 25 Ui 31 12 8 111 6

Disagreed with psychological
recommendations 51 36 2U 17 56 39 12 8 0 0 55 10

Lack of cooperation from other
teachers 52 36 ixlx 31 1x1 29 6 lx 0 0 37 11

Sfevironnent o f  the; pupil 36 214 1 1 15 11 81i 59 7 5 lixlx 2
P hysical condition o f the pupil 142 30 7 5 U3 30 ii9 3lx 2 1 101 8
Irregular attendance LO 27 7 5 35 25 59 1x2 2 1 112 5
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Area o f  behavior d i f f i c u l t i e s * The 11+3 teachers f e l t  th a t (see  

Table 3h ) the most important o f the fa c to r s  th a t prevented fo llow  through 

o f  psychological recommendations in  the area o f  behavior d i f f i c u l t i e s  

was the home environment o f  the r e fe r r a l. S ix ty -th ree  per cent in d icated  

th is  was "always" or "often" the cause. A l i t t l e  over h a lf  o f the 

teachers regarded the lack o f  cooperation on the p u p il's  part and in 

adequate f a c i l i t i e s  to handle such cases as primary causes fo r  lack o f  

fo llo w  through. Again the teachers f e l t  that the psychological recommen

dations or the lack o f cooperation from other teachers were seldom con- 

tr ib u tiv e  to lack  o f fo llo w  through o f  psych olog ica l recommendations.

As in d icated , 59 per cent checked "seldom" or "never" on lack of teacher  

cooperation, w hile U3 per cen t checked the same for  p sych olog ica l recom

mendations.
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TABLE 3U. PERCENTAGE DISTRIBUTION, WEIGHTED TOTALS, RANK ORDER OF FACTORS THAT PREVENTED ANY OR
PARTIAL FOILOW THROUGH CF PSYCHOLOGICAL RECOMMENDATIONS ACCORDING TO THE OPINION OF 113 TEACHERS

Behavior d i f f ic u lt ie s
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Pupil uncooperative 37 25 3 2 32 23 69 19 2 1 121 2
Parent uncooperative 10 28 1 3 39 27 58 11 2 1 112 1
Lack o f  experience in  dealing with

types o f  behavior 52 37 10 7 19 31 30 21 2 1 79 6

Inadequate f a c i l i t i e s  to handle
such cases 50 35 2 1 18 13 61 15 9 6 121 3

Psychological recommendations not
appropriate 56 39 11 10 17 31 26 18 0 0 70 7

Physical conditions o f the pupil 53 36 9 6 38 27 12 30 1 1 90 5
Home environment o f  the pupil 12 30 3 2 9 6 82 57 7 5 135 1

Lack o f cooperation from other
teachers 55 39 39 27 16 32 3 2 0 0 36 8
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R esults in  follow ing psychological recommendations* In th is  

sectio n  the teachers were asked to check items that re flec ted  any resu lts  

that they might have accomplished in  follow ing psychological recommenda

t io n s , This included three major areas* learning d i f f i c u l t i e s ,  behavior, 

and so c ia l development. The teachers were given one o f  four p o s s ib il i

t i e s  to check for  each item . These p o s s ib i l i t ie s  were "none," " l i t t le ,"  

"some," and "much." Arbitrary weights were m ultip lied  by the percentage 

of response fo r  each item and the product of these resu lted  in  the 

weighted to ta l . The sum of the weighted to ta ls  indicated the rank order 

for  each item.

Area o f learning d i f f i c u l t i e s . As noted in  Table 35 the teachers 

f e l t  the most important r esu lt  accomplished in  th is  area was that of a 

b etter  understanding o f  pupil achievement. F ifty -f iv e  per cent noted 

th is  as being accomplished "some" or "much." Almost h a lf  f e l t  that pupil 

in te r e s t  increased; and hli per cent indicated that there was some or 

much improvement in  school progress. T hirty-five per cent noted " litt le "  

or "no" improvement in  ra isin g  the achievement le v e l o f  the re fer r a ls  

and ranked jxipil attendance as the low est accomplishment.
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TABLE 35. PERCENTAGE DISTRIBUTION, WEIGHTED TOTALS, RANK ORDER OF RESULTS OBTAINED IN FOLLOWING
PSYCHOLOGICAL RECOMMENDATIONS ACCORDING TO THE OPINION OF 11*3 lEACHERS

Learning d i f f ic u lt ie s

Amount accomplished
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Scholarship improved (marks) 1*2 30 9 6 38 27 1*7 32 7 5 106 1*
School progress improved 36 25 7 - 5 38 27 51* 37 8 6 11? 3
Achievement le v e l  raised 1*1* 31 13 9 _ 37 26 1*3 30 6 1* 98 6

R ipil more industrious 1*7 33 9 6 33 23 1*3 30 11 8 107 5

Special a b i l i t i e s  discovered 57 1*0 22 15 17 12 ia 29 6 1* 82 8

Pupil attendance improved 62 1*3 10 7 18 13 ia 29 12 8 95 7
Pupil in te r e s t  increased 1*3 30 5 k 26 18 56 36 18 12 126 2

Better understanding of pupil
achievement 51* 36 1 * 3 7 5 1*5 32 33 22 135 1



www.manaraa.com

112

Area o f behavior d i f f i c u l t i e s * As shown in  Table 36, the teachers 

noted that the greatest accomplishments were in  improvement in  the c la ss 

room atmosphere and in  in terest*  Almost h a lf indicated improvement in  

classroom atmosphere. Nearly UO per cent saw "some11 or "much" improve

ment in a l l  other areas with the exception of the p u p il's  home environ

ment. Thirty-nine per cent indicated " l it t le "  or "no" improvement for  

th is  item*
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TAB IE  3 6 .  PERCENTAGE DISTRIBUTION, WEIGHTED TOTALS, RANK ORDER OF RESULTS OBTAINED IN FOLLOWING
PSYCHOLOGICAL FECGMMENDATTONS ACCORDING TO THE OPINION OF lL 3  TEACHERS -

Behavior difficulties
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Behavior manifestation improved L5 32 9 6 29 20 50 35 10 n
i 111 L

Parent cooperation improved h9 3L 13 9 23 16 L9 35 9 6 10L 6

Attendance improved 56 39 9 6 2L 17 38 27 16 11 10L 5
Pupil home environment improved 61 L2 29 20 27 19 2h 17 1 2 59 7

Classroom atmosphere improved L9 3h 10 7 1L 10 53 37 17 12 120 2.

Bnotional manifestations improved hh 30 10 7 2h 17 52 37 13 9 118 3

Interest improved L I 29 9 6 27 19 LB 3L 16 12 123 1,
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Area o f so c ia l  development. The teachers (See Table 37) f e l t  that 

there was "some" or "much" improvement in  the fe e lin g  o f  belonging on 

the part o f the r e fe r r a l in  r e la t io n  to the group. Over h a lf (55 per 

c e n t)  noted th is  accomplishment. F orty-eigh t per cent in d ica ted  "some" 

or "much" improvement in  sch oo l r e la t io n s , w hile b$ per cen t sa id  there  

was improvement in  s o c ia l  a tt itu d e . T h ir ty -s ix  per cen t saw l i t t l e  or 

no improvement in  the r e fe r r a ls  being fre e  from a n t i- s o c ia l  tendencies, 

and l i t t l e  or no improvement in  so c ia l  s k i l l s .  As a group the teachers  

ranked la s t  the item that in d icated  an increase in  ex tra -cu rr icu lar  

a c t iv i t ie s .
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TABUS 3 7 . PERCENTAGE DISTRIBUTION, WEIGHTED TOTALS, RANK ORDER CF RESULTS OBTAINED IN FOLLOWING
PSYCHOLOGICAL RECOMMENDATIONS ACCORDING TO THE OPINION OF 11*3 TEACHERS

Social development

Amount accomplished
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Social attitude improved h i 26 7 5 32 23 52 36 11 8 112 3
Feeling of belonging improved 36 25 1 3 25 18 57 hO 21 lh lhD 1

Free from anti-social tendencies 56 39 lh 10 29 20 37 26 7 5 87 5.5
Social standards improved 53 36 10 7 32 21 h2 30 8* 6 99 h

Social skills improved 59 h o 11 8 31 22 35 25 7 5 87 5.5
Family relations improved 66 h6 16 11 35 25 22 15 h 3 6h 7

School relations improved h3 30 8 6 23 16 53 37 16 11 123 2

Increase in extra-curricular
activities 79 55 15 11 2h 17 19 13 6 h 55 8
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Difficulties experienced with the psychological services* The 

teachers were asked to do two things in this section* They were to check 

the amount of help they needed and the amount of help received from 

psychological service. Under each of the above two areas the teachers 

were asked to check one of the four possibilities: "none,” "little,"

"some," and "much." Weighted totals and rank order were computed in the 

same way as described previously*

As noted in  Table 38, 56 per cent o f the teachers said  they needed 

"some" or "much" help in  working e f fe c t !v e ly  with p sych olog ists, while 38 

per cent received " l it t le "  or "no" help with th is  problem. A sim ilar per 

cen t, however, said they received "some" or "much" help in  th is  area.

As shown, i|6 per cent indicated they needed "some" or "much" help in 

planning activities for psychological referrals while h6 per cent noted 

that they received "little" or "no" help with this problem. Likewise, 

hi: per cent said they needed "some" or "much" help in securing appropriate 

materials for the referrals, while 51 per cent indicated they received 

"little" or "no" help. Forty-one per cent replied that they needed "some" 

or "much" help in in-service training in the psycho logical area, and l\2 

per cent received "iittle" or "no" help in this particular area. Forty 

per cent needed "some" or "much" help in understanding the work of other 

agencies, while hi per cent received "little" or "no" help with this 

problem. As indicated, h7 per cent said they needed "some" or "much" 

help in understanding causes of abnormal psychological manifestations. 

Thirty-seven reported that they had received little or no help in this 

area.
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TABLE 38* PERCENTAGE DISTRIBUTION, WEIGHTED TOTALS, RANK ORDER OF AMOUNT OF HELP NEEDED AND AMOUNT OF
HELP RECEIVED WITH DIFFICULTIES EXPERIENCED WITH PSYCHOLOGICAL SERVICE ACCORDING TO THE OPINION OF
l l 3  TEACHERS

Amount of help needed Amount of help received
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Working effectively with psychologists 28 5 11 31 25 118 1 22 11 21 29 11 115 1
Aid in recognizing problem cases 32 17 16 26 9 95 9 32 21 17 22 8 85 2
Understanding records and reports 31 18 21 19 8 83 11 33 23 IS 18 8 78 3.5
Planning activities for psychological referrals 35 6 13 25 21 126 3 36 28 18 12 6 60 7.5
Securing appropriate materials k l 6 9 21 23 120 1 37 37 H 8 1 12 11

In-service training in the psychological area h i 8 10 20 21 113 5 U 27 15 13 1 53 10
Understanding and interpreting tests results 36 11 18 23 12 1Q0 % 39 18 17 18 8 77 5
Understanding the work of other agencies k2 8 10 25 15 105 6. 13 21 20 12 1 .56 9
Understanding psychological recommendations 
Understanding causes of psychological

UO 13 13 23 11 92 10 39 15 20 20 6 78 3.5

manifestations 39 6 8 22 25 127 2 38 22 15 19 6 71 6
Case conference with parties involved 16 6 11 22 15 100 % U2 23 15 15 5 60 7.5
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Ihe problem in  which the teachers reported they needed the le a s t  

amount o f help was the area o f understanding psychological records and 

rep orts. The area in  which the teachers reported they had received the 

grea test amount o f help was in  working e f fe c t iv e ly  with the psychologists*  

Parental reaction  to psychological recommendations. The teachers 

were asked to check statements that would determine in  some ways th eir  

observation of the reaction  o f  parents to psychological recommendations. 

With each statement the 1JU3 teachers were to  check cue o f  four p o ss ib il

i t i e s  l is t e d  as "always,11 "often," "seldom," and "never." Computation 

to determine weighted to ta ls  and rank order o f these item s was computed 

in  the same way as ha3 been described in  previous sec tio n s.

As ind icated  in  Table 39 > almost 10 per cent of the teachers 

thought the parents were cooperative a t  a l l  tim es or i f  a t  f i r s t  disturbed  

they became cooperative as the counseling and service became understood*

On almost a l l  item s the teachers tended to check negatively  the lis te d  

rea ctio n s. For example, 58 per cen t said the parents "seldom" or "never" 

withdrew th e ir  children from school or transferred them to another school. 

Almost h a lf  (17 per cen t) o f  the teachers reported that the parents seldom, 

i f  ever, rejected  any suggestions or recommendations throughout the en tire  

time of counseling.

A l i t t l e  over a fourth of the teachers indicated that the parents 

were h igh ly  cooperative u n t i l  the recommendations were made, but 21 per 

cent reported th at some parents had an u n r e a lis t ic  expectation of the 

psychological serv ic e .
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TABIE 3 9 . PERCENTAGE DISTRIBUTION, WEIGHTED TOTALS, RANK ORDER OF TOE OBSERVED REACTION OF PARENTS TO
PSYCHOLOGICAL RECOMMENDATIONS ACCORDING TO TOE OPINION OF U»3 TEACHERS
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TABLE 39 (C o n t in u e d )

Parental reaction
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recommendations were made 65 16 15 11 26 IB 36 25 1 1 71 5 .5
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psychological serv ice Sk 37 26 IB 32 23 23 16 8 6 73 h
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Reasons lor difficulties experienced with parents regarding the 

psychological service. As shown in Table UO, iUt per cent of the teachers 

felt that when difficulty was experienced it ’'often1' or "always" was a 

misunderstanding due to the inability of the parents to cope with the 

referral's problems. Almost a third of the teachers indicated that the 

indifferent attitude of parents to the welfare of their children con

stituted a difficulty regarding the psychological service. Thirty-five 

per cent of the teachers said that "seldom" or "never" did the intimate 

atmosphere of the school cause resistance due to the fear their child 

might be different.
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TABLE UO. PERCENTAGE DISTRIBUTION, WEIGHTED TOTAIS, RANK ORDER OF REASGNS FOR DIFFICULTIES EXPERIENCED
WITH PARENTS REGARDING THE PSYCHOLOGICAL SERVICE ACCORDING TO THE OPINION CF 1U3 TEACHERS
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Recommendations Offered by the Teachers for 
Improving the Psychological Service

As ind icated  in  Table 1*1, the 11*3 teachers l is t e d  70 suggestions* 

These suggestions were categorized , coded fo r  International Business 

Machine, and presented according to percentage d is tr ib u tio n .

Eleven per cent of those responding suggested more follow-up with 

roferrals by the psychologist* The implication, of course, is probably 

an increase of psychologists or a reduction of the case load so that 

continued follow-up of cases can be done. Ten teachers recommended 

speedier service— in other words a cut down of time between the pupil's 

referral and his actually being seen by the psychologist. Six per cent 

of the teachers wanted an increase in in-service training in this area 

and the same per cent wanted better provisions for placing students in 
special education.
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TABLE Ul. PERCENTAGE DISTRIBUTION OF THE 11*3 TEACHERS' RECOMfflNDATIONS
ACCORDING TO THEIR OPINION ON IMPROVING THE PSYCHOLOGICAL SERVICE

Suggestions
Frequency Rank

Number Per cent

More follow-up by the psychologist 16 11 1

Psychological services when needed 10 7 2

Better provisions for placing pupils 
in special education 8 6 3.5

Guidance organization set up in 
each school 3 2 9.5

More conference time with all persons 
concerned 7 5 5

Increased clinical help k 3 6

Provide more information to parents 
regarding psychological service h 3 6

Snaller classes 3 2 9.5

Increased in-service training for 
teachers in the psychological 
area 8 6 3.5

Reduce case load of the psychologist U 3 6

Miscellaneous 11 8

Total 78 55
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Comparison Between the Opinions o f  P rincipals and Teachers 
as to the Value o f Psychological Reports

In order to make a comparison of opinions o f the 62 principals  

and Hi3 teachers on psychological reports, a percentage table was com

pleted  to give a numerical comparison between these two groups.

In general, the p rin cip a ls and teachers show an o v e r -a ll  sim ilar

i t y  of opinion on psychological reports. Table U2 in d ica tes  d iffe re n t  

percentages between the p rincip als and teachers w ithin  each area; however, 

the percentages tend to show the teachers and p rin cip a ls in  general agree

ment when the unequal number o f respondents for each group i s  taken in to  

consideration .

The one s ig n if ic a n t  d ifferen ce  noted was that the teachers tended 

to consider the psychological reports w ritten in  general terms more than 

did the p r in c ip a ls . This was considered s ig n if ic a n t  because th is  item  

was the only one in  which the teachers percentages were larger than the 

p r in c ip a ls . For example, 61 per cent o f the teachers ind icated  the 

reports were "always" or "often" general in  th e ir  recommendations, while 

only Ui per cen t o f the princip als checked these terms.
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TABLE R2. PERCENTAGE DISTRIBUTION, WEIGHTED TOTALS, RANK ORDER COMPARISON OF 62 PRINCIPALS AND 1R3
TEACHERS ACCORDING TO THEIR OPINION ON PSYCHOLOGICAL REPORTS

Comparative percentages

Psychological reports
Principals Teachers

N
ev

er

Se
ld

om

O
ft

en

A
lw

ay
s

W
ei

gh
te

d
to

ta
ls

Ra
nk

N
ev
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L 1 S
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do

m
L 1 O

ft
en
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TJ
3 3
•a s•H Q<D-P Ra

nk

Are sp e c if ic  in  th e ir  recommendations 2 21 L8 23 186 7 1 33 39 9 138 8
Are general in  th e ir  recommendations 8 31 32 12 131 10 2 15 51 10 1R7 6
Are expressed in  understandable language 0 12 RO R7 2 33 1 1 7 h6 32 195 2
Are related  to school procedure 0 12 52 32 212 a 3 26 a i ia 150 5
Are possible to carry out w ithin lim ita tio n s  

of time, equipment, and s k i l l s 2 R2 R5 8 156 9 5 aa 31 5 121 10

Free from im plications th a t teachers are
a t fa u lt o' 12 hO RR 221; 3 l 7 39 Ro 205 l

Explains what diagnosis and treatment are given 8 21; RR 23 181 8 7 27 32 17 1R2 7
Explains r e su lts  o f t e s t s  that are given 2 9 39 R8 231 2 3 1a 33 37 191 3
Recommends where necessary, the help o f other 

s p e c ia lis ts 5 13 55 26 201 6 ia 20 33 15 131 9
Are r e a l is t ic a l ly  in  lin e  with public school 

philosophy 2 9 60 26 20? 5 6 21 a i 17 15R a

Make you f e e l  insecure as to your methods o f
d isc ip lin e  and standards o f conduct 53 30 13 3 65 ia .5 32 36 18 2 78 11

Imply that you should be completely permissive R2 35 15 0 65 11.5 31 27 17 3 70 12
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Comparison Between 62 P rin c ip a ls1 and 1U3 Teachers' Opinions 
on Adapting the School Program to R eferrals

A comparison was made between the principals and teachers as to 

their opinion on adapting the school program to referrals based on psycho

logical recommendations. The areas included in the following sections
> iinclude a comparison between principals and teachers opinion on changes 

in program and curriculum, for personal adjustment, in materials and 

methods of instruction, in interpersonal relations, and in changes in 

attitude of parents and teachers toward the individual referral.

Change in  program and curriculum. A comparison table was con

structed to show any percentage d ifferen ces between the 62 princip als  

and 1JU3 teachers opinions as to  changes they made in  program and curric

ulum for  the re ferra l based on psycho lo g ic a l recommendations. (See 

Table h3 ).

A comparison was made by showing the weighted totals and rank 

order of each item. Accordingly, the teachers ranked enrichment of the 

student's program first, while the principals had this second. The 

principals ranked first a change to different classes in line with the 

referrals ability. The teachers ranked this third. The reason for 

this difference is probably because of the fact that the principals could 

more easily effect this change within their administrative responsibility. 

Generally, there was agreement on most items. Both groups indicated that 

lengthening the noon hour and shortening the school day were the two items 

they were least able to change*
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TABU: 1)3. LIGHTED TOTALS AND RANK order op changes 111 the PROGRAM AMD
CURRICULUM FOR REFERRAL ACCORDING TO THE OPINION OF 62 PRINCIPALS AND
11*3 TEACHERS

Accomplishments

Changes in program and 
curriculum

Principals Teachers

Weighted totals Rank Weighted totals Rank

Substitution of courses 100 5 76 U

Curriculum change regard
ing students interest 111 3 10? 2

Change to different class 
in line with ability 165 1 108 3

Enrichment of the stu- 
dentb program 163 2 113 1

Lighter extra-curricular 
activities load 88 6 71 5

Addition of club or 
group activities 101* U 69. 6

Limited school day 30 7 32 7

Lengthened noon hour 15 8 lh 8



www.manaraa.com

1 2 ?

Change for personal adjustment. A comparison table was made to 

indicate any significant differences between the oidniond of the 62 prin

cipals and those of the lh3 teachers as to changes they made for personal 

adjustment of the referral based on psychological recommendations.

Table Uli shows considerable agreement among principals and teach

ers as to change for personal adjustments. Both groups agreed that their 

most effective change was individual counseling within the building.

Also both agreed that exclusion from school was the change least likely 

to be made.
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TABLE Wu WEIGHTED TOTALS AND PANIC ORDER OF CHANGES FOR PERSONAL ADJUST
MENT FOR REFERRALS ACCORDING TO THE OPINION OF 62 PRINCIPALS AND 31*3
TEACHERS

Accomplishments

Changes for personal 
adjustment

Principals Teachers

Weighted totals Rank Weighted totals Rank

Exclusion from school 58 7 27 7

Referral to guidance 
clinic 162 2 Qh 2

Change of schools 87 U 55 3

Individual counseling 
within building 193 1 120 1

Continued counseling 
with other psychol
ogists 75 5 52 5

Change of home environ
ment 67 6 38 6

Referral to physician 
or clinic, i.e., brain 
damage, neurological 
impairment, etc. 105 3 5U h
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Change in  methods and m aterials o f in s tr u c t io n  A comparison was 

made to show any percentage d ifferen ces between the opinions o f the 62 

p rincip als and those o f  the UU3 teachers as to changes they made in  

methods and m aterials o f in stru ction  for  the referral#

As shown in Table the principals and teachers were in complete 

agreement. Both groups said that changing assignments to adjust to the 

individual was most often accomplished. And both groups felt that pro

viding opportunities for work experience having educational value was 

least attainable of all the items.
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TABLE 1 6 . WEIGHTED TOTALS AND RANK ORDER OF CHANGES IN METHODS AND
MATERIALS OF INSTRUCTION ACCORDING TO THE OPINION OF 62 PRINCIPALS
AND 1U3 TEACHERS

Ac c ompli shme nt s

Change in  methods and 
m aterials o f  in s tru c tio n

P rincipals Teachers

Weighted to ta ls Rank Weighted to ta ls Rank

Assignments adjusted to 
the in d iv id u a l 196 1 169 1

Sim p lified  in str u c tio n , 
based on more s k i l l 
f u l  a n a ly sis  o f  the 
learning process 1$h 2 U±8 2.5

More in d iv id u a lized  
in stru c tio n 191 3 lii8 2.5

Provide opp ortu n ities  
for  independent study 156 5 106 5

Provision o f reading  
m ateria l covering a 
wide range o f  in te r e s t  
and reading d if f ic u lt y 178 h 135 k

Provision o f  equipnent 
and m ater ia ls for  
handwork, shopwork, 
games, and sports  
needed by in d iv id u a l 
students 132 6 85 6

Opportunities for  work 
experience having 
educational value 8U 7 5U 7
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Changes in  interpersonal r e la t io n s* A comparison was made to 

show apy percentage d ifferences between the 62 principals and lb3 

teachers’ opinions as to changes they made in  the interpersonal re la tio n 

ships o f the re ferra l based on psychological recommendations.

As shown, the two groups indicated considerable agreement. (See 

Table h6). Both groups f e l t  they were able to provide opportunity for  

the r e fer r a l to maintain a constant, fr ien d ly , warm relation sh ip  with 

some one person. The principals ranked la s t  the item that provided 

change involving induction of the re ferra l in to  a small, congenial group, 

whereas the teachers ranked la s t  the item that provided for  instru ction  

in  sp ec ia l areas to aid the re ferra l in  becoming an acceptable member of 

the group.
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TABLE 1*6. WEIGHTED TOTALS AND RANK ORDER OF CHANGES IN INTERPERSONAL
RELATIONS ACCORDING TO THE OPINION OF 62 PRINCIPALS AND 1L3 TEACHERS

Accompli shme n ts

Change for interpersonal 
relations

Principals Teachers

Weighted totals Rank Weighted totals Rank

Induction of the student 
into a small, congenial 
group 135 6 108 5

Provision of opportun
ities for the student 
to use special ability 
to achieve recognition 
and a sense of worth 190 2 139 2

Provision for instruction 
in special social, 
athletic, or other 
skills that will help 
him to take his place 
as an acceptable member 
of the group 172 3.5 10U 6

Enlistment of fellow 
students to aid in an 
individual's social 
development 16U 5 123 3

Provisions of opportun
ities for leadership 172 3.5 110

Opportunity for the 
student to maintain a 
constant, friendly, 
warm relationship with 
some one person 202 1 lliO 1
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Changes in  a ttitu d e  o f parents and teachers toward the in d iv id u a l.

A comparison was made between the opinions o f princip als and those o f  

teachers as to the a ttitu d e s  o f  parent and teacher toward these r e fe r r a ls . 

Table U7 in d ica tes  th a t the teachers ranked as la s t  the a ttitu d e  o f expects 

ing the r e fer r a l to make good, whereas, the p rincip als ranked th is  second. 

The in d iv id u a l item to ta ls  were so c lo se ly  aligned , however, that d iffer^  

ences shown probably did not r e f le c t  any d ifferen ces o f opinion between 

the two groups.

TABLE U7» WEIGHTED TOTALS AND RANK ORDER OF CHANGE IN ATTITUDE OF PARENTS 
AND TEACHERS TOWARD THE INDIVIDUAL REFERRAL ACCORDING TO THE OPINION OF 
62 PRINCIPALS AND JL1+3 TEACHERS

Accomplishments

Changes in  a ttitu d e Principals Teachers

Weighted to ta ls Rank Weighted to ta ls Rank

An a ttitu d e  o f expecting  
to make good lBh 2 1U3 3

An a ttitu d e  o f acceptance 
of the in d iv id u al as a 
whole 182 3 157 1.5

Genuine a ffec tio n  for  
the in d iv idu al 188 1 !57 > 5
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Comparison Between 62 P rincipals and Hi3 Teachers 
as to Their Opinion on Prevention of 

Psychological Follow-up

A comparison was made between the opinions of principals and those 

of the teachers as to what factors prevented any or p a r tia l follow-through  

o f  psychological recommendations. These comparisons were made in  two 

general areas: learning d i f f ic u l t ie s  and behavior d i f f i c u l t i e s .

Tables were constructed giving the weighted to ta ls  and rank order 

o f each item as each group ind icated .

Area o f learning d i f f i c u l t i e s . Table U8 shows considerable agree

ment between teachers and p r in c ip a ls. On only one item i s  there any 

s ig n if ic a n t d ifferen ce . The p rincip als ranked lack o f cooperation on 

the p u p il's  part fourth as a cause for  lack of follow -up o f psychological 

recommendations; whereas the teachers ranked th is  item seventh.
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TABLE ii8. WEIGHTED TOTALS AND RANK ORDER OF FACTORS PREVENTING ANY OR
PARTIAL FOLLOW THROUGH OF PSYCHOLOGICAL RECOMMENDATIONS ACCORDING TO
THE OPINIONS OF 62 PRINCIPALS AND 1U3 TEACHERS

Amount o f occurrance

Area of learning 
d if f ic u lty

Principals Teachers

Weighted to ta ls Rank Weighted to ta ls Rank

Lack of cooperation cn 
the p u p il's part 135 k 109 7

Lack of professional 
experience 72 9 73 9

Parents uncooperative 133 5 121 h

Inadequate f a c i l i t i e s l i i l 3 l i i l 3

Overcrowded classrooms 170 1 167 1

Inappropriate m aterials 
of instruction 113 6 i l l 6

Disagreed with psycho
lo g ic a l recommendations 56 10.5 55 10

Lack of cooperation 
from other teachers 58 io.5 37 11

Environment of the pupil 155 2 xu* 2

Physical condition of 
the pupil 101 7 101 8

Irregular attendance 100 8 102 7
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Area o f behavior d i f f ic u lt y . There i s  another cause o f agreement 

between the two groups to a considerable degree. (See Table 1*9). Both 

principals and teachers agreed that the p u p il's  home environment was a 

major factor  in  preventing follow ing through on psychological recommenda

tio n s . Doth agreed that lack o f cooperation from other teachers was the 

le a s t  o f a l l  factors causing any or  p a r tia l breakdown of psychological 

follow -up.

TABLE L9. WEIGHTED TOTALS AND RANK ORDER OF FACTORS PREVENTING ANY OR 
PARTIAL FOLLOW THROUGH OF PSYCHOLOGICAL RECOMMENDATIONS ACCORDING TO 
THE OPINION OF 62 PRINCIPALS AND 11*3 TEACHERS

Amount of occurrance

Area of behavior 
d if f ic u lty

Principals Teachers

Weighted to ta ls Rank Weighted to ta ls Rank

Pupil uncooperative 128 3 121* 2

Parent uncooperative 108 h 112 h

Lack of experience in  
dealing with types of 
behavior 83 6 19 6

Inadequate f a c i l i t i e s  to 
handle such cases 1Bh 2 121 3

Psyc holo gic a l recommends- 
tion  not appropriate 77 7 69 7

Physical condition of 
the pupil 93 5 90 5

Home environment o f the 
pupil 161* 1 137 1

Lack o f cooperation from 
other teachers 58 8 36 8



www.manaraa.com

139

Comparison o f  62 P rincipals and 11*3 Teachers as to Their Opinion 
on Results on Following Psychological 

Recommendations

Comparison was made between the opinion o f principals and those 

of teachers as to r e su lts  obtained in  follow ing psychological recommenda

tio n s . These comparisons were made in  three general areas a s  fo llow s: 

learning d i f f ic u l t ie s ,  behavior d i f f i c u l t i e s ,  and so c ia l development.

Area o f learning d i f f i c u l t i e s . Weighted to ta ls  and rank order of 

items in  th is  area are shown to give a comparison of resu lts  obtained as 

seen by the princip als and teachers. (See Table 5 0 ). The tab le  shows 

that both groups agreed th at a b etter  understanding o f pupil achievement 

resu lted  by follow ing the p sych o log ist's  recommendations. Both agreed 

that the le a s t  accomplished was in  discovering sp ec ia l a b i l i t i e s .  There 

was some disagreement on whether achievement was ra ised . The principals  

ranked th is  fourth while the teachers were s l ig h t ly  more p essim istic  as 

to r e su lts  in  th is  area—ranking th is  item s ix th .
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TABLE 5 0 ,  WEIGHTED TOTALS A ®  RANK ORDER OF RESULTS ATTAINED IN  FOLLOW
ING PSYCHOLOGICAL RECOMMENDATION^ ACCORDING TO 6 2  PRINCIPALS AND 1L 3
TEACHERS

Amount accomplished

Area of learning  
d if f ic u lt ie s

P rincipals Teachers

Weighted to ta ls Rank Weighted to ta ls Rank

Scholarship improved 
(marks) 133 5 108 h

School progress improved 157 2 121 3

Achievement le v e l ra ised 13? h ? 8 6

Pupil more industrious 132 6 107 5

S p ecia l a b i l i t i e s  
discovered 117 8 82 8

Pupil attendance improved 11? •71 ?5 7

Pupil in te r e s t  increased 15U 3 129 2

B etter  understanding o f  
pupil achievement 169 1 138 1

Area o f behavior d i f f i c u lt y . As ind icated  in  Table $1, there i s  

some d ifference apparent in  th is  area. For example, the principals ranked 

the most r e su lts  in  the improvement o f  parent cooperation while the teach

e rs  f e l t  th a t th is  should rank only six th  out of a possib le seven items# 

The teachers ranked as f i r s t  the improvement in  the classroom atmosphere 

(ranked as f i f t h  by the p r in c ip a ls), and in te r e s t  improvement on the part 

o f  the re fer r a l (ranked as fourth by the principals)#
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Both agreed that the le a s t  resu lts  attained were in  the improve

ment o f  the p u p il's  home environment#

TABLE 51. WEIGHTED TOTALS AND RANK ORDER CP RESULTS ATTAINED IN FOLLOW
ING PSYCHOLOGICAL RECOMMENDATIONS ACCORDING TO 62 PRINCIPALS AND 11*3 
TEACHERS

Amount accomplished

Area o f  behavior 
d if f ic u lty

P rincipals TBachers

Weighted to ta ls Rank Weighted to ta ls Rank

Behavior m anifestations 
improved 170 3 111 h

Parent cooperation  
improved 100 1 100 6

Attendance improved 135 6 101* 5

Pupil home envirom ent 
improved 914 7 56 7

Classroom atmosphere 
improved 11*2 5 120 1.5

Emotional m anifestations 
improved 179 2 108 3

In terest improved 351 h 120 1.5
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Area o f s o c ia l  development.  Comparison between p r in c ip a l and 

teacher opinions on r e su lts  in  th is  area ind icated  agreement on most 

item s. (See Table 5 2 ). Both agreed th at the grea test r e s u lt  was in  

having the r e fe r r a l f e e l  he belongs to h is  group; while the le a s t  

accomplishment was in  in creasin g  ex tra -cu rr icu lar  a c t iv i t i e s .  The 

p r in c ip a ls  were more optom istic as to r e su lts  in  improving fam ily re la 

tio n s  fo r  the referra l*  They ranked th is  fourth in  achievement, whereas 

the teachers thought i t  should rank seventh.

TABLE 52 . WEIGHTED TOTALS AND RANK ORDER OF RESULTS ATTAINED IN FOLLOW
ING PSYCHOLOGICAL RECOMMENDATIONS ACCORDING TO 62 PRINCIPALS AND 1U3 
TEACHERS

Amount accomplished

Area o f  so c ia l  
developnent

P rincipals Teachers

Weighted to ta ls Rank Weighted to ta ls Rank

S ocia l a ttitu d e  improved 152 3 121 3

F eeling o f belonging  
improved 177 1 lli3 1

Free from a n t i-s o c ia l  
tendencies 112 7 87 5 .5

S oc ia l standards improved 118 99

S o c ia l s k i l l s  improved 113 6 87 5 .5

Family r e la tio n s  improved 120 h 167 7

School r e la tio n s  improved 170 2 123 2

Increase in  ex tra 
curricu lar a c t iv i t ie s 80 8 55 8
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Comparison of Difficulties Experienced by 62 Principals 
and 11*3 Teachers with the Psychological Service

A determination o f the d ifferences of opinion between principals 

and teachers was made concerning d i f f ic u lt ie s  they may have experienced 

with the psychological serv ices. Weighted to ta ls  and ranking o f  each 

problem was shown for  principals and teachers. These problems were then 

divided into two areas concerned with the amount o f help the teachers 

and principals needed and the amount of help they received with each 

problem related  to the psychological service.

As shown in Table 53 both groups agreed that they needed help and 

had received l i t t l e  or no help in  recognizing problem cases. There was 

disagreement between principals and teachers on planning a c t iv it ie s  for  

psychological r e fer r a ls . The teachers gave indication o f needing more 

help than that checked by the principals.

The principals checked as needing more help in understanding the 

work of other agencies than did the teachers, Cn other items in  the help 

needed column the principals and teachers weie in  fa ir ly  close agreement.

On the amount o f help received the principals indicated they 

received a lesser  amount than the teachers on the problem of understand

ing psychological recommendations* The teachers, on the other hand, 

received a smaller amount of help than the principals on the problem of 

having case conferences with persons in terested  in  the referra ls .

On a l l  other items in the help received column, the principals 

and teachers are generally in  agreement.
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TAB IE  5 3 .  WEIGHTED TOTALS AND RANK OTiDER OF PROBLEMS EXPERIENCED WITH
PSYCHOLOGICAL SERVICE ACCORDING TO THE OPINION OF 6 2  PRINCIPALS AND
l k 3  TEACHERS

Amount of help needed Amount of help received

Problems Principals Teachers Principals Teachers

Totals Rank Totals Rank Totals Rank Totals Rank

Working e ffe c t iv e ly  
with psychologists 183 1 lijB 1 179 1 115 1

Aid in  recognizing 
problem cases 10? 9.5 95 9 123 2 83 2

Understanding records 
and reports 108 11 83 11 110 h 78 3.5

Planning a c t iv i t ie s  
for  psychological 
referra ls 115 8 126 2 81 8 60 7.5

Securing appropriate 
m aterials 136 3 120 L hh 11 i|2 11

In-service training  
in  the psycholog
i c a l  area 120 7 113 5 71 10 53 10

Understanding and 
in terp retation  of  
t e s t  r e su lts 130 5 110 6 109 5 77 5

Understanding the 
work o f other 
agencies 139 2 105 7 101 6 56 9

Understanding psycho
lo g ic a l recommenda
tio n 109 9.5 92 10 76 9 78 3 .5

Understanding causes 
o f psychological 
m anifestations 132 b 127 2 98 7 71 6

Case conferences 
with p arties  
involved 123 6 100 8 116 3 60 7.5
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Comparison Between 62 P rincipals and 1U3 Teachers 
as to Their Observation o f  Parents Reaction 

to Psycho lo g ic a l  Reports

A comparison was made between the two groups of respondents to 

note s im ila r it ie s  or d ifferen ces between observation o f parent reaction  

to  psychological recommendations. (See Table 5U).

The teachers tended to rate the observation of the parents being 

in d iffe r e n t  as to the outcome o f the psychological serv ice  more frequently  

than did the p r in c ip a ls. Both groups rated the parent as being highly  

cooperative throughout the experience as the most frequent observation.

In a l l  other areas there was f a ir ly  c lose  agreement between the two 

groups o f respondents.
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TABLE 5 U . L IG H T E D  TOTALS AND RANK ORDER OF OBSERVATIONS OF PARENT
REACTION TO PSYCHOLOGICAL RECOMMENDATIONS ACCORDING TO 6 2  PRINCIPALS
AND 1U3 TEACHERS

Amount observed

Parent reaction Principals Teachers

Weighted to ta ls Rank Weighted to ta ls Rank

Parents were a t f i r s t  
disquieted  but became 
high ly  cooperative 135 2 9h 2

Were highly cooperative 
a t a l l  times 166 1 115 1

Rejected any suggestions 
or recommendations 
throughout the en tire  
time 72 5 63 7.5

Became over-dependent 
e ith er  with you or 
the psychologist 56 8 63 7.5

Became susp icious or 
r e s is ta n t a t  times 65 6 71 5.5

Had u n r e a lis t ic  expecta
tio n s  o f  the psycho
lo g ic a l  serv ices 68 3 714 3

Withdrew th e ir  children  
from school or trans
ferred them to another 
area 13 9 16 9

Were high ly  cooperative 
u n t i l  recommendations 
were made 86 h 71 5.5

Were com pletely in d if fe r 
ent throughoxit as to 
outcome o f psychological 
service 59 7 72 h
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Comparison Between 62 Principals and 11*3 Teachers as to Reasons 
for  any D iff ic u lty  Experienced with Parents 

Regarding the Psychological Service

Comparisons were made between the two groups, principals and teach

ers , as to th e ir  opinion on reasons why d if f ic u lt ie s  might be experienced 

with parents regarding psychological serv ices .

As shown in  Table 5$ there i s  almost complete agreement between 

the two groups. Both f e l t  that inadequacy o f parents was the most 

frequent reason for any d if f ic u lty  experienced with the parent re la tion 

ship to the psychological serv ice . Also both groups agreed that the idea 

that the school atmosphere might create the fear that the re ferra l might 

be d ifferen t constituted the le a s t  of a l l  reasons for any d i f f ic u lt ie s  

experienced with parents.
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TABLE 5 5 .  WEIGHTED TOTALS AND RANK ORDER OF REASONS FOR DIFFICULTIES
EXPERIENCED WITH PARENTS REGARDING THE PSYCHOLOGICAL SERVICE ACCORDING
TO 6 2  PRINCIPALS AND 11*3 TEACHERS

Observed frequency

Reasons for d if f ic u lty Principals Teachers

Weighted to ta ls Rank Weighted to ta ls Rank

Misunderstanding due to 
lack o f preparation 
for  psychological 
service 85 h 79 h

Misunderstanding due to 
inadequacy of parents 111 1 108 1

In d ifferen t a ttitu d e of 
parents to the ve i f  are 
of th e ir  children 86 2.5 91 2

Intimate atmosphere of 
the school effectod  a 
resistance due to fear  
th eir  ch ild  might be 
d ifferen t 61 5 63 5

S ocia l pressure o f  
maintaining status  
in  the community 86 2.5 85 3
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A Comparison o f Suggestions made by P rincipals and Teachers 
on Improving the Psychological Service

The p rincip als and teachers were asked to write out any suggestions 

or recommendations they f e l t  would improve the psychological service to  

a greater extent*

The princip als made 37 suggestions and the teachers contributed 78* 

(See Table 5 6 ). The teachers and principals agreed in  general that there 

should be more follow -up o f cases made by the psychologists* Also both 

groups f e l t  that b etter  provisions be made for placing students in  sp ec ia l  

education*

The teachers, however, suggested that the psychological service  

be s e t  up in  order to be availab le when needed. This i s  probably r e flec ted  

in  the prin cip a ls' suggestions for an increase in  c l in ic a l  help . The 

teachers also ca lled  fo r  in -serv ice  in  th is  area but did not specify  

through what means th is  should be done.

The principals in  three cases f e l t  that the psychologists should 

have teaching experience. Three teachers ca lled  for  smaller c la sse s  and 

the same number would lik e  to see guidance organized on the elementary 

le v e l  in  order that an adequate follow -up can be made with these psycho

lo g ic a l ca ses.
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TABLE £ 6 .  SUGGESTIONS GIVEN BY 6 2  PRINCIPALS AND 11*3 TEACHERS ACCORDING
TO THEIR OPINION CN IMPROVING THE PSYCHOLOGICAL SERVICE

Suggestions
P rincipals Teachers

Frequency Rank Frequency Rank

B etter  provisions for p lacing  
students in  sp ec ia l education 7 1 6 3

More follow -up made by the 
p sych olog ists with cer ta in  
r e fer r a ls 5 2 16 1

More conference time with persons 
in terested  in  the r e fer r a ls k 3 7 h

P sychologists have teaching  
experience 3 U 0

Increase number o f psycho
lo g ic a l  personnel (Increase  
c l in ic a l  h e lp ) 3 U U 5

Reduce case load of home v is i t o r 2 5 h $

Provide more information to 
parents concerning the 
p sychological service 2 5 h 5

Provide psychological service  
when needed 0 10 2

Set up guidance organisation  
in  elementary school 0 3 6

Sm aller c la sse s 0 3 6

Provide in -serv ice  tra in in g  
fo r  teaching personnel in  
the psychological area 0 6 3

Mi see llaneous 10 11
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P sychologists' Opinions as to School Follow-up 
o f P sychological Reports

A short opinionnaire (Appendix B ) was sen t to a l l  f iv e  psycholo

g ists*  This form covered three main areas: school fo llow -up of the

psych ologica l rep orts, fa c to rs  th at prevented recommendations from being 

fo llow ed , and comparative frequency of the types of case3 seen by the 

p sy ch o lo g ists . (See page 5U)*

School follow -up o f psychological recommendations. The psychol

o g is t s  were asked to check statem ents w ith in  certa in  general areas that 

determined the amount or frequency of fo llow -up the schools made regard

in g  p sych olog ica l recommendations for these areas. The psych olog ists  

were given one of four p o s s ib i l i t i e s  to check as fo llow s: "always,"

"often," "seldom," and "never."

As in d icated  in  Table $7, a l l  the p sych olog ists f e l t  th a t the 

schools "often" follow ed-up recomjnendations concerning curriculum and 

program change. As for  recommendations concerning changes in  personal 

adjustment, four psych olog ists f e l t  that the schools "often" follow ed  

th e ir  recommendations, while one psych olog ist ind icated  the schools 

"seldom" follow ed-up in  th is  area. Concerning recommendations in  

changing methods and m ateria ls o f  in stru c tio n , 80 per cent of the 

respondents f e l t  th at the schools "often" follow ed-up in  th is  area, 

while one p sych olog ist did  not respond. Eighty per cen t a lso  f e l t  that 

the school "often" follow ed-up recommendations concerning changes in  

a ttitu d e  o f  teachers and others toward the in d iv id u al r e fe r r a l. One 

p sych o log ist checked "seldom" fo r  th is  category.
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TABLE 57. PERCENTAGE AND NUMBER DISTRIBUTION OF THE AMOUNT OF FOLLOW-UP MADE BY THE SCHOOLS ON CERTAIN
PSYCHOLOGICAL RECOMMENDATIONS ACCORDING TO THE OPINION OF FIVE PSYCHOLOGISTS

Psychological recommendations

Frequency of follow-up
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Recommendations concerning curriculum and
program change 5 100

Recommendation concerning changes in
personal adjustment 1 20 k 80

Recommendations concerning changes in
methods and m aterials of in stru ction 1 20 h 80

Recommendations concerning changes in
a ttitu d es o f teachers and others
toward the ind ividual re ferra l 1 20 h 80

Other suggestions made by the psychol
o g is ts  (change in  home environment) 1 20
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One psychologist included another area, a change in  home environ

ment, and f e l t  that the school "seldom" was successfu l in  th is  particular  

area.

Factors preventing follow-up of psychological recommendations.

The psychologists were asked to check factors which, in  th eir  opinion, 

prevented the schools from follow ing up their  recommendations. They 

were given one o f four p o s s ib i l it ie s  to check as follow s: "always,"

"often," "seldom," and "never."

As shown in  Table 58 the factor  most o ften  occurring in  prevent

ing any or p artia l follow-up by the school was the environment o f the 

pupil. This i s  p ractica lly  in  agreement with the opinion of the teachers 

and p rincip als. Lack of cooperation from the pupil and parent ranked 

next as occurring most often  according to psychologists. One psycholo

g is t  suggested that, instead o f ca llin g  the parent uncooperative, i t  

would perhaps be better to describe him as lacking in  in s ig h t.

Nearly a l l  agreed that lack o f cooperation from principals and 

teachers "seldom" was a prohibitive factor in  the lack of follnw-up of 

psychological recommendations.

Two psychologists added factors to the l i s t  already printed. One 

psychologist l is te d  two items that often caused lack of any or p artia l 

follow-up of recommendations. ’?hese were the teachers own personal lack  

o f adjustment and disturbing family relationsh ips o f the re fer r a l. The 

other psychologist l is t e d  lack of f a c i l i t i e s  in  the school or community 

as a cause that "seldom" prevented apy follow-up.
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TABLE 5 8 ,  PERCENTAGE AS® NUMBER DISTRIBUTION OF FACTORS CAUSING ANY OR PARTIAL FOLLCW-UP OF
PSYCHOLOGICAL RECOMMENDATIONS ACCORDING TO THE OPINION OF FIVE PSYCHOLOGISTS

Factors causing lack o f follow-up

Frequency of occurrance
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Lack of cooperation on the pupil*s part 1 20 1 20 3 60

Lack of professional experience of people
dealing with the referra l 2 hO 2 LO 1 20

Parents uncooperative 2 LO 3 60

Lack o f cooperation from teachers 1 20 k 80

Lack of cooperation from principals 1 20 h 80

Environment of pupils 1 20 h 80

Physical conditions o f  the pupils 1 20 3 60 1 20

Other factors l is te d  by the psychologists
(See page 153 ). 3 60 1 20 1 20
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CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

As has been previously mentioned, i t  was proposed to determine 

certain ch a ra cter istics  o f psychological reports and th e ir  value to 

teachers and principals as a means o f evaluating sp ec ific  d i f f ic u lt ie s  

which pupil re ferra ls  presented in  a variety  o f school situations*

In order to  give d irec tio n  to th is  main idea certa in  major pur

poses were estab lish ed  and outlined . These purposes included: (1 ) the

determination o f  the e ffec tiv en ess  of psychological reports as a means 

of evaluating sp e c if ic  d i f f ic u lt ie s  which pupil re ferra ls  manifested;

(2) the determination of what takes place a fter  the re ferra ls  have been 

made and recommendations reported; (3 ) to obtain the psychologists' 

opinions as to the schools' follow -up o f reports, (U) the determination 

of parental reaction  to psychological recommendations; (5 ) the determin

ation o f  the e ffec tiv en ess  of cooperation between the school and the 

psychologist; and (6 ) the determination o f  what areas of recommendations

proved most e ffe c t iv e  for pupil referrals*

More sp e c if ic a lly , cer ta in  problems were outlined  that would

c la r ify  and estab lish  steps by which these major purposes could be

attained. These sp ec ific  problems included: (1 ) the determination of

types and number o f  referra ls  found a t various grade le v e ls , (2 ) the 

e ffec tiv en ess  o f the psychological serv ices in  bringing about a re

orien tation  of pupil r e fer r a ls , (3) the ex ten t to which the schools 

had been follow ing up the recommendations o f  the psychologists, (U) the 

factors that caused d if f ic u lty  in  the proper cooperation between the 

school and psychologists, (5 ) the factors that contributed to the
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strengthening o f th is  program, (6 )  the opinions of the teachers, prin

c ip a ls , and parents as to the value of the psychological serv ice , and 

(7 )  the determination of ways in  which the psychological serv ice , as 

part o f the guidance fun ctions, could be improved*

Summary o f  Major Findings

The organization o f the data was based on the tabulation  of 

psychological case stu d ies and a l l  responses of the follow ing personnel: 

(1 )  p r in c ip a ls , (2 )  teachers, and (3 ) school psychologists.

The major find ings concerning the tabulation o f psychological 

case stu d ies  ind icated  the follow ing:

1 , The preponderance of cases was found at the elementary school 

l e v e l .  This included a to ta l  of 97 per cent of the cases found in  the 

grades kindergarten through Grade 8*

2. Academic and retardation problems made up 60 per cent of the 

to ta l  number o f cases categorized*

Major Findings o f Principals

The major find ings concorning the psychological reports and their  

re la tio n sh ip  to the guidance service according to the principals are as 

fo llow s:

1* I t  was found that the prin cip a ls thought that the psychological 

reports were of value to them in  th e ir  work with pupil referra ls*  They 

f e l t  th a t the reports were re la ted  d ir e c t ly  to the various school pro

cedures and were r e la t iv e ly  free  from undue cr itic ism  o f school personnel 

and th e ir  re la tion sh ip  to the r e fe r r a ls .
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2. As to changes in  program and curriculum, based on psychological 

recommendations, the study ind icated  that the p rincip als were very o ften  

able to change the pupil re ferra l to  d iffe r e n t c la s s  groups more in  l in e  

with h is  a b i l i ty ,  and to provide an enrichment o f the students program*

3* In changes for  b e tter  personal adjustment, based on psycho

lo g ic a l recommendations, the p rin c ip a ls were able to provide in d iv id u al 

counseling for the r e fe r r a l w ithin th e ir  own build ing and to make 

referra ls  to the guidance c l in ic  fo r  more in ten siv e  psychological 

counseling.

h* The p rincip als indicated  th at they as compared with teachers 

were most often able to adjust assignments to the ind ividuals and provide 

more sim p lified  in stru c tio n , based on more s k i l l f u l  analysis o f the 

learning process for pupil referra ls*

5* As to changes in  interpersonal re la tion sh ip s based on the 

psychological recommendations, the p rincip als were able to provide an 

opportunity for the r e fer r a l to maintain a constant, fr ien d ly , warm 

re la tion sh ip  with some one person.

6* In e ffe c t in g  changes in  the a ttitu d e  of teachers and parents 

toward the r e fe r r a ls , the p rin cip a ls were able to e s ta b lish , through the 

teachers and parents, an atmosphere of a ffec tio n  fo r  the referral*

7. The p rincip als indicated the teachers and parents were o ften  

found to accept the r e fer r a l as an in d iv id u a l, and on the whole, expected 

him to make good*

8, The principals f e l t  th at overcrowded classrooms and the home

environment o f  the r e fer r a l were the most important factors in  preventing

follow-through of psychological recommendations in  the area o f  learning  

d i f f i c u l t i e s .
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9* As to resu lts  shown from follow ing psychological recommenda

tio n s in  the area of learning d i f f ic u l t ie s ,  the principals thought the 

greatest achievements were in  a b etter  understanding of pupil achieve

ment, and in  improvement in  school progress and in te r e s t .

10. 3y resu lts  shown from follow ing psychological recommenda

tion s in  the area o f  behavior d i f f i c u lt ie s ,  the principals thought the 

greatest achievements were in  the improvement in  parent cooperation and 

in  the emotional and behavior m anifestations o f the r e ferra ls .

11. In regard to r e su lts  shown from follow ing psychological 

recommendations in  the area o f so c ia l developnent, the principals thought 

the greatest r e su lts  were the r e fer r a l's  fe e lin g  that he belonged, and

a noted improvement in  school re la tio n s and so c ia l a ttitu d es of the 

pupil r e fer r a l.

12. With regard to the psychological serv ice , the principals  

indicated they needed help in  working e ffe c t iv e ly  with the psychologist, 

se ttin g  up case conferences with persons involved with the re fer r a l, in  

in -serv ice  train ing in the psychological area, in  understanding causes 

of psychological m anifestations, and in  securing appropriate m aterials  

for r e fe r r a ls ,

13. Over 75 per cent of the principals noted that the parents 

were highly cooperative and seldom, i f  ever, rejected any suggestions 

or recommendations. When d if f ic u lty  occurred i t  o ften  was a misunder

standing due to lack of knowledge concerning the psychological serv ice .
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Major Findings of Teachers

The major find ings concerning the psychoIngical reports and th e ir  

rela tion sh ip s to the guidance serv ices according to the teachers are as 

follow s:

1* I t  was found that the teachers thought the psychological 

reports were o f value to them in  th e ir  work with pupil referra ls  in  the 

classroom.

2. The teachers f e l t  the psychological reports were expressed in  

understandable language and were free from any im plication  that they  

(the teachers) were a t  fa u ltj  but they f e l t  also th a t the reports were 

often  d i f f i c u lt  to carry out because o f lim ita tion  o f  time, equipnent, 

and s k i l l s .

3. Taking in to  consideration that not a l l  the items lis te d  

applied to a l l  teachers in  e ffe c t in g  changes in  program and curriculum, 

almost h a lf o f  the teachers reported they were able to accomplish enrich

ment o f a r e fe r r a l's  program and curriculum changes based on the student's  

in te r e s t .

It. As a resu lt  o f changes for personal adjustment based on 

psychological recommendations, the teachers f e l t  they were frequently' 

able to do ind iv id u al counseling within their  own bu ild ing.

5* As to the changes in  the methods and m aterials o f  in stru ction  

based on psychological recommendations, the teachers were able to adjust 

th e ir  assignments to the ind iv idu al re fer r a l, sim plify  in stru ction  based 

on a more s k i l l f u l  an a lysis o f  the learning process, give more ind ividual 

atten tion  to the r e fer r a l, and provide reading m aterial covering a wide 

range o f in te r e s t  and reading d if f ic u lt ie s *
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6. The teachers were able to provide an opportunity for the 

student referra l to maintain a warm, friendly relationsh ip  with some one 

person, to provide fo r  recognition through use of sp ec ia l a b i l i t ie s ,  and 

enlistment o f fellow  students to aid the so c ia l development of the 

referra l.

7. Changes in  attitudes o f  the teachers and parents indicated  

that they were accepting the re ferra l as an individual and with a ffec tion .

8. In the area o f learning d i f f ic u lt ie s  the teachers thought that 

overcrowded classrooms, the environment of the referra ls, and inadequate 

f a c i l i t i e s  were the most outstanding factors contributing to lack of 

follow-through of psychological recommendations.

9. In the area of behavior d if f ic u lt ie s  the teachers f e l t  that 

the hone environment of the re ferra l, lack o f  pupil cooperation, and 

inadequate f a c i l i t i e s  were contributing factors in  prevention of follow - 

through of psychological recommendations.

10. As to resu lts  from follow ing psychological recommendations in  

the area o f learning d if f ic u lt ie s ,  the teachers f e l t  th eir  greatest 

accomplishment was in  the development of a b etter  understanding of pupil 

achievement. They a lso  f e l t  that pupil in te r e s t  and school progress 

improved considerably*

11. As to resu lts  from follow ing psychological recommendations in  

the area of behavior d i f f ic u lt ie s  the teachers f e l t  that the greatest 

accomplishments were in  the improvement of the classroom atmosphere, and 

an increase in  in te r e st ,

12. In regard to resu lts from following psychological recommenda

tion s in  the area of so c ia l development the teachers indicated that the
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improvement most often noted was in  the fe e lin g  of belonging on the part 

o f the referral# Improvement a lso ta s recognized in  the r e fer r a l's  

school re la tio n s and so c ia l  attitude*

13, The teachers indicated they needed help in  the follow ing  

areas o f  the psychological services working e ffe c t iv e ly  with the psychol

o g is t , understanding causes of psychological m anifestations, planning 

a c t iv i t ie s  for psychological re ferra ls , securing appropriate m aterials, 

in -serv ice  tra in ing in  the psychological area, and understanding the 

work o f other agencies#

Us. The teachers considered they had received considerable help  

in  many items but not in  the follow ings securing appropriate m aterials, 

in -serv ice  train ing in  the psychological area, understanding the work of  

other agencies, planning a c t iv i t ie s  for psychological r e ferra ls , and 

understanding records and reports.

15# The teachers considered the parents e ith er  h ighly cooperative 

at a l l  times, or that they became cooperative as the counseling md 

service became understood.

Major Findings in  Comparisons

The major find ings concerning a comparison between the principals' 

and teachers' reactions to the psychological services were as fo llow s:

1. There was a general agreement on the value of psycho lo g ic a l  

reports# More teachers than p rin cip a ls, however, were inclin ed  to think 

that the terms in  which the reports were w ritten were too general#

2# In regard to changes a ffec tin g  the program and curriculum there 

were no d ifferen ces indicated between the opinions o f principals and those 

of teachers#
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3* In changes e ffe c tin g  personal adjustments there were no 

d ifferen ces indicated between opinions o f  princip als and those of  

teachers.

h. Reports as to  changes e ffe c t in g  methods and m aterials o f  

in stru ction  indicated there were no d ifferen ces between the opinions o f  

principals and those o f teachers.

5 . As to changes a ffe c t in g  interpersonal rela tion sh ip s there 

were no d ifferen ces between the opinions o f p rin cip a ls and those o f  

teachers.

6o Reports as to changes e ffe c t in g  the a tt itu d e s  of parents and 

teachers toward the re fer r a l showed no d ifferen ces between the opinions 

o f princip als and those o f  teachers.

7 . In considering the fa cto rs causing prevention of psychological 

recommendations from being followed in  the area of learning d i f f i c u l t i e s ,  

the principals were in clin ed  to give more importance to the lack o f pupil 

cooperation than did the teachers. In a l l  other item s there was general 

agreement.

6. There was general o v e r -a ll  agreement between principals and 

teachers as to factors causing lack o f follow -up o f  psychological 

recommendations in  the area of behavior d i f f i c u l t i e s .

9. As to resu lts  secured in  follow ing psychological recommenda

tion s in  the areas of learning d i f f i c u lt i e s  there was general agreement 

among principals and teachers. The principals showed a tendency to rate 

pupil achievement improvement higher than the teachers rated i t .

10. From a study of r e su lts  obtained in  fo llow ing psychological 

recommendations in  the area of behavior d i f f i c u l t i e s  i t  was found th at
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there were some d ifferen ces. For example, the principals f e l t  that the 

greatest improvement was in  the parents cooperation, whereas the teachers 

thought the greatest improvement was in  the classroom atmosphere and in  

in te r e s t  on the part of the referral*

11* As to r esu lts  received in  follow ing psychological recommenda

tion s in  the area o f so c ia l development, there was general agreement 

between the two groups except that the principals tended to f e e l  that 

the fam ily re la tio n s o f the re ferra l had improved greatly  whereas the 

teachers could see l i t t l e  improvement*

12. In the opinions o f principals and teachers concerning d i f f i 

c u lt ie s  experienced with the psychological serv ice , there was fa ir ly  

c lose  agreement. Reports o f the teachers showed that they needed more 

help than the principals did in  planning a c t iv it ie s  for  r e ferra l, while 

the reports of the principals showed they needed more help than the 

teachers did in  understanding the work of other agencies*

13. As to the amount of help received, the principals received

a le s se r  amount than the teachers on the problem of understanding psycho

lo g ic a l recommendations. The teachers received a le s se r  amount of help  

than the principals on the problem o f  having case conferences with the 

persons in terested  in  the referral*

lh . As to the observation of parental reaction to psychological 

recommendations both groups agreed that the parents were highly coopera

tive* The teachers tended to rank parental ind ifference to the outcome 

o f  the psychological service somewhat higher than the principals did*

Both groups agreed completely on reasons causing d if f ic u lty  with parents 

and the psychological service*
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Major Findings o f Psychologists

The major find ings concerning the p sych o log ists' opinions as to  

the school follow -up of psychological recommendations were as fo llow s:

1* The psych ologists f e l t  th a t the schools were follow ing up 

most of the recommendations in  a l l  areas lis te d *

2* The psych olog ists ind icated  th at the environment of the 

referra ls  tended to be the most frequent cause preventing the school 

follow -up o f psychological recommendations*

3 . Eighty per cent o f the p sych ologists agreed that lack  of co

operation from teachers and prin cip a ls was the le a s t  important of the 

factors causing prevention o f  school follow -up o f  psychological recommen

dations*

Conclusions

Certain conclusions were drawn from the fin d in gs in  t h is  study* 

They are as fo llow s:

1* Since only three per cent o f the cases were found a t the 

secondary school le v e l ,  i t  appears that an increase or addition to 

the psychological serv ice  a t the elementary le v e l  i s  necessary in  order 

to avoid the n eg lec t of pupil r e fer r a ls  a t t h is  le v e l .

2* The large percentage of academic and retardation problems 

places an over emphasis on the slow learner to the detriment o f those 

with superior a b i l i ty  or w ith severe adjustnent problems* Since the 

time o f the psychologists i s  extremely lim ited  th is  over emphasis 

becomes important*
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3 . An adjustment in  tim e, increase in  equipnent, and provisions  

for  increased allotm ent o f s k i lle d  personnel in  aiding r e fer r a ls  are 

necessary for a sa t is fa c to r y  follow -up o f  psychological recommendations.

I4.  Provisions are necessary to allow  fo r  greater f l e x i b i l i t y  o f  

the time and schedule of the school program, p a rticu la r ly  a t  the elemen

tary le v e l ,  in  order to provide fo r  a more complete adaptation for  

psychological referra ls*

$» Considerable study should be given to  the problems o f  over

crowded classroom s, undesirable home envirom ent, and inadequate f a c i l i 

t i e s  in  order to  have a b e tte r  understanding o f these d i f f i c u l t i e s  

causing disruption of the psychological fo llow -up o f pupil r e fe r r a ls .

6 .  More adequate guidance should be provided in  the future fo r  

teachers and p r in c ip a ls in  the fo llow ing areas: (a ) working e f fe c t iv e ly

with the p sych olog ists, (b ) se ttin g  up case conferences with persons 

in terested  in  the r e fe r r a ls , ( c )  ln - 3ervice  train ing in  the psychological 

area, (d ) understanding causes of psych ologica l m anifestation s, (e )  se

curing appropriate m aterials for  r e fe r r a ls , ( f ) understanding work o f  

other agencies, and (g ) planning a c t iv i t ie s  for  the r e fe r r a ls .

7 . Since the parents who o r ig in a lly  permitted r e fer r a l were 

found to  be h ighly cooperative, the psychological serv ice  should be 

frequently  explained to new parents in  order th a t continued success may 

be rea lized  in  th is  area.

Recommendations

1. Provide fo r  the organization o f a committee o f secondary 

school personnel to  study the need and the a d v isa b iliiy  o f  a greater  

extension  of the psychological service in  the high sch oo ls.
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2* Set up f a c i l i t i e s  fo r  handling behavior and emotional problems, 

such a s are provided for the slow learner and the g ifte d  pupil. The 

r e fe r r a l's  use of these f a c i l i t i e s  would continue u n t i l  reorien tation  

in to  regular c la s s  groups was completed*

3 . Provide in ten siv e  follow -up o f psychological cases by the home 

v is i to r  to expedite a p ossib le  a lle v ia t io n  of certa in  home conditions  

through fam ily counseling or other means*

lw Offer ad d ition al c l in ic a l  help , p articu lar ly  the serv ices o f  

a psychom etrist, to  allow the p sych o log ist's  time fo r  more in tensive  

counseling.

5 . Set up a program o f in -se r v ic e  train ing for teachers, prin

c ip a ls  and others in  the psychological area. Ih is program could also be 

included in  the or ien ta tio n  o f beginning teachers in  the school system.

6 . Develop a prochure for parents whose children need or are 

beginning psychological counseling,

7* Provide more f l e x ib i l i t y  in  the elementary school program 

with particu lar reference to length of school day, lunch programs, extra

curricu lar a c t iv i t i e s ,  and to the making of other school adjustments for  

the psychological r e fe r r a ls .

Suggestions fo r  Further Study

Areas fo r  fu rther study are l is t e d  as follows*

1* A lon g itu d in a l study o f  a small number of psychological 

referra ls  covering severa l phases o f th e ir  school l i f e  such as future 

school success and vocational choice*
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2o A study, sim ilar to  the one reported here, showing compari

son o f  psychological serv ices in  c i t i e s  o f comparable s iz e  in  order to 

determine s im ila r ity  a t the national level*

3* A study o f d ifferen t teacher p erso n a litie s  and psychological 

referra ls with regard to  the e f f e c t  that teachers have in  causing  

emotional or behavior manifestations*

U* A study of the s o c ia l structure surrounding psychological 

referra ls including type of parents, home conditions, economic status, 

and rela tion sh ip s with peers*
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Dear _ _ _ _ _ _ _ _ _ _ _ _

I want to take th is  opportunity to thank you for  
your help in  the study I  am undertaking. I f  you haven11 
had the opportunity to return the questionnaire, please  
do so at your e a r l ie s t  convenience. Because o f the 
anonymous type questionnaire i t  i s  d i f f i c u l t  to get a 
high percentage return. Therefore your cooperation in  
th is  matter i s  greatly  appreciated*

S in cerely ,

Owen B. Keene
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To: T ea ch ers and P r in c ip a ls  m  th e  I n d ia n a p o l is  P u b lic  S ch o o l
System

Mr. Owen B, K eene, P r in c ip a l  o f  S ch o o l 7 ^ , i s  m aking a 

stu d y  on how th e  s c h o o ls  can  b e n e f i t  to  th e  g r e a t e s t  p o s s i b l e  

e x te n t  from  p s y c h o lo g ic a l  r e p o r t s .  I n  o rd er  t o  o b ta in  t h i s  

in fo r m a tio n  your o p in io n  i s  n e e d e d , r e l a t i v e  t o  th e  v a r io u s  

p h a ses  o f  the p s y c h o lo g ic a l  s e r v i c e .  The r e s u l t s  sh o u ld  be 

in v a lu a b le  to  you  and to  th e  a d m in is t r a t io n  a s  wo p la n  fu tu r e  

program s fo r  c h i ld r e n  n e e d in g  p s y c h o lo g ic a l  s e r v i c e s .  T hus, 

in  c h e c k in g  t h i s  form  you w i l l  g r e a t l y  a s s i s t  th o s e  who, l i k e  

y o u r s e l f ,  are  i n t e r e s t e d  in  o b ta in in g  th e  g r e a t e s t  p o s s i b l e  

b e n e f i t  from  th e s e  s e r v i c e s .

T h is  in str u m e n t has been  c o n s tr u c te d  f o r  q u ic k  s c o r in g  

(a p p r o x im a te ly  33 m in u te s ) .  To p r e s e r v e  your a n on ym ity , you  

are a sk ed  n o t to  s ig n  your name. You a re  en co u ra g ed  to  answ er  

th e  ite m s  fr a n k ly  and r e tu r n  im m e d ia te ly  in  th e  e n c lo s e d  stam p ed , 

s e l f  a d d r e sse d  e n v e lo p e .

S in c e r e ly  y o u r s ,

/ V
fe u  — ■

Horman L . S h ib lo r
G en era l S u p e r in te n d e n t o f  E d u c a tio n
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Tot School P sychologists

Enclosed i s  a short opinionnaire constructed to e l i c i t  your 

response to how w e ll the schools fo llow -up  your reports regarding 

ch ild ren  th at have been referred  to you. This and other item s included  

in  the form are a part o f  a study being made to improve the school*a  

program for  the ch ild ren .

This has the approval o f Dr, Sh ib ler and Mr, M iller , so i f  you 

can take a few moments o f your already overcrowded time i t  w i l l  be 

greatly  appreciated* A se lf-a d d ressed , stamped envelope i s  included  

fo r  your u se . Thanking you in  advance fo r  your con sid eration ,

I  remain

S in cere ly ,

Owen B, Keene
P rincip al, School 75
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I n d i a n a p o l i s ,  I n d ia n a
May 10 , 195>5

As you  know, I am m aking a s tu d y  o f  th o  g u id a n c e  i m p l i 

c a t i o n s  o f  p s y c h o l o g ic a l  r e p o r t s  in  th o  p u b l i c  s c h o o l s .  I  am 

happy to  r e p o r t  th a t  t e a c h e r s ,  p r i n c i p a l s ,  and o t h e r s  have been  

c o o p e r a t iv e  in  t h i s  s t u d y .  T h ere  a r e  som e, h o w e v e r , in  e a ch  

group who h ave  f a i l e d  t o  r o tu r n  th o  q u e s t io n n a ir e .

B e ca u se  o f  th e  anonym ous p ro co d u ro  u se d  in  c o l l e c t i n g  the  

d a ta , i t  i s  im p o s s ib le  to  know who h a s  r e tu r n u d  th o  Quest ion

n a i r e s .  T h u s, 1 am s e n d in g  an a d d i t io n a l  copy  to  a l l  t e a c h e r s  

and p r i n c i p a l s  who h ave  - p r e v io u s ly  r e c e i v e d  o n e , i f  you  have  

m a ile d  th o  f i r s t  q u e s t io n n a ir e  to  m e, p l e a s e  d i s r e g a r d  t h i s  

l e t t e r ,

I  w ish  to  e x p r e s s  my s i n c e r e  a p p r e c ia t io n  f o r  y o u r  c o o p e r 

a t i o n  in  t h i s  s t u d y .

S i n c e r e l y  y o u r s ,

Ow*-r. B. n ee  no
P r i n c ip a l  S c h o o l
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Dear

E n c lo se d  a r e  q u e o t io n a ir e s  t o  be u sed  f o r  th e  s t u d y  I'm  
w ork in g  on u t  th e  p r e s e n t  t im e . P le a s e  lo o k  i t  o v e r  f o r  x«e and  
c r i t i c i z e  i t ,  o r  xoak© any change you  f e e l  w ould  im prove i t .  The 
lo n g  q u e s t io n a ir e  w i l l  bo s e n t  t o  tc u c h o e a  and p r i n c i p a l s .  The 
s h o r t  two p age  jo b  g o e s  t o  th e  p s y c h o l o g i s t .  I  a p p r e c ia t e  v e r y  
much y o u r  h e lp  in  t h i s  m a tte r  and f o r  any  s u g g e s t io n s .

The f i n i s h e d  p r o d u c t  i s  to  be p r in t e d  and w i l l  n o t  bo a s  
b u lk y  n o r  c o n t a in  c e r t a i n  m e c h a n ic a l e r r  ore  t h a ’c you  p r o b a b ly  
w i l l  n o t i c e .  The p o in t  I'm  m ost in t o r u s  bed in  i s  w h eth er  i t  w i l l  
m easu re th e  e f f c c t i n e s s  o f  • p s y c h o lo g ic a l  r e p o r t s  and t h e i r  r e s u l t s .  
And, s e c o n d ly ,  w h eth er  th e  ite m s  a r e  c l e a r  and u n d e r s ta n d a b le .

S i n c e r e l y ,
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A  Study of the Guidance Implications of 
Psychological Reports in the Public Schools

This study is interested in helping the teacher and principal benefit to the greatest possible ex
tent from psychological reports. In order to obtain information toward this end, we will need 
your frank opinion on the following items. Your cooperation in answering each of the items frankly 
and honestly is greatly appreciated.

PLEASE DO NOT SIGN YOUR NAME

I General Information

A. Check your sex 1)----------- Male; 2)---------- Female

B. Check your approximate age to the nearest birthday
0) 20-24 5) 45-49

1) 9.5-29 0) ...... 50-54
2) .30-34 7) ......55-60
3) 35-39 8) over 60
4) 40-44

C. Graduated with following degree from_____________    College
or University

0 )______ BS
1 )______ AB
2 )______ MS
3 )______ MA
4 )______ other

D. Check the year you graduated from college
0) ... 1954 5) 1945-1949

1) 1953 6) 1940-1944
2) 1952 7) .1930-1939
3) 1951 8) 1920-1929
4)---- ___1950

E. Check the approximate number of credit hours you have had in guidance courses
0 )______none 4)---------13-15
1 )______1-3 5) 16-18
2 )______4-6 G)______19-21
3 )______7-9 7)______over 22

F. Do you hold a graduate degree in Guidance? 1)__:_____ yes 2)_______no

G. Do you hold a graduate degree in Educational Psychology?
1)______ yes 2)______ no



www.manaraa.com

H. What position do you hold now?
0 )______Principal
1 )_____ Teacher
2 )_____ Other (specify)

I. If a principal, what type of school do you administer?
0 )_____ Elementary
1 )_____ Junior High School
2 )_____ High School
3 )______Combination of above, please specify

J. If a teacher, what grade and/or subjects do you teach?
0 )_____ _Kg.----------------------------------------- 5)----------Grade 5
1 )_____ Grade 1 6) Grade 6
2 )_____ Grade 2 7) Grade 7______ (Subjects)
3 )---------Grade 3 3) Grade 8______ (Subjects)
4 )_____ Grade 4 9) High School______ (Subjects)

K. How much teaching experience have you had?
Type of School Number of Years

______ Elementary________________________________ ______
 Secondary ______

L. Do you perform any of the following functions as regularily assigned duties. Check 
one or more.
0 )______None
1 )_____ Testing;--------- (Group); _______ (Individual)
2 )______Counseling
3 )______Service on guidance committee
4 )______Home room guidance
5) _..........Give or teach Occupational information
6 )______Vocational placement
7 )______ Others pertaining to guidance (specify)

M, Check approximate number of hours per week devoted to duties related directly to gui
dance activities,
0 )_______1 hour 3)--------- 4 hours
1) .   2 hours 4)_—----5 hours
2 )____ „ 3  hours 5)--------- more than 5 hours
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The items in the following sections are statements to elicit responses from you as to your ideas 
on psychological reports and their implications for guidance services you may perform. You are 
asked to do the following:

1. Check the items in the space provided. Think in terms of all the reports you have seen 
the past year. Do not put more than one check for each item. Make any explanation necessary at 
the bottom of the page. Sample:
Always Often Seldom Never

x _____  A. Reports are clear and concise
Written construction you receive
Always Often Seldom Never
______  ______ ______  ______  0) Are specific in their recommendations
______  ______ ______  ______  1) Are general in their recommendations
______ ______ ______  ______ 2) Are expressed in understandable language
______ ______ ______  ______  3) Are related to school procedure
______________  ______  ______ 4) Are possible to carry out within limitations of time,

equipment, and skills
______ ______ ______  ______  5) Free from implications that teachers are at fault
—........  ............ ............  ............  C) Explains what diagnosis and treatment are given
______  ______ ______  ______  7) Explains results of tests that are given
______  ______ ______  ______  8) Recommends, where necessary, the help of other speci

alists
______  ______ ______  ______  9) Are realistically in line with public school philosophy
 ---------      . 10) Make you feel insecure as to your methods of discipline

and standards of conduct
---------  ---------  ---------  ---------  11) Imply that you should be completely permissive

III

The items in the following section are statements of possible recommendations from psycolo- 
gists. The list is by no means complete; however, provisions are made for you to add any additional 
item. Please check any item or items that you have done in the past year to adapt the school pro
gram for a pupil or pupils referred to the psychologists. If you are a principal, think in terms of the 
whole building. If a teacher, in terms of your own room unit.

A. Change in program and curriculum

You have been able to accomplish as 
recommended by the psychologists.
Please check if applies
Always Often Seldom Never
______  ______ ______  ______  0) Substitution of courses
______  ______ ______  ______  1) Curriculum change regarding students interest
______  ______  ______  ______  2) Change to different class in line with ability
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Always Often Seldom Never
  3) Enrichment of the students program
  4) Lighter extra-curricular activities load
  5) Addition of club or group activities
  6) Limited school day
  7) Lengthened noon hour

B. Changes for personal adjustment
      0) Exclusion from school
        1) Reforral to guidance clinic
        2) Change of schools
        3) Individual counseling within building
        4) Continued counseling with other psychologists
        5) Change of hr me environment

G) Referral to physician or clinic, i.e., brain damage, neu
rological impairment, etc.

C. Change in methods and material of instruction
        0) Assignments adjusted to the individual

1) Simplified instruction, based on more skillful analysis 
of the learning process

2) More individualized instruction
3) Provide opportunities for independent study
4) Provision of reading material covering a wide range of 

interest and reading difficulty
5) Provision of equipment and materials for handwork, 

shopwork, games, and sports needed by individual stu
dents

G) Opportunities for work experience having educational 
value

D. Changes in interpersonal relations
        0) Induction of the student into a small, congenial group

1) Provision of opportunities for the student to use special
   - .... .. ______  ______  ability to achieve recognition and a sense of worth

2) Provision for instruction in special social, athletic, or
other skills that will help him to take his place as an

  ______  ______  ______  acceptable member of the group
3) Enlistment of fellow students to aid in an individual’s 

  ______  ______  ______  social delevopment
        4) Provisions of opportunities for leadership

5) Opportunity for the student to maintain a constant, 
  ______  ______  ______  friendly, warm relationship with some one person
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E. Changes in attitude of parents and teacher toward the individual 
Always Often Seldom Never
        0) An attitude of expecting to make good
        1) An attitude of acceptance of the individual as a whole
        2) Genuine affection for the individual

F. Other changes made in the school or room from referrals recommended by the pyschologist

IV
In the following sections are items listed that may prevent any or partial follow-through of 

psychological recommendations. Please check any item that has in the past year prevented you as 
principal or teacher from following up the psychologist’s recommendations.

A. Area of learning difficulties 
Always Often Seldom Never
______  ______  ______  ______  0) Lack of cooperation on the pupil’s part
______  ______  ______  ______  1) Lack of professional experience
______  ______  ______  ______  2) Parents uncooperative
______  ______ ______  ______  3) Inadequate facilities
______  ______  ______  ______  4) Over-crowded classroom
______  ______  ______  ______ 5) Inappropriate materials of instruction
______  ______  ______  ______  6) Disagreed with psychological recommendation
______  ______  ______  ______  7) Lack of cooperation from other teachers
______  _______ ______  ______  8) Environment of the pupil
______  ______  ______  ______  9) Physical condition of the pupil
______  ______  ______  ______  10) Irregular attendance

D. Area of behavior difficulty
        0) Pupil uncooperative
        1) Parent uncooperative
        2) Lack of experience in dealing with types of behavior
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Always Often Seldom Never
        3) Inadequate facilities to handle such cases
        4) Psychological recommendation not appropriate
______        5) Physical condition of the pupil
______        6) Home environment of the pupil
_________  I_     7) Lack of cooperation from other teachers

V
In the following sections are items selected to determine results in cases where you were able 

to follow the psychologist’s recommendations. Check in the space that will most nearly indicate 
the result of your efforts. Leave blank any item that does not apply to the cases that have been re
ferred. If you are a principal, think in terms of all cases referred the past year, check the items 
that are applicable.

A. Area of learning difficulties 
None Little Some Much

______  ______  ______  ______ 0) Scholarship improved (marks)
______  ______  ______  ______  1) School progress improved
______  ______  ______  ________ 2) Achievement level raised
______  ______  ______  ______  3) Pupil more industrious
______  ______  ______  ______  4) Special abilities discovered
______  ______  ______  ______  5) Pupil attendance improved
______  ______  _______ ______  6) Pupil interest increased
______  ______  ______  ______  7) Better understanding of pupil achievement

B. Area of behavior difficulties 
None Little Some Much

______  ______  ______  ______  0) Behavior manifestations improved
______  ______  ______  ______  1) Parent cooperation improved
______  ______  ______  ______  2) Attendance improved
   ______  ______  ______  3) Pupil home environment improved
______  ______  ______  ______  4) Classroom atmosphere improved
______  ______  ______  ______  5) Emotional manifestations improved

6) Interest improved
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C. Area of social development 

None Little Some Much
        0) Social attitude improved
        1) Feeling of belonging improved
        2) Free from anti-social tendencies
        3) Social standards improved
  ---------  ------1—   4) Social skills improved
        5) Family relations improved
        6) School relations improved
  _____      7) Increase in extra-curricular activities

VI
The items in the following sections are statements of difficulties which you may have experi

enced concerning the psychological service. You are asked to do two things with each problem:
1. Check the amount of help you needed.
2. Check the amount of help you have received

Amount of help you needed Amount of help you have received
None Little Some Much None Little Some Much

A. Working effectively with
  ___ _ _____ _____ psychologists _____  _____ _____ _____

B. Aid in recognizing prob-
  _____  _____ _____ lem cases _____ _____ _____  _____

C. Understanding records
 _______  _____ _____ and reports _____  _____ _____  _____

D. Planning activities for
 __ _____  _____ _____ psychological referrals _____  _____ _____ _____

E. Securing appropriate
  _____  _____ _____ materials      . _____

F. In-service training in the
 _______  _____ _____ psychological area _____ _____ _____  _____

G. Understanding and inter-
„____  * _____ _____ pretation of test r e su lts  _____ _____ _____

H. Understanding the work
 _______  _____ _____ of other agencies _____ _____ _____ _____

I. Understanding psycho-
 ____„__ _____  „____ _____ logical recommendations _____ _____ _____  _____

J. Understanding causes of 
psychological manifesta-

 __ _____ _____ _____ tions _____ _____ _____ _____
K. Case conferences with

 _______  _____ _____ parties involved _____ _____ _____  _____
L. Other difficulties experi- 

 _______  ______ _____ enced, specify _____ _____ _____ _____
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VII

In the next items are statements to determine your observation of the reaction of parents to 
psychological recommendations. Think of all the parents you have been in contact with the past 
year in regards to conferences pertaining to psychological referrals of their children On the items 
below, check any appropriate space. Space is provided below for any additional reaction you may 
have observed, that does not happen to be listed here.

Always Often Seldom Never
A. Parents were at first disquieted but became highly co- 

______  ______  ______  ______  operative
______        B. Were highly cooperative at all times

C. Rejected any suggestions or recommendations through-
______  ______  ______  ______  out the entire time

D. Became over-dependent either with you or the psy- 
______  _______ ______  ______  chologist
        E. Became suspicious or resistant at times

F. Had unrealistic expectations of the psychological ser- 
______  ______  ____ _ ______  vices

G. Withdrew their children from school or transferred
______  ______  ______  ______  them to another area

II. Were highly cooperative until recommendations were
______  ______  ______  ______  made

I. Were completely indifferent throughout as to outcome 
______  ______  ______  _____  of psychological services

VIII
Listed below are possible reasons why difficulties may have been experienced with partns in 

regards to psychological services. Please check in the appropriate space any item that might apply. 
This is not a comprehensive listing so please add any other reasons that you might have observed.

Always Often Seldom Never
________       A. Misunderstanding due to lack of preparation for psycho

logical services
         B, Misunderstanding due to inadequacy of parents

C. Indifferent attitude of parents to the welfare of their 
 _____ ■■■■„_____ ..._______ children ...

D. Intimate atmosphere of the school effected a resistance 
______  _______ ______  ______  due to fear their child might be different
         E. Social pressure of maintaining status in the community
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IX

In the space below write any recommendations you feel would improve the psychological and 
guidance service that were not covered in the previous check list, or that you feel need enlarging 
upon that were mentioned previously.
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the P sychologists
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F o llo w in g  a re  ite m s  in  a v e r y  s h o r t  o p in io n a ir e  t h a t  a re  
w r it t e n  to  e l i c i t  you r  r e sp o n s e  a s to  how b e s t  th e  s c h o o l  can  
b e n e f i t  from  you r  r e p o r t s  t o  them r e g a r d in g  c h i ld r e n  t h a t  have  
b een  r e f e r r e d  to  you f o r  v a r io u s  r e a s o n s .  T h is  i s  o n ly  a p a r t  
o f  an a u th o r iz e d  s tu d y  to  d e ter m in e  how th e  s c h o o l  program s can  
b o n e f i t  from  p s y c h o lo g ic a l  s e r v i c e s  to  a g r e a t e r  e x t e n t .  Your 
c o o p e r a t io n  In  t h i s  s tu d y  i s  g r e a t ly  a p p r e c ia t e d .  I t  i s  n o t  
n e c e s s a r y  th a t  you  s ig n  t h i s  o p in io n a ir e .

I

P le a s e  ch eck  in  th e  a p p r o p r ia te  s p a c e s  th e  f o l lo w in g  ite m s  
w h ich  you  f e e l  b e s t  a p p ly . T h is  s e c t i o n  i s  to  d e term in e  how w e l ] , 
in  your o p in io n ,  s c h o o ls  f o l lo w  you r  recom m en d ation s.

A. S c h o o l f o l lo w  up o f  p s y c h o lo g ic a l  r e p o r t s  

Amount or  F req u en cy  o f  f o l lo w -u p  

A lw ays O fte n  Seldom  N ever

0 , R ecom m endations c o n c e r n in g  
c u r r ic u lu m  and program  change

1 .  R ecom m endations c o n c e r n in g  
ch a n g es  i n  p e r s o n a l  a d ju stm e n t

_______        2 . R ecom m endations c o n c e r n in g
ch a n g es i n  m ethods and m a t e r ia l  
o f  i n s t r u c t i o n

3 . R ecom m endations c o n c e r n in g
ch a n g es  i n  a t t i t u d e s  o f  t e a c h e r s  
o r  o t h e r s  tow ard th e  in d iv id u a l  
c h i ld

O th e r , p le a s e  s p e c i f y
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I I

F o llo w in g  are i t e m s  t h a t  you f e e l  may have p r e v e n te d  y o u r
recommendations from being followed. 
Check the ones that do. This is not 
Feel free to add to the list.
Always Often Seldom Never

        0 .

        1 .

        2 .
_ j   ______     3 .

      _______

  _______      5 .

        6 .
7.

Not a l l  i te m s  may a p p ly ,  
an a l l  i n c l u s i v e  l i s t .

Lack o f  c o o p e r a t io n  on th e  
p u p i l s  p a r t

Lack o f  p r o f e s s i o n a l  e x p e r ie n c e  
o f  p e o p le  d e a l in g  w ith  c h i ld

P a r e n ts  u n c o o p e r a t iv e

Lack o f  c o o p e r a t io n  from  te a c h e r ; .

Lack o f  c o o p e r a t io n  from  p r in c ip a

E nvironm ent o f  p u p i l s

P h y s ic a l  c o n d i t io n  o f  p u p il

O th e r s , p le a s e  s p e c i f y

I I I

i n  t h i s  s e c t i o n  you a r e  ask ed  t o  oh eck  th e  ty p e  o f  c a s e s  you  
s e e  and th e  co m p a ra tiv e  fr e q u e n c y  t h a t  th e y  came to  you r a t t e n t i o n .

F re q u en t Seldom  N e v er

__________  _______  ______  0 .  B e h a v io r  prob lem s

__________ _______  ______  1 . A cadem ic f a i l u r e s

    ______ 2 .  M e n ta lly  r e ta r d e d

_______     ______ 3 .  M e n ta lly  s u p e r io r

__________  _______  ______  Ip. P e r s o n a l  a d ju stm e n t

_ _ _ _ _ _ _  _ _ _ _ _  R e q u e sts  f o r  in fo r m a t io n

__________  _______  ______  6 .  O th e r , p le a s e  s p e c i f y
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IV

The r e q u e s t s  f o r  p s y c h o lo g ic a l  s e r v i c e s  come 'from th e  
f o l lo w in g  p e r s o n n e l .  P le a s e  ch eck  th e  com p arative  fr e q u e n c y  o f  
t h e i r  r e q u e s t s .

F req u en t Seldom  N ever

__________ _______  ______  0 . P r in c ip a l

__________ _ _ _ _ _ _  _ _ _ _ _  T ea ch er

__________ _______  ______  2 . S o c ia l  w orker

__________ _______  ______  3 . P a r e n ts

I4.. P u p ils
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Co pry o f Notice No. Ul3, an Annual Report 
Sent to the Superintendent of  

Schools in  Indianapolis
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T o: E lem e n ta r y  P r in c ip a l s  

S u b je c t :  PSYCHOLOGICAL SERVICES

The c h i e f  f u n c t io n s  o f  th e  p s y c h o lo g ic a l  c o n s u l ta n t  a r e :

1 ,  E x a m in a tio n  o f  c h i ld r e n  r e f e r r e d  f o r  an e v a lu a t io n  o f  s p e c i f i c  
le a r n in g  d i f f i c u l t i e s  p r e s e n te d  i n  s c h o o l  s i t u a t i o n s .

2 .  F o llo w -u p  c o n fe r e n c e s  and more e x t e n s iv e  e x a m in a tio n s  when 
s p e c i a l  p rob lem s i n d ic a t e  th e  n eed  f o r  a d d i t io n a l  s e r v i c e  a s  
an a id  t o  th e  c h i l d ' s  s c h o o l  a d ju s tm e n t .

E ach p r i n c ip a l  i s  r e q u e s te d  t o  answ er th e  q u e s t io n s  l i s t e d  b e low  
c o n c e r n in g  th e  p s y c h o lo g ic a l  s e r v i c e s  i n  th e  s c h o o l ,  and make any  
a d d i t io n a l  comments you  f e e l  n e c e s s a r y  t o  d e s c r ib e  th e  s e r v i c e s .  One 
c o m p le te d  cop'y’o f  thA form  b e lo w  sh o u ld  be r e tu r n e d  lio t h i s  o f f i o e  on  
o r 'b e f o r e  F r id a y , June 1 1 .

P au l I ,  M i l l e r
N o t ic e  N o. k 3 5 “Be A s s i s t a n t  S u p e r in te n d e n t
May 2 7 , 19^4

S c h o o l ________ P r in c ip a l  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  D ate  _

1 .  How many have b e e n  r e f e r r e d  from  you r  s c h o o l  to  th e  
p s y c h o lo g ic a l  c o n s u l t a n t  d u r in g  t h i s  s c h o o l  year?

a .  How many o f  t h e s e  r e f e r r a l s  p e r t a in  to  le a r n in g  
d i f f i c u l t i e s ?

b . How many o f  t h e s e  r e f e r r a l s  p e r t a in  t o  b e h a v io r  
p rob lem s?

2 .  How many o f  t h i s  number have b een  s e e n  by th e  
p s y c h o lo g ic a l  c o n s u lta n t?

a .  How many p e r t a in  t o  l e a r n in g  d i f f i c u l t i e s ?

b . How many p e r t a in  t o  b e h a v io r  prob lem s?

3 .  Do you have c h i ld r e n  i n  n eed  o f  p s y c h o lo g ic a l  s e r v i c e s
whom you  have n o t  r e f e r r e d ?  _______  G ive r e a so n s  f o r
n o t  m aking r e f e r r a l .
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i4-« Have you  had d i f f i c u l t y  in  g e t t i n g  t h e  c o o p e ra tio n
and a g reem en t o f  p a r e n ts  f o r  p s y c h o l o g i c a l  service? ___
I f  t h e  an sw er i s  " y e s '1, p l e a s e  e x p l a i n .

5 .  I f  y o u  have had d i f f i c u l t y ,  h ave  y o u  d i s c u s s e d  the 
p r o b le m  w ith  t h e  p s y c h o l o g ic a l  c o n s u l t a n t  i n  your 
d i s t r i c t ?

6 .  To w h at e x t e n t  h ave  th e  w r i t t e n  r e p o r t s  from  the 
p s y c h o l o g ic a l  c o n s u l t a n t  b e e n  h e l p f u l  I n  w orking  
w it h  c h i ld r e n  r e f e r r e d ?

a .  L i s t  any s u g g e s t io n s  y o u  may h a v e  t o  im prove the 
c o n t e n t  o f  th e  w r i t t e n  r e p o r t .

7 .  W rite  b e lo w  an y  o t h e r  s u g g e s t io n s  y o u  may w is h  to make 
f o r  t h e  im provem ent o f  th e  p s y c h o l o g i c a l  s e r v ic e s .

M ay 2 7 ,  1 9 5 4


